Teaching and learning sequence summary
Belonging: ESOL unit standard 2969, version 7 Read recounts in familiar contexts. 

This is a formative unit designed to develop students’ understanding of the structure of a recount text and to practise reading skills and strategies to understand the content of these texts independently. Students will also become familiar with the assessment language used in tasks. The teaching and learning sequences link to The Dimensions of Effective Practice. Lessons are built around 
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. Teachers will also need to make links to relevant Key competencies. Each learning task includes strategies to scaffold the skills required to achieve this standard.

The sequence is designed for English language learners who have achieved ESOL level 1 reading standards.

Learning tasks

1) Activating prior knowledge

Performance criteria addressed:

· Understand the structure of a recount text (SN 5 vi)

· Understand the meaning of essential vocabulary in the text (1.4)

 The activities support teachers in finding out what students know about the topic, the structure of a recount, and the vocabulary.
2) Identifying the sequence of events

Performance criteria addressed:

·  Identify the sequence of events in the text (1.1) 

The activities encourage students to use clues, such as time connectives, to

sequence events in a text.
3) Understanding details in the text

Performance criteria addressed:

· Understand details about the characters, the setting and what happens (1.2)

 The activities give students practice in identifying and describing characters, events and setting in a recount.

4) Locating key words to connect key events

Performance criteria addressed:

· Identify and understand the connections between key events including time relationships and cause and effect (1.3)       

 Students learn about the purpose of cohesive devices in a text, and are given opportunities to practise identifying key words that show time relationships and cause and effect.
5) Understanding vocabulary

Performance criteria addressed:

· Use strategies to understand and give the meaning of essential vocabulary items in the text (1.4)

The activities support teachers to find out and build on strategies students have for working out the meaning of unknown words.
What is the impact of teaching and learning?

After the learning tasks students should complete the formative assessment task for level 2 unit standard 2969 version 7: Read recounts in familiar contexts  (ESOL).

After the formative assessment, teachers can identify evidence of students’ learning progress as well as any gaps. Teachers should plan to build on what worked well and to address learning needs by recycling tasks in the teaching and learning sequences.

When students are ready, they can complete the summative assessment for 2969.


Other assessment links for ‘Belonging’ level 2 

ESOL unit standard 3477: Write recounts on familiar topics, version 7.

ESOL unit standard 15007: Understand spoken information and instructions in familiar contexts, version 5

ESOL unit standard 1287: Talk about self in a formal interview using learnt language patterns, version 8.
Curriculum links

Learning area: Social Studies, English

Focus: Reading

ELLP: Students will have completed stage 1 and be working at stage 2.

Resources for use with teaching and learning sequences

NB Do not use ‘Anwar’ by Janice Marriott (Choices, Survival, 2001) as this text has been used for the formative assessment.

‘Away from home’ by Janice Marriott (School Journal Story Library: My Place, 2010)

‘From There to Here’: A collection of young people’s writing. Ministry of Education, 2004.

Written language: Read recounts in familiar contexts (ESOL)
unit standard 2969, version 7
	Dimensions of effective practice
	Teaching and learning sequence 1: Activating prior knowledge
	Metacognitive prompts

	Knowledge of the learner
Expectations 

Instructional strategies

Engaging learners with text

Knowledge of the learner


	Finding out learners’ prior knowledge

Use the following learning tasks to find out what your students know about the topic, the structure of a recount, the vocabulary, and to observe students’ strengths and weaknesses.

Teaching and learning purposes

· Understand the structure of a recount text (SN 5 vi)

· Understand the meaning of essential vocabulary in the text (1.4)

Identifying the learning outcomes including the language demands of the topic.

Student learning outcomes

I can understand:

· some of the words that will be used in this topic

· the structure of a recount

Setting the learning context

1. TL1: Predictions
This activity encourages students to use prediction skills and to begin building vocabulary.

· Students are in small groups. Each group is given a picture from the story.

· Groups predict what their part of the story is about and write down vocabulary they think may be part of the text.

· Each group shares their prediction (using the speaking frame if needed) and these are recorded.

· The same process is followed for the vocabulary.

Using approaches that build on prior knowledge

2. TL1: Concept star
Use the concept star to help students organise vocabulary into categories.

· Students in small groups use the vocabulary from the previous activity and put it under the correct heading.

· Any words they don’t know are written in the middle of the star.

Giving learners many opportunities to first notice and then use new language

Variations for further practice

a. In groups students organise words into three lists: words they know, words they know a little, and words they don’t know.

b. Students make a list of words they don’t know and find the meanings of these words.

Using approaches that include listening, reading, viewing, speaking, writing and presenting 
3. TL1: Dictogloss
Find out more about using dictogloss here

HYPERLINK "http://esolonline.tki.org.nz/ESOL-Online/Teacher-needs/Pedagogy/Cross-curricular-strategies/Teaching-approaches-and-strategies/Writing/Dictogloss"
.
This activity will help students to understand how a recount text is structured. A simplified version of the text is used for this purpose.

Students use a template for the final copy that will help them understand the recount structure.

· Introduce the topic and the key vocabulary.

· Read the text a little bit slower than native speaker speed for students to gain an overview.

· Read the text again at native speaker speed and during this reading the students make brief notes on the main ideas.

· Reconstruction – the students work in pairs and then fours to compare notes and write a shared version of the text on an OHT

· Finish by looking at each group’s texts and edit as a class.

Providing opportunities for reflection and evaluation

Reflection

Go over the learning outcomes. Ask students to tell their partner 

· new words they have learnt and how they learnt them.

· the three parts of a recount text.


	Teacher: What are the common strengths and learning needs among your students?
Teacher: Have I taught the language of prediction so that all students can engage in the task?
Teacher: Are all students actively engaged in discussing the vocabulary?
Teacher: What strategies will I model to help students learn new words?

Teacher: How can I group students so that all can achieve the outcomes?
Teacher: Am I using ‘think aloud’ protocols to encourage students to notice language features of a recount?
Students: What can I do to help me learn the words I don’t know?
 


1. TL1: Predictions 
Use pictures from any journal story that is a recount on the theme of ‘Belonging’.

Speaking frame for making predictions

	I think this picture is about......


	because...

	It could be...


	

	It might be...


	

	Perhaps it is...


	

	It probably is...


	

	It must be...


	


2. TL1: Concept star
Students in small groups use the vocabulary from the previous activity and decide which heading it goes under. Any words they don’t know are written in the middle of the star.

Where?


When?





            Who?







?
What happened?





Why?

3. TL1: Dictogloss
· Put the title and proper nouns on the board.

· Introduce the topic and the key vocabulary.

· Read the text a little bit slower than native speaker speed for students to gain an overview.

· Read the text again at native speaker speed and during this reading the students make brief notes on the main ideas.

· Reconstruction – the students work in pairs and then groups of four to compare notes and write a shared version of the text on the template. They then transfer it to an OHT.

· Finish by looking at each group’s text and edit as a class.

Dictogloss text: 

Journey from Afghanistan

My family and I lived in Afghanistan, but we decided to leave because of the fighting.

First we went by bus to Pakistan. When we arrived we boarded a plane to Indonesia. Next we got on a boat to take us to an island near Australia. There were a lot of people on the boat, and my family and I were seasick. After a day the boat’s engine stopped in the middle of the sea. A long time later a ship came to help us. It was a Norwegian ship called the Tampa. We stayed on this ship until another boat came to take us to Auckland.

There were many new things to get used to in our new country of New Zealand. There is still war in Afghanistan but one day I hope to return.

Dictogloss template

	Orientation
Gives background information. Tells when it happened, where it happened, who it happened to and sometimes why it happened.
	

	Sequence of events

Tells what happened in the order that it happened.


	

	Reorientation
Tells how it ended and the thoughts and feelings of those involved. It often links to the orientation.


	


Written language: Read recounts in familiar contexts (ESOL)

Unit standard 2969, version 7
	Key competencies
	Teaching and learning sequence 2: Identifying the sequence of events
	Metacognitive prompts

	Knowledge of the learner
Expectations 

Engaging learners with texts

Instructional strategies

Knowledge of the learner


	Finding out learners’ prior knowledge
Use the following learning tasks to find out and build on what your students know about how to identify the sequence of events in a recount.

Teaching and learning purposes

· The sequence of events is identified within each text (1.1)

Identifying the learning outcomes including the language demands of the topic.

Student learning outcomes

I can read a text to:

· understand the sequence of events.

Planning the learning tasks so that all learners are actively involved

1. TL2: Strip story
Find out more about strip stories here

HYPERLINK "http://esolonline.tki.org.nz/ESOL-Online/Teacher-needs/Pedagogy/Cross-curricular-strategies/Teaching-approaches-and-strategies/Speaking-Listening/Strip-stories"
.
The purpose of this activity is to encourage students to listen for clues in order to sequence the events.

· Each student has a strip with an event from the text. There are two short sentences for those students who are not confident.

· Encourage students to learn their sentence.

· They circulate saying their event and get themselves in order.

· They then start from the first person and each repeats their sentence to check that the events are in the correct order.

Finish with a class discussion on what clues they used to sequence the story.

Giving learners many opportunities to first notice and then use new language

2. TL2: Noticing time connectives
In this activity the focus is on noticing the time connectives in the previous text.

·  In pairs students circle the words in the text that give clues as to when the event happened.

· When finished they check with another pair.

· They then put the time connectives in the correct column of the grid (where there are other examples that will help them).

Helping students achieve the same explicit learning outcomes using differentiated levels of support

 3. TL2: ABC dictation
Teacher writes the title of the dictation on the board and any difficult vocabulary.

·  Divide the class into 3 groups A, B, C, (groups A & B will have the shortest sentences so these groups need to be students who require more support)

· Give each student 4 blank strips of paper.

· Tell the class they are going to listen to a number of sentences but they only need to write the sentence with their letter. Tell them not to panic if they do not get all the sentence the first time as there will be another chance.

· Teacher reads the sentences at a reasonable speed.

· When finished, the students in each group share with each other what they have written. If they have any gaps, they choose a messenger to run to the teacher who dictates it again. The messenger runs back and helps the group complete the sentences.

· Then new groups are formed with at least one A, one B, and one C in each. They put their strips on the table and put it in the correct order.

Including opportunities for monitoring and self-evaluation.

Reflection

3-2-1

3 – Write down 3 time connectives.                                      2– Write down 2 things you have learned to do when you read a recount.                                                                                           1– Write 1 question that you still have.

Students share with a partner what they have written.
	Teacher: What strategies can I teach to help students identify the sequence of events?
Students: Do I understand the learning outcome? What do I know and what can I do already?
Teacher: Have I gone over the question forms students will need for this activity?
Teacher: What does the discussion tell me about learning needs I will need to address? 

Students: Can I locate the time connectives?
Teacher: Have I checked that all students have understood the task or do I need to model the first example?
Teacher: Am I confident that all students have achieved the learning outcome?


1.TL2: Strip story

· Each student has a strip with an event from the text. There are two short sentences for those students who are not confident.

· Encourage students to learn their sentence.

· They circulate around the class repeating their sentence and then try to get themselves in order.

· They then start from the first person and each repeats their sentence checking that the events are in the correct order.

· Finish with a class discussion on what clues they used to sequence the story.

A sudden change

	Before we left India, our family and friends gave us a big party. 


	The next day I felt sad to say goodbye to my friends and my sister.


	When we got on the plane I felt scared because it was my first flight.


	I felt better when we were up in the air.



	It was a very long trip, but I was excited when I saw land out of the window. 


	We had arrived in New Zealand at last.



2. TL2: Noticing time connectives
·  In pairs students circle the words in the text that give clues as to when the event happened.

· When finished they check with another pair.

· They then put the time connectives in the correct column below (where there are other examples that will help them).

A sudden change

Before we left India, our family and friends gave us a big party. The next day I felt sad to say goodbye to my friends and my sister. When we got on the plane I felt scared because it was my first flight. I felt better when we were up in the air. It was a very long trip but I was excited when I saw land out of the window. We had arrived in New Zealand at last.

Time connectives
	Beginning
	Middle
	End

	Earlier
First of all


	Then
After that
	Finally
In the end


3. TL2: ABC dictation

· Teacher writes the title of the dictation on the board and any difficult vocabulary.

·  Divide the class into 3 groups A, B, C, (groups A & B will have the shortest sentences so these groups need to be students who require more support)

· Give each student 4 strips of blank paper.

· Tell the class they are going to listen to a number of sentences, but that they only write the sentence with their letter. Tell them not to panic if they don’t get all the sentence the first time as there will be another chance.

· Teacher reads the sentences at a reasonable speed.

· When finished, the students in each group share with each other what they have written. If they have any gaps, they choose a messenger to run to the teacher who dictates it again. The messenger runs back and helps the group complete the sentences.

· Then new groups are formed with at least one A, one B, and one C in each. They put their strips on the table and put it in the correct order.

Dictation (Begin with A1, B1, C1)

B1: John comes from a very big family.

A2: They have moved around a lot.

C3: When John was five, his father needed to find a new job.

C1: So, the whole family moved from Hamilton to Auckland.

A3: Later, the family moved to a new house by the beach.

C4: After two years in Auckland, John’s parents decided to move to Samoa.

B2: By this time John was thirteen years old.

B4: He wanted to go to college with his friends, so John stayed behind.

A4: Now his new home was at the school hostel.

C2: He missed his family but enjoyed being at school with his friends.

B3: When the holidays came, John flew to Samoa.

A1: He had a great time with his family.
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Unit standard 2969, version 7
	Key competencies
	Teaching and learning sequence 3:
Understanding details in the text
	Metacognitive prompts

	 Knowledge of the learner
Expectations

 Instructional strategies

Engaging learners with text

Knowledge of the learner
 
	Finding out learners’ prior knowledge
Use the following learning tasks to find out and build on what your students know about identifying characters, events and setting in a recount.

Teaching and learning purpose

· Details that are key to understanding the text are described (1.2) 

Range   characters, events, setting

Identifying the learning outcomes including the language demands of the topic

Student learning outcomes

I can 

· skim read to locate characters, setting and events

· scan a text to describe the characters, events and setting.

Finding out learners’ prior knowledge

 1. TL3: Text survey
The purpose of this activity is to give students practice at skim reading a text to locate characters, setting and events.

Firstly, check students’ understanding of characters and setting.

· Hand out a text (one of the suggested recounts from a journal).

· Use the suggested questions (or tailor them to your text)

· When the first person answers a question, ask how they found the information (encourage the use of picture clues, headings etc)

Providing multiple opportunities for authentic language use with a focus on learners using academic language

2. TL3: Locating events, setting and characters
· Students read the text individually.

· In pairs, students complete the grid and then check their answers with another pair.

· They then complete the cloze exercises.

Finish with a discussion on the use of adjectives to describe characters, and build up a word bank chart.

Planning the learning tasks so that all learners are actively involved

3. TL3: Jigsaw activity
(Find out more about using jigsaw

HYPERLINK "http://olc.spsd.sk.ca/DE/PD/instr/strats/jigsaw/" 

HYPERLINK "http://olc.spsd.sk.ca/DE/PD/instr/strats/jigsaw/"activities here.)

Group A and Group B will have the shortest texts so group students accordingly.

· Put students in four home groups. Explain that they are going to become the ‘expert’ for one part of the text and that they will then return to their ‘home’ groups. It is important that students know that they will have to explain their decisions to their home groups.

· Student then go to their ‘expert’ groups where they read their text and decide together on how they are going to fill their part of the grid. (The first two texts are easier so ensure that students who need more support are in these groups).

· Circulate around the class observing students strengths and learning needs.

· Students return to ‘home’ groups with their completed grid (but not the text) and each expert provides their information to the whole group.

· Each group completes the grid.

· Follow up with a quiz on all the texts.

 Including opportunities for monitoring and self-evaluation

Reflection

Learning log: Students choose two of the starters to complete a learning log.

1. Today I learnt...

2. I need more practice on....
	Teacher: Have I checked that students understand these terms?
Teacher: Have I modelled skimming and scanning so that all students understand the learning outcomes?
Teacher: What clues are students using to find the answers?
Teacher: Have I modelled the activity first with another text and used different coloured highlighters to locate events, setting, and characters?
Teacher: Which students need more support?
Student: Do I understand what I have to do?
Teacher: Which students need additional practice to meet the learning outcomes?



1. TL3: Text survey

1. Where is the story set at the beginning of the story?


2. Does the setting change in the story?

3. When is the story set? (Year, time of the day)

4. Who are the main characters?

5. Who are the other characters?

6. What is the first main event?

7. What happened after that?

8. What was the final event?

2. TL3: Locating events, setting, and characters

· In pairs, students read the text, complete the grid and then check their answers with another pair.

· They then complete the cloze exercises.

A. Text for activity 

Journey from Afghanistan

Waheed, his sister Shehzad and his parents lived in Kabul, Afghanistan but they decided to leave because of the fighting.

First they went by bus to Pakistan. Waheed and his sister felt sad when they said goodbye to their friends and family members. When they arrived in Pakistan they boarded a plane to Indonesia. They were there for a week while they waited for a boat that could take them to Christmas Island near Australia. There were a lot of people on the boat and the whole family were seasick. After a day the boat’s engine stopped in the middle of the sea. Everyone felt very worried because the Captain couldn’t fix the engine. A long time later a Norwegian ship called the Tampa came to help them. It took them to Christmas Island but the Australian coastguards would not let them land there. By this stage they were getting hungry because they had had very little to eat for days. The coastguards gave the children some chocolate bars. Waheed only got a little because he was eleven years old but his sister got a whole bar. They stayed on the Tampa until another boat came to take them to Auckland.

There were many new things for the family to get used to in their new country of New Zealand. Now Waheed and his Shehzad are happy attending school. There is still war in Afghanistan but one day they hope to return.
	Events
	Characters
	Setting (when/where)

	They decided to leave Kabul.
	
	

	
	
	

	
	
	

	
	
	

	
	
	


	
	
	

	Another boat took them to Auckland.
	
	


B: Cloze exercises

Fill in the missing words to describe the setting and the characters in the text: Journey from Afghanistan.

Describing setting:

In this story the setting changes a lot. It begins in the city of ____________ which is in Afghanistan. The family ____________ to go to Indonesia. They stayed there for ____________. Then they got onto a ____________ hoping to get to Christmas Island. They were on the boat for a ____________ time. The final place they arrived at was ____________.
Describing characters

The main characters in the story are Waheed, his sister ____________ and their parents. We know that Waheed is ____________ years old and that his sister is ____________ than him. They felt very ____________ when they had to leave their friends and family. When the boat stopped they felt ____________ and later they were very ____________ because there wasn’t much food. They still miss ____________.
3. TL3: Jigsaw reading

The following texts from ELIP (stage 2) are used:
· Class Picnic (3c)

· John F Kennedy (JFK) (3d)

· Captain James Cook - A New Arrival (9c)

· A Field Trip to Rotorua

	
	Setting
When and where did it happen?

Does the setting change?
	Characters
Who are the main characters? Describe them.
	Events
What are the main events?

	Class Picnic
	
	
	

	John F Kennedy
	
	
	

	Captain James Cook
	
	
	

	A Field Trip to Rotorua
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unit standard 2969, version 7
	Key competencies
	Teaching and learning sequence 4:
Locating key words to connect key events
	Metacognitive prompts

	Knowledge of the learner
Expectations

 Instructional strategies

Knowledge of the learner


	Finding out learners’ prior knowledge
Use the following learning tasks to find out and build on what your students know about the purpose of cohesive devices in a text.

Teaching and learning purpose

· The connections between key events are identified (1.3)

Range: time relationships, cause and effect 

Ensuring learners know the language learning outcomes

Student learning outcomes

· I understand how key events are connected in a recount.

Giving learners many opportunities to first notice and then use new language

1. TL4: Using linking words
In this activity students need to think about the function of different linking words.

Model some examples on the board first.

· Working individually, students match the conjunctions to the correct function.

· In pairs, students compare their answers.

Finish with a discussion on how these linking words are used in a recount.

Recycling the use of the same language in different ways 
2. TL4: Signalling cause and effect 
Model the first example with students.

· Working in pairs, students locate the linking word and draw a box around it.

· They use one colour to highlight the part of the sentence that describes the effect.

· They use a different colour to highlight the part of the sentence that describes the cause.

· They then complete exercise B by filling in the missing words.

Using approaches that build on prior knowledge

3. TL4: Signalling time relationship 

An adapted text from TL2: ABC dictation is used for this activity with the focus on building on students’ prior learning from TL2.

·  Students work in pairs to insert an appropriate connective. Note, it does not have to be the same as the original text, as long as it makes sense.

· Follow with a class discussion focusing on the range of words that could be used.

Including opportunities for monitoring and self-evaluation

Reflection

Post its

Write on a post it the main thing you have learnt and how you learnt it. Stick it on the whiteboard as you leave class. 


	Teacher: Do all of my students have a shared language for talking about these language features?
 Student: Do I understand what ‘connected’ means?
Teacher: What language are students using in their discussion? What does this tell me?
Teacher: What is the most effective way to pair students for this activity?
Teacher: How can I build on the students knowledge of time connectives from TL2 
Teacher: Are all students confident in using a range of time connectives? 
Teacher: Do my students require further recycling and repetition to enable them to identify cohesive devices to understand text? 


1. TL 4: Using linking words

· Working individually, students match the conjunctions to the correct function.

· In pairs, students compare their answers.

	and          because          when          as a result          then          also          after
finally       before             first             while                  Therefore         so         as




	Adding another idea
	 

	Showing time
	 

	Showing cause and effect
	 


2. TL4: Signalling cause and effect
A. Students locate the linking word and draw a box around it. They use one colour to highlight the part of the sentence that describes the effect. They use a different colour to highlight the part of the sentence that describes the cause.
Away from home

 (Adapted from School Journal Story Library, 2010, by Janice Marriot)
Jeromie and Jelintha came to New Zealand because their parents wanted to study at Victoria University in Wellington. In Papua New Guinea they lived in a wooden house on stilts, but in Wellington they moved into a two-storeyed flat. As a result they took a long time to get used to such a big place. There were also a lot of cars outside so that kept them awake at night. As they haven’t got a big garden, they can’t grow their own vegetables. They miss many things about their home.

B. Fill in the missing words with a different linking word.

1. Nancy came to New Zealand when she was ten ____________ her mother was already working here as a nurse.

2. At school she didn’t know anyone ____________ she was very nervous.

3. She already spoke very good English. ______________ she did very well in her school work.

4. She was also very good at sport ___________ she joined the netball team.

 3. TL4: Signalling time relationships
A. Use this adapted text from TL2: ABC dictation. The time connectives have been removed. Students work in pairs to insert an appropriate connective. Note, it does not have to be the same as the original text, as long as it makes sense.

John comes from a very big family who have moved around a lot. ____________ John was five, his father needed to find a new job. So, the whole family moved from Hamilton to Auckland. ____________, the family moved to a new house by the beach. ____________ two years in Auckland,  John’s parents decided to move to Samoa. ____________ John was thirteen years old. He wanted to go to college with his friends, so John stayed behind. ____________ his new home was at the school hostel. He missed his family but enjoyed being at school with his friends. ____________ the holidays came, John flew to Samoa. He had a great time with his family.

B. When students have finished get then to circle the examples of cause and effect.

Written language: Read recounts in familiar contexts (ESOL)

unit standard 2969, version 7
	Key competencies
	Teaching and learning sequence 5: 
Understanding vocabulary
	Metacognitive prompts

	Knowledge of the learner
Expectations

Instructional strategies

Knowledge of the learner


	Finding out learners’ prior knowledge
Use the following learning tasks to find out and build on strategies your students have for working out the meaning of unknown words.

Identifying the learning outcomes including the language demands of the topic

Teaching and learning purposes

·  The meaning of essential vocabulary as used in each text is given (1.4)
Range: ten words.

Student learning outcomes

· I can work out the meaning of key vocabulary in the text.

Using approaches that build on prior knowledge

1. TL5: Concept star

Return to concept star in TL1 and get students to add to it, now that they have been exposed to a number of different texts on the same theme.

Finding out learners’ prior knowledge

2. TL5: Dictionary hunt

Use the same words to do a dictionary hunt. 

· Students are in two teams.

· Teacher calls out the word and it is the first student to find the word and give an appropriate meaning.

Half way through, stop and get students to talk about strategies they are using to find the words quickly.

Providing multiple opportunities for authentic language use with a focus on learners using academic language

3. TL5: Predicting word meanings
Find out more about before and after vocabulary grids here

HYPERLINK "http://esolonline.tki.org.nz/ESOL-Online/Teacher-needs/Pedagogy/Cross-curricular-strategies/Teaching-approaches-and-strategies/Vocabulary/Before-and-after-vocabulary-grids"
.
The focus in this activity is to discover what strategies students are already using to find out the meaning of unknown words without using a dictionary. 

· Students predict the meaning of highlighted words, without using a dictionary

Teacher discusses with students how they arrived at the meaning.

· Students then check their answers using a dictionary.

Providing opportunities for reflection and 

evaluation

Reflection

· Students write down a list of strategies for predicting the meanings of unknown words.

· Students then share with a partner what they have written and add to their lists. 
	Teacher: How can I extend my repertoire of vocabulary strategies?
Teacher: How do I decide which is essential vocabulary in a text?

Teacher: How did  students add or make changes to the concept star? What does this tell me about their understanding?
Students: What strategies did I already know and what ones do I have to learn?
Teacher: Are students using a range of prediction strategies?
Teacher: Are my students able to use these strategies independently?
Student: How confident am I now about reading and understanding recount texts? Am I ready for the formative assessment?


3. TL5: Predicting word meanings

Students predict the meaning of highlighted words, without using a dictionary and fill in the grid with their prediction and strategy used.

Teacher discusses with students how they arrived at the meaning.

Students then check their answers using a dictionary.

Text: ‘A different life’

Nancy emigrated from Zambia when she was ten years old. She arrived in New Zealand with her father and brother. Her mother was already here because she had begun a career as a nurse.

On her first day at school Nancy was very apprehensive because everything was new. She was fortunate though because she could already speak English and was an expert netball player. These things helped her to adjust to her new life.

Nancy still misses her family and friends in Zambia. She finds the culture in New Zealand very different.

	Word
	My prediction
	Prediction strategy used
	Dictionary meaning

	emigrated
	
	
	

	a career
	
	
	

	apprehensive
	
	
	

	fortunate


	
	
	

	an expert
	
	
	

	to adjust
	
	
	

	the culture
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	 Elements and performance criteria
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version 7
Read recounts in familiar contexts (ESOL)


 
	 Element 1: Read recounts in familiar contexts (ESOL).

Range: two complete texts, each of a different type.

1.1 The sequence of events is identified within each 
text.

1.2     Details that are key to understanding each text    

          are described.

Range: key details include – characters, events, setting.

1.2 The connections between key events are 
identified.

Range: may include but is not limited to – time relationships, cause and effect.

1.4    The meaning of essential vocabulary as

         used in each text is given.

Range: ten words.

 


RESOURCES

Assessment activities for other unit standards that could be used in conjunction with unit standard 2969:

· Listening: ‘Belonging’ (unit standard15007)

· Speaking: ‘Belonging’ (unit standard 1287)

· Writing: ‘Belonging’ (unit standard 3477)

Teacher guidelines: Formative assessment

	 Unit standard 2969, version 7
Read recounts in familiar contexts (ESOL)    
Level 2                                                                                                 4 credits

	 This unit standard has one element:
Element 1: Read recounts in familiar contexts (ESOL).
Range: two texts, each of a different type.

For this formative assessment students will read ONE text. This formative task should not be used for the summative assessment.

	 Conditions
· All assessment activities must be conducted in English, which must not be the student’s first language.

· Understanding may be demonstrated by oral or written response.

· Written responses need not be grammatically correct, but errors must not interfere with meaning.
· An English dictionary may be used, but not an electronic translator.

· Assistance may be given to understand the requirements of the task.

· A range of reading tasks must be used in assessment activities. These could include open-ended questions, multiple choice, true/false, sorting, cloze.

Learning contexts

Assessment should follow class activities in which the students have had the opportunity to become familiar with the topic and vocabulary through a range of listening, speaking and writing activities. The question types should also be familiar to the students and this can be achieved by including similar question types in the formative work. The English Language Intensive Programme (ELIP) Stage 2, has suggested teaching components, strategies, language features and sample texts on recount genre: ‘Class Picnic’ (3c); John F Kennedy (3d); Captain James Cook (9c); A Field Trip to Rotorua (9d); Museum Trip (18c) and My Picnic (18d).

Notes for Assessors

· It is important to be aware of the special notes in the standard.

· Texts must be at least 200 words in length and be a biography, historical recount or personal recount. 

· Each of the two texts should be assessed at a different time as part of a wider area of study.

· Students should not have seen the text before the assessment activity.

· Refer to your institution’s policies before offering further assessment opportunities.

· If resubmission takes place, the assessor should ensure that the correct answers are not inadvertently indicated prior to the resubmission opportunity. For example, in a true or false exercise, students should redo that part of the assessment on an unmarked copy.


Student instructions: Formative task
	 Unit standard 2969, version 7
Read recounts in familiar contexts (ESOL)    

Level 2                                                                                                        4 Credits

	 This unit standard has one element:
Element 1: Read recounts in familiar contexts (ESOL).
Range: two texts, each of a different type.

For this formative assessment you will read one text.

	Conditions

· Do this activity in class.

· You may ask for help to understand the instructions.

· You may use an English dictionary, but not an electronic translator.

· Your spelling and grammar do not need to be perfect, but your teacher needs to be able to understand what you mean.


Student checklist: Task 1

	 In this assessment task you will need to show that you can do the following:
	

	Put events that happened in the text in the correct order.
	1.1

	Describe details in the text including characters, events and setting.
	1.2

	Identify connections between key events in the text. These may include:

 - time e.g. when events happen

 - cause and effect e.g. why events happen
	1.3

	Give the meaning of ten important words from the text.
	1.4 


Reading text: Task 1

Adapted from Anwar, by Janice Marriott, in Choices Survival 2001

Anwar Amin remembers the exact date of his arrival in New Zealand - 3 June 1998. He came to the Mangere Reception Centre with his mother, two brothers, and his two sisters.

Anwar was born in Somalia. His family owned a big house in Mogadishu with a beautiful courtyard. Anwar spent his spare time playing soccer in the sand because there is sand everywhere in Somalia.

Then Anwar’s world suddenly changed. The president was overthrown and a civil war began so Anwar’s family fled. They lived in fear until they were able to fly to Kenya in November 1992. When they arrived they caught a bus to a Somali refugee camp in Mombasa. The camp was huge, with more than six thousand people all crammed together.

Anwar’s brother and his wife had gone to a place called New Zealand and so Anwar’s family hoped to join them. They waited and waited for an interview at the United Nations’ office. At last, in March 1998 they were interviewed. Then they had to wait and watch the noticeboard for their names.

On 1 June 1998, Anwar saw their family’s name up on the list of people approved for departure. Soon they were on a plane to a country they knew nothing about. The journey took forty-eight hours. They arrived in Auckland on June 3 and spent a month at the Mangere Reception Centre. Finally they moved to Wellington to start their new life.

If Somalia becomes safe again, Anwar thinks he might return. In the meantime though he wants to get a good education.

Student sheet: Formative task

	Unit standard 2969, version 7

Read recounts in familiar contexts (ESOL)    

Level 2                                                                                                           4 credits


Name ……………………………………………………..
Date …………………

Read the text and answer the questions below.

1. The sequence of events is identified within each text (1.1)

Put the events of the story in the order they happened. 

	 a.
	 They travelled by bus to Mombasa in Kenya.

	 b.
	  Anwar’s family started a new life in Wellington.

	 c.
	They flew to Auckland.

	 d.
	 Anwar’s family left their home in Mogadishu.

	e.
	  They spent a month at the Mangere Reception Centre.

	 f.
	 They flew to Kenya.


 The correct order is: _________________________________________

 2.  Details that are key to understanding each text are described (1.2)
a. Characters and setting

 Fill in the missing words to show your understanding of the main character and the setting in this story. 

The main character is i)____________. He spent his childhood in ii)____________, Somalia. Anwar liked to play iii)____________ in the iv)____________. The refugee camp was in v)____________. There were lots of vi)____________ there. In New Zealand, the family moved to vii)_____________. Anwar wants to get a good viii)______________. 
b) Understanding events.

Complete the timeline with either the missing dates or the missing events.

 Civil war began in Somalia
 November 1992:i) ____________________
 ii)_____________:They were interviewed
 1June 1998: iii)______________________
 iv)____________: The family arrived in New Zealand
 3. The connections between key events are identified (1.3)

Answer the questions to show that you understand time connections and cause and result connections. 

1. Why did Anwar spend his spare time playing soccer in the sand?

__________________________________________________________________

2. Why did Anwar’s family flee?

__________________________________________________________________

3. How long did they live in fear?

__________________________________________________________________

4. Why did Anwar’s family want to go to New Zealand?

__________________________________________________________________

5. How long did did the plane flight to New Zealand take?

__________________________________________________________________

6. When might Anwar return to Somalia?

__________________________________________________________________

4. Meaning of essential vocabulary in each text is given (1.4)

Match the words with the correct meanings as used in the text.  

	exact
	to flee
	to cram
	to approve

	overthrown
	departure
	a courtyard
	civil war

	huge
	a refugee
	an interview
	arrival


	a.
	 removed from power by force
	

	b.
	 when someone asks you questions
	

	c.
	 reaching the end of a journey
	

	d.
	 to agree that something can happen
	

	e.
	 correct or specific
	

	f.
	 leaving a place
	

	g.
	 to put more people in a place than there is room for
	

	h.
	 to leave quickly
	

	i.
	 a flat open area surrounded by walls
	

	j.
	someone who has been forced to leave their country e.g. because of war
	

	k.
	 fighting between different groups of people in the same country
	

	l. 
	 very large
	


Assessment schedule: Formative assessment 
	Unit standard 2969, version 7
Read recounts in familiar contexts (ESOL)

Level 2                                                                                                        4 credits                                                                                    

	Element 1: Read recounts in familiar contexts (ESOL).
Range: two complete texts, each of a different text type.

	Performance criteria
	Evidence
	 Judgement

	1.1 The sequence of events is identified within each text.

 
	1. Answers are:

d, f, a, c, e, b
	The sequence of events is identified.

Four out of six answers are correct.



	1.2 Details that are key to understanding each text are described.

Range: key details include – characters, events, setting.

 
	2a. Answers are:

i) Anwar

ii) Mogadishu

iii) soccer

iv) sand

v) Mombasa or Kenya

vi) people

vii) Wellington

viii) education

2b. Answers similar to:

i) They flew to Kenya.

ii) March 1998
iii) They were approved for departure/Anwar saw their names on the list
iv) June 3 1998


	Details that are important to

understand the text are described.

Question 2a.

Six out of eight answers are correct.

 Question 2b.

Three out of four answers are correct.

 

	1.3 The connections between key events are identified.

Range: may include but is not limited to – time relationships, cause and effect.
	3. Answers similar to:

i) Because there is sand everywhere in Somalia.

ii) Because civil war began.
iii) Until they were able to fly to Kenya or until November 1992.

iv) Because Anwar’s brother and his wife lived there.

v) It took 48 hours.

vi) If Somalia becomes safe again or if the war ends.
	The connections between important events are identified.

Question 3.

Four out of six answers correct.



	1.4 The meaning of essential vocabulary as used in each text is given.

Range: ten words.
	Correct answers are:

a)    overthrown

b)    an interview

c)    arrival

d)    to approve

e)    exact

f)     departure

g)    to cram

h)    to flee

i)      a courtyard

j)      a refugee

k)     civil war

l)      huge
	The meaning of essential vocabulary as used in the text is given.

Ten out of twelve answers are correct.

 


?
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