Teaching and learning sequences summary
Belonging: ESOL unit standard 1287, version 8, Talk about self in an interview using learnt language patterns. 

This unit is designed for learners who are still largely dependent on learnt language patterns in oral interaction, but are beginning to initiate and respond with emerging spontaneity. It will scaffold and prepare students for the summative assessment of this standard. The teaching and learning sequences link to The Dimensions of Effective Practice. Lessons are built around 
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. Teachers will also need to make links to relevant Key competencies. Each learning task includes strategies to scaffold the skills required to achieve this standard. 
The sequence is designed for English language learners who have achieved ESOL level 1 speaking standards.

Learning tasks

1) Providing personal information 

Performance criteria addressed:

· Personal information about self and family is provided on request (1.1)

These learning activities are designed to enable teachers to find out what their students know about appropriate vocabulary and language patterns for giving personal information.
2) Describing a recent experience

Performance criteria addressed:

· use simple past tense to talk about a recent experience (1.2)

The focus is on consolidating students’ knowledge of the simple past tense to describe a number of recent experiences.
3) Talking about personal skills / qualities 

Performance criteria addressed: 

· use the simple present to talk about personal skills/qualities (1.3)

The activities give students opportunities to practise language patterns to talk about personal skills and activities.
4) Talking about future plans

Performance criteria addressed:

· use future verb forms to talk about future plans (1.3)

Students are given controlled practice at using future verb forms to talk about their future plans.
5) Using interactive strategies, non-verbal communication and unplanned language.

Performance criteria addressed:

· use  interactive strategies such as clarifying, giving and responding to feedback (1.5) 

· begin to use some unplanned language (1.6)

· use non-verbal communication such as smiling, nodding, frowning, shrugging (1.7)

The activities build on what interactive strategies students can already use, and encourage spontaneous language use.

What is the impact of teaching and learning?

After the learning tasks students should complete the formative assessment task for level 2 unit standard 1287, version 8: Talk about self in an interview using learnt language patterns (ESOL).

After the formative assessment, teachers can identify evidence of students’ learning progress as well as any gaps. Teachers should plan to build on what worked well, and to address learning needs by recycling tasks in the teaching and learning sequences.

When students are ready, they can complete the summative assessment for 1287.
Other assessment links for ‘Belonging’ level 2 

ESOL unit standard 2969: Read recounts in familiar contexts, version 7

ESOL unit standard 3477: Write recounts on familiar topics, version 7

ESOL unit standard 15007: Understand spoken information and instructions in familiar contexts, version 5

Curriculum links

Learning area: English

Focus: Speaking

ELLP: Students will have completed stage 1 and be working on stage 2.

Oral language: Talk about self in an interview using learnt language patterns (ESOL) unit standard 1287, version 8 
	Dimension of Effective Practice
	Teaching and learning sequence 1:
Providing personal information
	Metacognitive prompts

	Knowledge of the learner 

Expectations

Instructional strategies

Knowledge of the learner
	Finding out learners’ prior knowledge

Use the following learning tasks to find out what your students know about appropriate vocabulary and language patterns for providing personal information.
Teaching and learning purposes

· Personal information about self and family is provided on request (1.1)

Range: at least nine examples which may include but are not limited to – first name, surname, address, phone number, age, marital status, nationality, occupation, course of study, interests of self and family members.

Ensuring learners know the content and language learning outcomes

Student learning outcomes

I know:

· how to listen and answer questions about myself

· how to listen and answer questions about my family

Setting the learning context

1. TL1: Vocabulary matching 
The purpose of this activity is to find out students’ prior understanding of vocabulary used in asking and answering questions about personal information.

·   
Each student has a cut up word or definition from TL1 Vocabulary matching.

·   
They find their partner and then use the prompts on the board (What is your…. or Can you tell me your…) to ask each other questions.

Providing multiple opportunities for authentic language use with a focus on learners using academic language

2. TL1: Asking questions 
The purpose of this activity is to activate students’ understanding of question and answer forms that go together.

· Teacher nominates a student and gives a number from the Asking questions resource.

· Student needs to ask the question that will produce the given answer.

· The same student then nominates another student and gives the number he/she needs to produce a question for.

Variations for further practice

Students repeat the task above with different answers and in small groups.

Planning the learning tasks so that all learners are actively involved

3. TL1: Question matching 
The purpose of this activity is to build on the previous activity and encourage students to learn the language patterns.

· Prepare the question matching activity.

· Give half of the class questions and the other half the answers. Encourage students to learn their question or answer so that they don’t need the written version.

· Students circulate and ask questions or give the answer they have, until they find their partner.

Recycling the use of the same language in different ways.

Variations for further practice
Prepare questions and answers based on a famous person or someone in the class. At the end, students need to guess who it is.

Providing opportunities for reflection and evaluation

Reflection: ‘Post its’
End the lesson by referring back to the learning outcomes.

Put the following starters on the board. Each student chooses two, writes their responses on a ‘post it’ and sticks it on the whiteboard as they leave the class.

Starters:

· A new phrase I have learnt today is…
· One thing I want to improve in my speaking is…

· I think I have improved in… 
	Teacher: What are the common strengths and learning needs in your students’ oracy skills?
Teacher: Are all students actively engaged in asking and answering the questions?
Teacher: Do I need to give some students rehearsal time or pair them up with a confident student?
Teacher: How can I form groups so that students who are not yet confident can gain support?
Teacher: How many students have learnt the language patterns?
Teacher: Can I use some confident students to prepare the activity?
Student: Have I met the learning outcomes?


1. TL1:  Vocabulary matching

Cut up and give each student either a word or definition. Ask them to find their partner. Use prompts on the board to help students ask and answer questions.

WORD                           
                       DEFINITION

	Given name
	First name, the name your friends and family use



	Surname
 
	Family name

	Gender
 
	Male or female

	Ethnicity
 
	Cultural / language group

	Marital status
 
	Married, single or divorced

	Age
 
	How old you are

	Address
 
	Where you live

	Nationality
 
	Country on your passport

	Date of birth
 
	When you were born

	Place of birth
 
	Where you were born

	Occupation
 
	Job

	Sex
	Male or female



	Contact number
	Phone number



	Course of study
	What you are doing at school



	Interests
	What you like doing in your spare time




Question prompts

What is your ...?

Are you …......... or …..............

How ..............are you?

Where were you …?

When were you …?

 2. TL1: Asking Questions

	A1
Shanghai

 
	A2
02/05/97
	A3
I am Chinese.
	A4
Male

	B1
15

 
	B2
Huang
	B3
I am single.
	B4
623 8472

	C1
I am a student.

 
	C2
144 Bank Street

Mt Eden
	C3
Tom
	C4
NCEA level 1


Use this template to compile answers for a famous person.

	A1
 
	A2
 
	A3
 
	A4
 

	B1
 
	B2
 
	B3
 
	B4
 

	C1
 
	C2
 
	C3
 
	C4
 


3. TL1: Question matching 

Cut up the grid into cards and hand out a question or an answer to students. Encourage them to learn their question or answer. They circulate and ask questions or give the answer they have, until they find their partner.

	What is your first name?
	Shu Wen



	What is your family name?
	Chen



	What is your address?
	I live at 144 Ridge Road, Howick.



	Can you tell me your phone number?
	Yes, it is 534 8706.

	How old are you?
	I’m 15 years old.



	What is your marital status?
	I’m single.



	What is your nationality?
	I am Chinese.



	What is your occupation?
	I am a student.



	Can you tell me about the course you are doing at school?
	I am doing NCEA level 1 this year.

	What are your interests?
	I like playing sport and also computer games.

	What does your family like doing together?
	We all like camping.


Oral language: Talk about self in an interview using learnt language patterns (ESOL) unit standard 1287, version 8
	Dimension of Effective Practice
	Teaching and learning sequence 2: Describing a recent experience
	Metacognitive prompts

	Knowledge of the learner
Expectations

Instructional strategies

Instructional strategies

Knowledge of the Learner
	Finding out learners’ prior knowledge
Use the following learning tasks to find out what your students know about correct use of the simple past tense when describing a recent experience.
Teaching and learning purposes

· Interview responses include description of recent experience (1.2)

Range: at least one statement using the simple past tense.

Ensuring learners know the content and language learning outcomes

Student learning outcomes 

I can:

· use the simple past tense to talk about something that happened recently.

Using approaches that build on prior knowledge

1. TL2: Matching verbs 
The purpose of this activity is to activate prior knowledge on the use of correct past tense verbs forms in conversation.

· Each student has either a present tense or past tense verb from the Matching verbs resource.

· Students find their partner and together use the past tense verb to talk about a recent experience.

Helping student achieve the same explicit outcomes using differentiated levels of support

2. TL2: Noughts and Crosses
The purpose of this activity is to consolidate learning on past tense language forms.

· Students are in two teams: noughts or crosses

· A student from the noughts team begins by choosing a verb. To gain a nought in the square the student has to change the verb to the past tense and use it correctly in a sentence.

· The team with three noughts or three crosses in a row is the winner.

Use the TL2 Speaking frame for students who need support and pair them with someone who is confident.

Variation for extra practice: Past tense table tennis

Students are in two teams. One team decides on a present tense verb and ‘serves’ it to the opposing team. The other team ‘returns’ it by putting the verb in the past tense and using it correctly. The team with the most points wins.

Linking learning to real life

3. TL2: ‘Say it’ (TL2)
The purpose of this activity is to activate all prior learning to replicate interview questions.

Practise in small groups first so that students can rehearse and gain confidence. Then follow up by doing the activity as a class.

· Choose one student to begin the ‘Say It!’ in each group. Allocate grid coordinates to that student.

· The first student talks about what they would say in that situation, and then chooses someone from the group to go next by allocating a new set of coordinates to that student.

Variations for extra practice

Students use the starter only, to talk about something in the recent past.

Providing opportunities for reflection and evaluation

Reflection

In pairs, students use past tense verbs to reflect on their learning

e.g. I learnt about...

I understood...

I talked about

I used...
	Teacher: Have I provided examples of the simple past tense so that all students understand the outcome?
Teacher: How many students already have the language patterns to do this correctly?
Teacher: Do I need to do this activity with all students or can I extend some?
Teacher: Have all students got consistent use of past tense verbs by now?
Teacher: What information has this provided on student learning gaps that need to be addressed?
Students: Have I thought about what I have learnt and how I learnt it?


1. TL2: Matching verbs 
Cut up and give one verb to each student.  Students with a present tense verb find who has the same verb in the past tense. In pairs they talk about a recent experience using the past tense verb.

	am
	was
 

	come
	came
 

	do
	did
 

	go
	went
 

	is
	was
 

	say
	said
 

	have
	had
 

	talk
	talked
 

	study
	studied
 

	run
	ran
 

	eat
	ate
 

	meet
	met
 


2. TL2: Noughts and crosses
Students are in two teams: noughts or crosses. A student from the nought team begins by choosing a verb. To gain a nought in the square the student has to change the verb to the past tense, and use it correctly in a sentence.

The team with three noughts or three crosses in a row is the winner.

	eat


	swim
	tell

	feel


	go
	walk

	bike


	have
	is


2. TL2: Speaking frame

Yesterday I...

Last week we....

A month ago I...

In the weekend we...

Two weeks ago my friends and I...

3. TL2: ‘Say It!’ 
	 
	1
	2
	3 

	A
	Last week you went to the movies. Talk about the movie.
	Yesterday you went to the beach. Talk about it.
	Last term you went on a school trip. What happened?

 

	 B
	A few weeks ago you went to the beach. What did you do?
	Last month you went to the South Island. Describe what it was like.
	Last weekend you went to a party. Talk about what you did.

	C
	A few nights ago you had a special meal at a restaurant. Tell me about it.
	In the weekend you visited your friends. What did you do?
	A couple of months ago you celebrated a friend’s birthday. What did you do that was special?


‘Say It!’ Variation for extra practice 

	 
	1
	2
	3 

	A
	Last week …
	Yesterday …
	Last term …

 

	 B
	A few weeks ago...
	Last month …
	Last weekend … 



	 C
	A few nights ago…
	In the weekend …
	A couple of months ago … 


Oral language: Talk about self in an interview using learnt language patterns (ESOL) unit standard 1287, version 8
	Dimension of Effective Practice
	Teaching and learning sequence 3:
Talking about personal skills / qualities 
	Metacognitive prompts

	Knowledge of the learner
Expectations
Instructional strategies
Engaging learners with text

Knowledge of the learner


	Finding out learners’ prior knowledge
Use the following learning tasks to find out what your students know about correct use of the present tense to refer to personal skills and qualities.

Teaching and learning purposes

· Interview responses include reference to personal skills and/or qualities.

Range: at least one statement using the simple present tense.

Ensuring learners know the content and language learning outcomes

Student learning outcomes

I can:

· use the simple present tense to talk about what I am good at, or a quality I have.

Setting the learning context

1. TL3: Find someone who...
The purpose of this activity is to encourage students to think about personal skills and qualities they have and to practise language patterns using the simple present tense.

· Students circulate around the classroom asking questions to find out who has the personal skills or qualities. 

· They need to ask a different person each time. If the person says ‘yes’ they need to sign their name in the square.

Some students may need to use the speaking frame.

Recycling the use of the same language in different ways

2. TL3 Substitution table
The purpose of the activity is to help students differentiate between what are skills and what are qualities, and to notice the language patterns used with each.

· Students can do the activity in pairs, forming correct sentences.

· Once students have gained confidence, do the activity as a class.

· In pairs the cut up cards can be grouped according to whether they are skills or qualities. 

3. TL3: Guided dialogues
The purpose of this activity is to give students differentiated levels of support in talking about personal skills and qualities. They will learn language patterns that they can transfer to an interview situation.

· In pairs students choose either Dialogue A or B and take turns to be the interviewer or the student.
· When students are feeling confident, encourage them to do the dialogue without using the script.

Providing opportunities for reflection and evaluation

Reflection

In pairs, students use the learnt language patterns to write about a skill and a quality their partner has.


	Teacher: Have I explained the words ‘skills’ and ‘qualities’?

Teacher: Which students need additional practice to meet the learning outcomes?
Teacher: Which students are dependent on the speaking frame? Do they need more practice?
Student: How did I know which were skills and which were qualities?
Teacher: What information has this provided on student learning gaps that need to be addressed?
Student: Have I thought about what I have learnt and how I learnt it?


1. TL3: Find someone who...

Students circulate around the classroom asking questions to find out who has the personal skills or qualities. They need to ask a different person each time. If the person says ‘yes’ they need to sign their name in the square.

Some students may need to use the speaking frame.

Find someone who:

	can play the piano


	is hard working
	is a very good swimmer


	is responsible

	a good group member
	is good at sports
	is good at Maths


	is good at playing computer games

	is good at making friends
	can touch type
	is good at learning languages


	can play a musical instrument

	is good at gymnastics
	enjoys helping others
	is very patient


	is a good leader


1. TL3: speaking frame

Are you good at ….?

Are you a ….?

Do you …?

Can you...?
2. TL3 Substitution table

	I
My friends say I

Others think I

	enjoy
like
am good at
am
am skilled at
am quick at
	swimming



	
	
	very friendly



	
	
	helping others



	
	
	playing the piano



	
	
	a hard worker



	
	
	learning new things



	
	
	learning new languages



	
	
	soccer



	
	
	a good leader




3. TL3: Guided dialogues

A: Practise the dialogue below. Take turns to be the interviewer. When you have finished, try the conversation without looking at the card.
	Interviewer
	Can you please tell me something you are good at?

	Student
	Well, I can ...

	Interviewer
	How about a personal quality?

	Student
	I think I am …..


B: Practise the dialogue below. The second time, change what is in bold to something you are good at and a personal quality you have.
	Interviewer
	Can you please tell me something you are good at?

	Student
	Well, I think I am good at maths.

	Interviewer
	How about a personal quality?

	Student
	My friends say that I am good at helping others.


Oral language: Talk about self in an interview using learnt language patterns (ESOL) unit standard 1287, version 8
	Dimension of Effective Practice
	Teaching and learning sequence 4:
Talking about future plans
	Metacognitive prompts

	Knowledge of the learner
Expectations

Instructional strategies

Engaging learners with text

Knowledge of the learner
	Finding out learners’ prior knowledge
Use the following learning tasks to find out what your students know about correct use of future verb forms to refer to future plans.
Teaching and learning purposes   

· Interview responses include reference to future plans (1.3)

Range:  at least one statement using future verb forms.

Ensuring learners know the content and language learning outcomes

Student learning outcomes 

I can:

· talk about what I am going to do in the future.

Setting the learning context

1. TL3: Substitution table
The purpose of this activity is to introduce future tense verb forms and give controlled practice.

· Students can do the activity in pairs, forming correct sentences.

· Once students have gained confidence, do the activity as a class.

Planning the learning tasks so that all learners are actively involved

2. TL3: Four corners
The purpose of this activity is to encourage students to think about future plans and to consolidate learning to talk about them, using future tense forms.

· The teacher reads out the four alternatives for future plans.

· The students write down the letter of their choice and think about a reason for their choice. 

· The teacher then asks them to go to the corner of the room (labelled A, B, C, or D) that corresponds to their choice. 

· In each corner students form groups, ideally of three or four each, and exchange the reasons for their choice. 

· After two or three minutes of exchange, representative students share reasons for their choices.

3. TL3: Guided dialogues
The purpose of this activity is to give students support in talking about future plans. They will learn language patterns that they can transfer to an interview situation.

· Students practise the different dialogues, taking turns to be the interviewer.

·  When they have finished they try the conversations without looking at the cards.

Reflection

Monitoring student learning

Use future tense verb forms to write a sentence about your future plans.


	Teacher: Which students will need scaffolding and which students will need extending?
Teacher: Can all students form correct sentences?
Teacher: Which students need additional practice to meet the learning outcomes?
Teacher: What information has this provided on student learning gaps that need to be addressed?
Students: Have I met the learning outcome?


1. TL3: Substitution table
In pairs, take turns at making as many sentences as you can about your future plans.

	Next year

In the future
When I leave school
	I am going to
I will
I would like to
I want to
	university



	
	
	a polytechnic



	
	
	have a job as a ...



	
	
	have a career as a...



	
	
	travel



	
	
	get married



	
	
	go back to ...




2. TL3: Four corners
What are you going to do when you leave school?
A: Go to university

B: Go to a polytechnic

C: Go back to your home country

D: something different
What are you going to do in the future?

A: Travel

B: Get married

C: Get a job

D: Something else
3. TL3: Guided dialogues
Practise the dialogues below. Take turns to be the interviewer. When you have finished try the conversation without looking at the cards.

	Interviewer
	Can you please tell me about your future plans?



	Student
	Yes, I am going to …



	Interviewer
	What do you want to do in the future?



	Student
	I think I will…



	Interviewer
	What kind of job would you like?



	Student
	I would like…



Oral language: Talk about self in an interview using learnt language patterns (ESOL) unit standard 1287, version 8
	Dimension of Effective Practice
	Teaching and learning sequence 5:
Using interactive strategies and unplanned language.
	Metacognitive prompts

	Knowledge of the learner
 Expectations

Instructional strategies

Instructional strategies

Engaging learners with text

Instructional strategies

 
	Finding out learners’ prior knowledge

Use the following learning tasks to find out what interactive strategies students can already use, and evidence of emerging spontaneity.

Teaching and learning purposes

· Interview responses include use of interactive strategies (1.5)

Range: interactive strategies may include – clarifying, giving and/or responding to feedback.

· Evidence is present that spontaneity in responses is beginning to emerge (1.6)

· Non-verbal communication is used to support and respond to the conversation (1.7)

Range: may include – smiling, frowning, nodding, shrugging.

Ensuring learners know the content and language learning outcomes

Student learning outcomes 

I can:

· use interactive strategies to check if I don’t understand, and to give or respond to feedback.

· answer some unexpected questions.

· use body language to support what I say.

Planning the learning tasks so that all learners are actively involved

1. TL5: Role play with cue cards
The purpose of this activity is to give students supported practice in using interactive strategies.

· In pairs, students take turns with one taking the part of the interviewer. 

· The other student needs to answer the questions and practise interactive strategies by using a cue card.

· Students then change roles.

Variations for further practice

Students repeat the task, but this time try and use interactive strategies without the cue cards

Providing multiple opportunities for authentic language use

2. TL5: Answering unexpected questions.
The purpose of this activity is to give students practice at using unrehearsed language, and to consolidate the use of interactive strategies.

· In groups of three, student A takes the role of the interviewer and uses the extra questions to give student B practice at answering unexpected questions.

· Student B uses the cue cards from the previous activity (if needed) to ensure interactive strategies are included.

· Student C completes the checklist and feeds back at the end on how the student managed.

Giving learners many opportunities to first notice and then use new language/strategies

3. TL5: Role plays
The purpose of this activity is to help students notice the importance of using non-verbal communication.  

· Teacher role-plays an interview with a student asking questions and teacher using no non-verbal communication at all.

· Follow with a class discussion that leads into the function of different kinds of non-verbal communication.

· Teacher repeats the role-play, this time using appropriate non-verbal communication e.g. smiling, frowning, nodding, shrugging.

· In pairs, students do their own role-plays.

Providing opportunities for reflection and evaluation

4. TL4: Doughnut
Find out more about the doughnuts strategy here

HYPERLINK "http://esolonline.tki.org.nz/ESOL-Online/Teacher-needs/Pedagogy/Cross-curricular-strategies/Teaching-approaches-and-strategies/Speaking-Listening/The-doughnut".
Use the following activity to evaluate whether your students are ready for the formative assessment and to give students opportunities for self-evaluation.

· Students form two circles, an inner and outer circle with students facing each other

· Teacher puts a question on the board for students in the inner circle to ask their partner. There is also a prompt to notice.

· When students have finished answering, the questioner feeds back on what the student did well, and what needs to be improved on.

· Students in the outer circle move one place to the right and continue the process.
	Teacher: What do I know already about strategies students have been using?
Teacher: Do all of my students understand the terms used? 
Teacher: How can I pair students to ensure all can complete the task successfully? 
Teacher:  Which groups worked well? Which groups need more scaffolding? 
Teacher: What information has this task provided on student learning gaps that need to be addressed.
Teacher: Do my students require further recycling and repetition to enable them to respond in an interview using correct language forms?
 Do I need to repeat this activity? Which students need further activities to become more confident?


1. TL5: Role-play with cue cards
	Interviewer
	What did you do last weekend?

	Student
	Sorry...

	Interviewer
	Can you tell me about a skill you have?

	Student
	Do you mean...?

	Interviewer
	What do you think you will do in the future?

	Student
	I...

	Interviewer
	Is that in New Zealand?

	Student
	Yes ..

	Interviewer
	Thank you. I’ve enjoyed learning about you.

	Student
	Thank...


Clarifying cue cards

	Sorry, can you please repeat that?




	Do you mean something I am good at?




Feedback cue cards

	Yes, that’s right


	Thank you


2. TL5: Answering unexpected questions.

 Interview questions (student A)
1. Tell me about something you did in the weekend

Unexpected question

And what did you do yesterday?

2. Tell me about a personal skill you have?

Unexpected question

Are you good at something else?

3. What are you going to do when you leave school?

Unexpected question

And what about after that?

4. Thank you for answering the questions (wait for response)

Unexpected question

Do you have a question you want to ask me?

Checklist (student C)
	The student was able to:
	Yes/no

	answer all the questions correctly
	

	answer unexpected questions without long pauses
	

	clarify (do you mean...)
	

	give feedback
	

	respond to feedback
	


4. TL4: Doughnut
Question 1: What are you and your family interested in?
Prompt: Are you using non-verbal language?
Question 2: Tell me about something you did recently?
Prompt: Are you using past tense verbs correctly?
Question 3: What is a personal quality you have?
Prompt: Can you clarify?
Question 4: What are you going to do in the future?
Prompt: Are you using future verb forms correctly?
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	Element 1: Talk about self in an interview using learnt language patterns (ESOL).
Performance criteria 
1.1     Personal information about self and  

          family is provided on request.

Range: at least nine examples which may include but are not limited to – first name, surname, address, phone number, age, marital status, nationality, occupation, course of study, interests of self and family members.

1.2     Interview responses include description  

          of recent experience.

Range: at least one statement using the

simple past tense.

1.3     Interview responses include reference 

          to personal skills and/or qualities.

Range: at least one statement using the simple present tense.

1.4     Interview responses include reference  

          to future plans.

Range: at least one statement using future verb forms.

1.5     Interview responses include use of

          interactive strategies.

Range: interactive strategies may include – clarifying, giving and/or responding to feedback.

1.6     Evidence is present that spontaneity in

         responses is beginning to emerge.

1.7    Non-verbal communication is used to 

          support and respond to the 

          conversation.

Range: may include – smiling, frowning, nodding, shrugging. 


Formative assessments for other unit standards that could be used in conjunction with unit standard 1287:

· Listening: ‘Belonging’ (unit standard 15007)

· Reading: ‘Belonging’ (unit standard 2969)

· Writing: ‘Belonging’ (unit standard 3477)
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	 This unit standard has one element:
Element 1: Talk about self in an interview using learnt language patterns (ESOL).
This formative task should not be used for summative assessment.

	Conditions

· All assessment activities must be conducted in English, which must not be the student’s first language.

· Students may be assessed in an actual or simulated interview.
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HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"http

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"://

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"www

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/".

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"nzqa

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/".

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"govt

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/".

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"nz

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"/

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"qualifications

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"-

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"standards

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"/

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"qualifications

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"/

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"ncea

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"/

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"ncea

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"-

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"subject

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"-

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"resources

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"/

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"preparing

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"-

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"digital

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"-

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"visual

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"-

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"submissions

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"-

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"for

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"-

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"moderation

HYPERLINK "http://www.nzqa.govt.nz/qualifications-standards/qualifications/ncea/ncea-subject-resources/preparing-digital-visual-submissions-for-moderation/"/
· The interview must take three to five minutes. Interviewer’s questions and student’s responses must be tailored to fit within this timeframe.

· Interview questions must not be provided prior to the assessment.

· Other students must not be present during the interview.

Learning contexts

Assessment for this unit standard should take place as part of a wider course of study and after students have had the opportunity to become familiar with the language patterns, vocabulary and question types through a range of speaking and listening activities.

Notes for assessors

· It is important to be aware of the special notes in the standard.

· Student’s speech may occasionally include hesitations and or grammatical errors, but these must not interfere with meaning.

· Pronunciation, intonation, stress and rhythm may occasionally be unconventional, but these must not interfere with meaning.

· Students need to provide evidence that they can adjust learnt language patterns by initiating and/or responding during the interview.

· Refer to your institution’s policies before offering further assessment opportunities.

 


Student instructions: Formative assessment

	Unit standard 1287, version 8
Talk about self in an interview using learnt language patterns (ESOL)

Level 2                                                                                                4 Credits

	 This unit standard has one element:
Element 1: Talk about self in an interview using learnt language patterns (ESOL).

	Conditions

· The interview will take three to five minutes and will be recorded.

· At times you may hesitate or make grammatical errors, but these must not interfere with meaning.

· Your pronunciation, intonation, stress and rhythm may occasionally be unconventional, but these must not interfere with meaning.


Student checklist: Formative assessment
	In the interview you need to:
	 

	Answer questions about yourself and your family.
	1.1

	Talk about something that happened to you recently, using the simple past tense e.g. Last weekend I went to Rotorua. I had a good time.
	1.2

	Talk about something you are good at or the kind of person you are, using the simple present tense e.g. I am good at playing soccer (and/or) I think I am a good team player.
	1.3

	Talk about what you want to do in the future e.g. When I leave school I’m going to…
	1.4

	Use interactive strategies when you are asked questions:
clarifying e.g. ‘Do you mean…?’
giving feedback e.g. ‘Yes, I think that’s right…’
responding to feedback e.g. Thank you
	1.5

	Show that you can ask questions or answer questions using language that you haven’t learned.
	1.6

	Use non- verbal communication to support what you say e.g. smile, frown, nod, shrug
	1.7


Assessor interview guidelines: Formative assessment
Possible interview questions

Students should not see these interview questions before the interview.

During the interview, only ask the extra questions if students have not met the requirements e.g. performance criteria or length of interview.

	1.5
	o  Good morning (student’s name).
Al  (Allow time for response).

Pl Please sit down.
 (   (Wait for student to respond)



	1.1
	Fi  First of all, what is your surname?
    And your first name?
    Now tell me where you come from.

    Where do you live now?

    What is the address?

    What about your phone number?

    Can you tell me your age please? 

A  Are you married?
    What are you doing this year at school?
Tell me about your interests

What kinds of things does your family do in the weekend?

	1.2
	Can you please tell me about something exciting you did recently?

	1.3
	Is there something you are really good at doing?

	1.4
	What would you like to do in the future?

	1.6
	Can you tell me why you want to do that?

	1.5
	Thank you. I enjoyed learning a bit more about you.
(Wait for response)


Marking checklist: Formative assessment
Student’s name: ………………………………………… Date……………………..

	
	Performance criteria
	A/NA

	1.1
	Nine pieces of information about self & family (circle those answered correctly)

· First name; surname; address; phone number; age; nationality; course of study; interest; family information
	 

	1.2
	· One statement about a recent experience.

· Simple past tense used correctly.
	 

	1.3
	· One statement about a personal skill or quality.

· Simple present tense used correctly.
	 

	1.4
	· One statement about future plans.

· Future verb forms used correctly.
	 

	1.5
	Interactive strategies (circle those used)

· Clarifying; giving feedback; responding to feedback; asking a question
	 

	1.6
	· Some unplanned language is used.
	 

	1.7
	Non-verbal communication (circle the strategies used)

· Smiling; frowning; nodding; shrugging.
	 


Formative assessment schedule
	Unit standard 1287, version 8

Talk about self using learnt language patterns (ESOL)

Level 2                                                                                                         4 credits

	Element 1: Talk about self in an interview using learnt language patterns (ESOL).

	Performance criteria
	Evidence
	Judgement

	1.1 Personal information

about self and family is

provided on request.
Range: at least nine examples which may include but are not limited to – first name, surname, address, phone number, age, marital status, nationality, occupation, course of study, interests of self and family members.
	There may be hesitations, some grammatical errors and unconventional pronunciation and stress, but meaning must be clear e.g.
My first name is… My surname is…

I live at…

My phone number is…

I am … years old…

I come from…

This year I’m taking….

I like…

My family enjoys...
	Student answers nine questions correctly that provide information about self and family.

 

	1.2 Interview responses include description of recent experience.

Range: at least one

statement using the

simple past tense.
	Student makes a statement about the recent past e.g.

An exciting thing I did was when I swam in the river.

 
	One statement about the recent past.

Simple past tense is used correctly.

 

	1.3 Interview

responses include

reference to personal skills and/or qualities.

Range: at least one statement using the simple present tense.
	Student names at least one personal skill or quality e.g. 

 I think I am good at playing the piano or
People say I am friendly – I have lots of friends.
	One statement about personal skills or qualities.

Simple present tense is used correctly.

 

	1.4 Interview

responses include

reference to future plans.

Range: at least one statement using future verb forms.
	Student makes a statement about future plans.

e.g. When I leave school I’m going to university to study law.
	One statement about future plans.

Future verb form is used correctly.

 

	1.5  Interview
responses include

use of interactive strategies.

Range: interactive strategies may include – clarifying, giving and/or responding to feedback.
	 Student responses could include:
clarifying e.g. Do you mean where I live?
giving or responding to feedback e.g. Yes, that’s right.
asking questions e.g. Have you been to Korea?
	Response includes at least two interactive strategies.

	1.6 Evidence is

present that

spontaneity in responses is beginning to emerge.
	Student provides evidence that learnt language items can be adjusted to suit the questions asked.
	Some unplanned responses are made.

	1.7 Non-verbal

communication is

used to support and respond to the conversation.

Range: may include – smiling, frowning, nodding, shrugging.
	Student uses non-verbal communication e.g. smiling,

showing agreement by nodding, frowning to show disagreement, and shrugging if unsure.
	Non-verbal communication is used to support conversation and respond to the interviewer. Response includes at least two different forms of non-verbal communication.
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