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“Plight of the Sea Turtle” (School Journal, Part 3 Number 2, 2008)

Noun frequency level: 10–12

By the end of year 5, students are required to use a variety of 
fiction and non-fiction texts to locate, evaluate, and integrate 
information and ideas in order to meet the reading demands 
of the curriculum, drawing on the knowledge, skills, and 
attitudes described for the end of year 5 in the Literacy Learning 
Progressions.  The curriculum tasks will also involve the 
students in generating their own questions as well as answering 
questions from the teacher. 

The students in a year 5 and 6 class are involved in a science 
investigation to discover how environmental causes and human 
actions have led to many animals becoming endangered and to 
identify a range of actions that individuals and organisations can 
take to restore the habitats of these endangered species. 

“Plight of the Sea Turtle” deals with the decreasing numbers 
of sea turtles in the Pacific and describes some initiatives to 

prevent their extinction.  The information 
is logically organised, and the text is well 
supported by photos, a map, captions, and 
easily identified information boxes. 

The teacher chose “Plight of the Sea Turtle” 
because the text includes a range of features, 
such as descriptive and explanatory text, 
factual information, and historical details.  
These require the students to find and use 
several pieces of information in order to  
ask and answer questions about this 
endangered animal. 

The following example illustrates aspects of the task and text 
and demonstrates how a student engages with both task and 
text to meet the reading demands of the curriculum.  A number 
of such examples would be used to inform the overall teacher 
judgment for this student.

By the end of year 6, students will read, respond to, and think critically about texts  
in order to meet the reading demands of the New Zealand Curriculum at level 3.  

Students will locate, evaluate, and integrate information and ideas within and across  
a small range of texts appropriate to this level as they generate and answer questions  

to meet specific learning purposes across the curriculum.* 

KEY CHARACTERISTICS OF TEXTS THAT STUDENTS READ AT THIS LEVEL

The texts that students use to meet the reading demands of the curriculum at this level 

will often include:

abstract ideas, in greater numbers than in texts at earlier levels, accompanied by 
concrete examples in the text that help support the students’ understanding;

some ideas and information that are conveyed indirectly and require students to infer 
by drawing on several related pieces of information in the text;

some information that is irrelevant to the identified purpose for reading (that is, 
some competing information), which students need to identify and reject as they 
integrate pieces of information in order to answer questions;

mixed text types (for example, a complex explanation may be included as part of  
a report); 

sentences that vary in length and in structure (for example, sentences that begin  
in different ways and different kinds of complex sentences with a number of 
subordinate clauses);

a significant amount of vocabulary that is unfamiliar to the students (including 
academic and content-specific words and phrases), which is generally  
explained in the text by words or illustrations;

figurative and/or ambiguous language that the context helps students to understand; 

illustrations, photographs, text boxes, diagrams, maps, charts, and graphs  
that clarify or extend the text and may require some interpretation. 

Such texts will include both fiction and non-fiction in electronic and print media.   

They may be published individually, for example, as junior novels or information texts, 

or they may appear in collections, such as the School Journal or other journals and 

magazines for this age group.  Such collections often include poems, plays, stories,  

and procedural texts. 

* The text and task demands of the curriculum are similar for students in year 5 and year 6.  The difference in the standard for year 6 is the students’ 
increased accuracy and speed in reading a variety of texts from across the curriculum, their level of control and independence in selecting strategies 
for using texts to support their learning, and the range of texts they engage with.  In particular, by the end of year 6, students will be required to read 
longer texts more quickly than students in year 5 and to be more effective in selecting different strategies for different reading purposes. 

“Plight of the Sea Turtle”  
(School Journal, Part 3 Number 2, 2008)

Noun frequency level: 10–12

By the end of year 6, students are required to 
use a variety of fiction and non-fiction texts 
to locate, evaluate, and integrate information 
and ideas in order to meet the reading 
demands of the curriculum, drawing on the 
knowledge, skills, and attitudes described 
for the end of year 6 in the Literacy Learning 

Progressions.  The curriculum tasks will also involve the 
students in generating their own questions as well as answering 
questions from the teacher. 

The students in a year 5 and 6 class are involved in a science 
investigation to discover how environmental causes and human 
actions have led to many animals becoming endangered and 
to identify a range of actions that individuals and organisations 
can take to restore the habitats of these endangered species.

“Plight of the Sea Turtle” deals with the decreasing numbers 
of sea turtles in the Pacific and describes some initiatives to 

prevent their extinction.  The information is logically organised, 
and the text is well supported by photos, a map, captions, and 
easily identified information boxes.  (This is a relatively short 
text, but students in year 6 will often be required to read texts 
that are longer.)

The teacher chose “Plight of the Sea Turtle” because the text 
features (such as the title, opening paragraph, subheadings, 
and topic sentences) support students in using speed-reading 
strategies (including skimming and scanning the text) to locate, 
evaluate, and integrate information that is relevant to their 
questions.  Examples of such questions could be “What are the 
threats to turtles’ nesting sites?” and “What human actions 
threaten turtles’ existence?” 

The following example illustrates aspects of the task and  
text and demonstrates how a student engages with both task 
and text to meet the reading demands of the curriculum.   
A number of such examples would be used to inform the 
overall teacher judgment for this student.

The student by the end of year 5 is guided in her 
use of strategies to understand the information 
and ideas in the text and to generate questions, 
related to her specific purpose for reading, 
within the science context.  

The student by the end of year 6 deliberately 
selects and uses strategies such as skimming 
and scanning to locate, evaluate, and integrate 
common themes relating to endangered species.

Hotels, sea walls, and marinas, usually 
built for tourists, are destroying nesting 
sites. 

And even though turtle products 
have been banned, illegal trade in their 
shells, meat, and even eggs continues.

High tides, erosion, cyclones, and 
drought all destroy nesting sites – and 
predators such as dogs, rats, and pigs 
raid turtle nests for eggs.  

Eggs have been taken from coastal nests 
and reburied in an area that is fenced 
and closely monitored. 

Each year, thousands of turtles drown 
in fishing nets.  Others die when they 
become tangled in plastic rubbish or 
choke on plastic bags.  Hotels, sea 
walls, and marinas, usually built for 
tourists, are destroying nesting sites.

Each year, thousands of turtles are 
killed for the black market.

In March 2006, the Secretariat of the 
Pacific Regional Environment Programme 
… declared 2006 to be the year of the  
sea turtle.

But over the last few 
decades, the number of sea 
turtles has plummeted.  Today, 
each of the seven species of 
this reptile is either threatened 
or endangered.  On some 
beaches, turtles have gone 
altogether.  The situation  
is so serious that many children 
in the Pacific have never 
actually seen a live turtle!

During this time, she visited 
a different island nation each 
month.  Lady Vini travelled 4743 
kilometres in total …

Sea turtles travel huge 
distances, and although they 
had already been tracked 
for some years, the use of 
satellites was an exciting new 
development.

Scientists were … especially 
interested in the turtles’ ability 
to survive for weeks at a time in 
the open ocean, something the 
scientists had never been able 
to prove before.  Learning this – 
and much more – about the sea 
turtle means we can make the 
Pacific Ocean a safer place for 
them to live.

 
The student skims the text to locate information relevant to his question and 
generates further questions as he scans the text.  Examples of such questions could 
be “Why do only a tiny percentage of baby turtles survive?” or “What can be done 
to protect nesting places?”  The student makes connections between the human, 
environmental, and animal causes of the destruction of turtle nests and sites and 
makes inferences about difficulties in protecting turtles’ nesting environments.   
He also makes connections to other texts, such as “Tigers on the Prowl” (School 
Journal, Part 3 Number 2, 2006).  He evaluates whether keeping turtles in captivity 
would be a good way of protecting turtle populations, using information about the 
turtle hatchery in “Plight of the Sea Turtle” to support his conclusion.  He develops 
further questions to investigate on the Internet, such as “What is the biggest threat to 
nesting sites?” and “What are some other methods for protecting these sites?”

 
The student scans the text to find information related to his questions about human 
actions that have made turtles endangered and what can be done to save them.   
He uses prior knowledge and context clues to help him understand the abstract idea 
of “the black market” and makes inferences about the laws that protect the turtles.  
He goes to the Internet to see if “the year of the sea turtle” provided new information.  
He organises information from the text about human actions into categories, for 
example, pollution, illegal trade, fishing technology, and tourist demands.  He then 
searches for more information about the impact of these on other endangered 
animals around the world and how this impact is being addressed. 

 
The student identifies the main idea that the sea turtle, an animal that has 
survived for millions of years, is threatened.  She cross-checks understandings 
of the word “Plight” (in the title) and uses prior knowledge and context to work 
out the meaning of the ambiguous sentence “On some beaches, turtles have 
gone altogether.”  She also uses concrete examples, such as the fact that “many 
children in the Pacific have never actually seen a live turtle”, to support the 
abstract idea that ‘‘the number of sea turtles has plummeted.”  The student 
asks questions about the causes of the decline in sea turtle numbers and looks 
for further information to help answer these questions as she reads on.

 
The student uses the text box and map to locate information about the route 
Lady Vini took.  In response to the teacher’s questions, the student clarifies 
competing information to identify the fact that, although tracking turtles is not 
new, using satellites to track them is new.  The student makes inferences that 
satellite tracking provides more precise information to scientists than other 
tracking methods do.  She makes connections between the information about 
the distance travelled by Lady Vini and the scientists’ proof of the length of time 
turtles can survive in the sea.  This enables the student to ask questions about 
how individuals and groups can take action to ensure that the Pacific Ocean is 
made safer for turtles.
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“Plight of the Sea Turtle” (School Journal, Part 3 Number 2, 2008)

Noun frequency level: 10–12

By the end of year 5, students are required to use a variety of 
fiction and non-fiction texts to locate, evaluate, and integrate 
information and ideas in order to meet the reading demands 
of the curriculum, drawing on the knowledge, skills, and 
attitudes described for the end of year 5 in the Literacy Learning 
Progressions.  The curriculum tasks will also involve the 
students in generating their own questions as well as answering 
questions from the teacher. 

The students in a year 5 and 6 class are involved in a science 
investigation to discover how environmental causes and human 
actions have led to many animals becoming endangered and to 
identify a range of actions that individuals and organisations can 
take to restore the habitats of these endangered species. 

“Plight of the Sea Turtle” deals with the decreasing numbers 
of sea turtles in the Pacific and describes some initiatives to 

prevent their extinction.  The information 
is logically organised, and the text is well 
supported by photos, a map, captions, and 
easily identified information boxes. 

The teacher chose “Plight of the Sea Turtle” 
because the text includes a range of features, 
such as descriptive and explanatory text, 
factual information, and historical details.  
These require the students to find and use 
several pieces of information in order to  
ask and answer questions about this 
endangered animal. 

The following example illustrates aspects of the task and text 
and demonstrates how a student engages with both task and 
text to meet the reading demands of the curriculum.  A number 
of such examples would be used to inform the overall teacher 
judgment for this student.

By the end of year 6, students will read, respond to, and think critically about texts  
in order to meet the reading demands of the New Zealand Curriculum at level 3.  

Students will locate, evaluate, and integrate information and ideas within and across  
a small range of texts appropriate to this level as they generate and answer questions  

to meet specific learning purposes across the curriculum.* 

KEY CHARACTERISTICS OF TEXTS THAT STUDENTS READ AT THIS LEVEL

The texts that students use to meet the reading demands of the curriculum at this level 

will often include:

abstract ideas, in greater numbers than in texts at earlier levels, accompanied by 
concrete examples in the text that help support the students’ understanding;

some ideas and information that are conveyed indirectly and require students to infer 
by drawing on several related pieces of information in the text;

some information that is irrelevant to the identified purpose for reading (that is, 
some competing information), which students need to identify and reject as they 
integrate pieces of information in order to answer questions;

mixed text types (for example, a complex explanation may be included as part of  
a report); 

sentences that vary in length and in structure (for example, sentences that begin  
in different ways and different kinds of complex sentences with a number of 
subordinate clauses);

a significant amount of vocabulary that is unfamiliar to the students (including 
academic and content-specific words and phrases), which is generally  
explained in the text by words or illustrations;

figurative and/or ambiguous language that the context helps students to understand; 

illustrations, photographs, text boxes, diagrams, maps, charts, and graphs  
that clarify or extend the text and may require some interpretation. 

Such texts will include both fiction and non-fiction in electronic and print media.   

They may be published individually, for example, as junior novels or information texts, 

or they may appear in collections, such as the School Journal or other journals and 

magazines for this age group.  Such collections often include poems, plays, stories,  

and procedural texts. 

* The text and task demands of the curriculum are similar for students in year 5 and year 6.  The difference in the standard for year 6 is the students’ 
increased accuracy and speed in reading a variety of texts from across the curriculum, their level of control and independence in selecting strategies 
for using texts to support their learning, and the range of texts they engage with.  In particular, by the end of year 6, students will be required to read 
longer texts more quickly than students in year 5 and to be more effective in selecting different strategies for different reading purposes. 

“Plight of the Sea Turtle”  
(School Journal, Part 3 Number 2, 2008)

Noun frequency level: 10–12

By the end of year 6, students are required to 
use a variety of fiction and non-fiction texts 
to locate, evaluate, and integrate information 
and ideas in order to meet the reading 
demands of the curriculum, drawing on the 
knowledge, skills, and attitudes described 
for the end of year 6 in the Literacy Learning 

Progressions.  The curriculum tasks will also involve the 
students in generating their own questions as well as answering 
questions from the teacher. 

The students in a year 5 and 6 class are involved in a science 
investigation to discover how environmental causes and human 
actions have led to many animals becoming endangered and 
to identify a range of actions that individuals and organisations 
can take to restore the habitats of these endangered species.

“Plight of the Sea Turtle” deals with the decreasing numbers 
of sea turtles in the Pacific and describes some initiatives to 

prevent their extinction.  The information is logically organised, 
and the text is well supported by photos, a map, captions, and 
easily identified information boxes.  (This is a relatively short 
text, but students in year 6 will often be required to read texts 
that are longer.)

The teacher chose “Plight of the Sea Turtle” because the text 
features (such as the title, opening paragraph, subheadings, 
and topic sentences) support students in using speed-reading 
strategies (including skimming and scanning the text) to locate, 
evaluate, and integrate information that is relevant to their 
questions.  Examples of such questions could be “What are the 
threats to turtles’ nesting sites?” and “What human actions 
threaten turtles’ existence?” 

The following example illustrates aspects of the task and  
text and demonstrates how a student engages with both task 
and text to meet the reading demands of the curriculum.   
A number of such examples would be used to inform the 
overall teacher judgment for this student.

The student by the end of year 5 is guided in her 
use of strategies to understand the information 
and ideas in the text and to generate questions, 
related to her specific purpose for reading, 
within the science context.  

The student by the end of year 6 deliberately 
selects and uses strategies such as skimming 
and scanning to locate, evaluate, and integrate 
common themes relating to endangered species.

Hotels, sea walls, and marinas, usually 
built for tourists, are destroying nesting 
sites. 

And even though turtle products 
have been banned, illegal trade in their 
shells, meat, and even eggs continues.

High tides, erosion, cyclones, and 
drought all destroy nesting sites – and 
predators such as dogs, rats, and pigs 
raid turtle nests for eggs.  

Eggs have been taken from coastal nests 
and reburied in an area that is fenced 
and closely monitored. 

Each year, thousands of turtles drown 
in fishing nets.  Others die when they 
become tangled in plastic rubbish or 
choke on plastic bags.  Hotels, sea 
walls, and marinas, usually built for 
tourists, are destroying nesting sites.

Each year, thousands of turtles are 
killed for the black market.

In March 2006, the Secretariat of the 
Pacific Regional Environment Programme 
… declared 2006 to be the year of the  
sea turtle.

But over the last few 
decades, the number of sea 
turtles has plummeted.  Today, 
each of the seven species of 
this reptile is either threatened 
or endangered.  On some 
beaches, turtles have gone 
altogether.  The situation  
is so serious that many children 
in the Pacific have never 
actually seen a live turtle!

During this time, she visited 
a different island nation each 
month.  Lady Vini travelled 4743 
kilometres in total …

Sea turtles travel huge 
distances, and although they 
had already been tracked 
for some years, the use of 
satellites was an exciting new 
development.

Scientists were … especially 
interested in the turtles’ ability 
to survive for weeks at a time in 
the open ocean, something the 
scientists had never been able 
to prove before.  Learning this – 
and much more – about the sea 
turtle means we can make the 
Pacific Ocean a safer place for 
them to live.

 
The student skims the text to locate information relevant to his question and 
generates further questions as he scans the text.  Examples of such questions could 
be “Why do only a tiny percentage of baby turtles survive?” or “What can be done 
to protect nesting places?”  The student makes connections between the human, 
environmental, and animal causes of the destruction of turtle nests and sites and 
makes inferences about difficulties in protecting turtles’ nesting environments.   
He also makes connections to other texts, such as “Tigers on the Prowl” (School 
Journal, Part 3 Number 2, 2006).  He evaluates whether keeping turtles in captivity 
would be a good way of protecting turtle populations, using information about the 
turtle hatchery in “Plight of the Sea Turtle” to support his conclusion.  He develops 
further questions to investigate on the Internet, such as “What is the biggest threat to 
nesting sites?” and “What are some other methods for protecting these sites?”

 
The student scans the text to find information related to his questions about human 
actions that have made turtles endangered and what can be done to save them.   
He uses prior knowledge and context clues to help him understand the abstract idea 
of “the black market” and makes inferences about the laws that protect the turtles.  
He goes to the Internet to see if “the year of the sea turtle” provided new information.  
He organises information from the text about human actions into categories, for 
example, pollution, illegal trade, fishing technology, and tourist demands.  He then 
searches for more information about the impact of these on other endangered 
animals around the world and how this impact is being addressed. 

 
The student identifies the main idea that the sea turtle, an animal that has 
survived for millions of years, is threatened.  She cross-checks understandings 
of the word “Plight” (in the title) and uses prior knowledge and context to work 
out the meaning of the ambiguous sentence “On some beaches, turtles have 
gone altogether.”  She also uses concrete examples, such as the fact that “many 
children in the Pacific have never actually seen a live turtle”, to support the 
abstract idea that ‘‘the number of sea turtles has plummeted.”  The student 
asks questions about the causes of the decline in sea turtle numbers and looks 
for further information to help answer these questions as she reads on.

 
The student uses the text box and map to locate information about the route 
Lady Vini took.  In response to the teacher’s questions, the student clarifies 
competing information to identify the fact that, although tracking turtles is not 
new, using satellites to track them is new.  The student makes inferences that 
satellite tracking provides more precise information to scientists than other 
tracking methods do.  She makes connections between the information about 
the distance travelled by Lady Vini and the scientists’ proof of the length of time 
turtles can survive in the sea.  This enables the student to ask questions about 
how individuals and groups can take action to ensure that the Pacific Ocean is 
made safer for turtles.

This paragraph explains how the student uses texts in 
order to carry out curriculum tasks.  It describes what 
the student will demonstrate as they carry out these 
tasks, and it also highlights the underpinning role of the 
Literacy Learning Progressions.   

This paragraph provides a 
short overview of the text and 
describes the text features 
that particularly relate to the 
curriculum task.

This paragraph describes how  
the illustrations show the  
differences between achievement 
at the end of year 5 and at the 
end of year 6. 

This paragraph describes  
the specific learning context 
(the curriculum area or areas) 
in which the student is meeting 
the reading demands of the 
curriculum.  

These extracts from the text  
relate specifically to the 
curriculum task and its  
reading demands.

This paragraph describes how 
the text features support the 
student in demonstrating their 
skills and knowledge in relation 
to the curriculum task.

This paragraph explains the 
purpose of the illustrations, 
highlighting the fact that short 
extracts from the text and 
selected aspects of one or 
more students’ tasks provide 
a snapshot of the skills and 
strategies students use as they 
meet the reading demands of 
the curriculum.

These are examples of some 
of the skills, knowledge, and 
strategies that the student 
independently uses.  These 
examples show that the student 
is meeting the reading standard 
through the curriculum task.

 
The layout of the illustrations for the first three standards has a similar purpose but is 
not exactly the same.  
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BY THE END OF YEAR 7

ILLUSTRATING THE WRITING STANDARD

BY THE END OF YEAR 8

ILLUSTRATING THE WRITING STANDARD

By the end of year 7, students will create texts in order to meet  

the writing demands of the New Zealand Curriculum as they work towards level 4.   

Students will use their writing to think about, record, and communicate experiences, 

ideas, and information to meet specific learning purposes across the curriculum.*

KEY CHARACTERISTICS OF STUDENTS’ WRITING AT THIS LEVEL

Students will write for a range of different purposes on topics and themes 

across the curriculum at this level, selecting and applying a process 

appropriate to the task and drawing on the knowledge, skills, and attitudes 

that will help them achieve their purpose.  The knowledge, skills, and 

attitudes expected at this level, including those needed for spelling and 

punctuation, are described in the Literacy Learning Progressions.

Students will independently write texts, choosing language and a clear and 

logical text structure to meet the requirements of the curriculum task (for 

example, when writing personal narratives, poems, arguments, feature 

articles, character profiles, research reports, essays, responses to literature, 

and short answers).  These texts will include, when appropriate:

content that is concise and relevant to the curriculum task and that  
often includes detail and/or comment supporting or elaborating on the 
main points;

paragraphs within which the ideas are clearly related and links within 
and between paragraphs; 

grammatically correct sentences;

words and phrases that are appropriate to the topic, register, and 
purpose, including expressive, academic, and subject-specific 
vocabulary.

* The text and task demands of the curriculum are similar for students in year 7 and year 8.  The difference in the standard for year 8 is the students’ 
increased accuracy and fluency in writing a variety of texts across the curriculum, their level of control and independence in selecting writing 
processes and strategies, and the range of texts they write.  In particular, by the end of year 8, students need to be confidently and deliberately 
choosing the most appropriate processes and strategies for writing in different learning areas.  

Transcript: ‘Bottle submarine’
 
The students in this year 6 and 7 class are evaluating aspects of a science and technology unit that they have 
undertaken.  As they write about and discuss what their group has done during the unit, they explore the success 
they have had, both in developing and testing their prototypes and in working collaboratively as a group.

The student describes, in sequence, the process undertaken by her group during their science and technology 
challenge, although she has used the time connective “then” somewhat excessively.  Her detailed explanation 
of how to construct a submarine lists six actions undertaken by her group (compared to the two actions 
described by the year 6 student).  The student is also able to make some clear links between paragraphs.   
For example, the phrase “To start making our submarines” clearly links the information about planning, 
in paragraph two, with that about building, in paragraph three.  

‘Bottle Submarine’ and The Grey Wolf!

By the end of year 7, students are required to create 
a variety of texts in order to think about, record, and 
communicate experiences, ideas, and information 
across the curriculum.  To meet the standard, students 
draw on the knowledge, skills, and attitudes for writing 
described in the Literacy Learning Progressions for 
students at this level.

The following examples illustrate aspects of the tasks 
and texts and demonstrate how each student engages 
with both task and text to meet the writing demands 
of the curriculum.  A number of such examples would 
be used to inform the overall teacher judgment for 
these students.

 
The colour and thickness of their coat 
varies depending on their environment. 

Transcript: The Grey Wolf!

 
As part of their learning in science, a year 
7 class is studying how animals are suited 
to their environments.  The purpose for the 
writing is to explain how particular animals 
have adapted to their environments.  

The student writes concisely, using precise 
language and selecting relevant details about 
the grey wolves’ environment.  She clarifies 
meaning by adding definitions in brackets  
and uses subject-specific vocabulary that  
is appropriate to the task and purpose  
(“adapted”, “environment”, “climates”).   
She has used varied sentence types, including 
complex sentences with phrases that add 
relevant detail, for example, “Since wolves are 
not on the top of the food chain (We are) they 
are hunted as well.”

The students by the end of year 7 choose an 
appropriate text structure and relevant content, 
vocabulary, and sentence structures as they 
record and communicate ideas and experiences to 
complete the curriculum task.  

The students by the end of year 8 deliberately  
include appropriate text features as they think about 
and communicate their ideas and experiences in 
order to achieve the curriculum task.

‘No Advertisements’ and Selfish stupid smoke Selling

 
Well �rst of all I 
think that THE most 
irratating thing about 
advertisements is 
the time we waste 
watching them.  I 
mean truth told a 
normal t.v. programme 
would be around 
twenty minutes but 
if you include the 
advertisements then 
the time frame would 
stretch to thirty 
minutes …  THAT! is 
what I call annoying.

Transcript: ‘No advertisements’

 
As part of an integrated health and English unit, this student is writing a text that attempts 
to persuade others that cigarette smoking should be banned.  She then uses a teacher-
generated template to reflect on the processes she has used, demonstrating the importance 
of being able to evaluate the production of her own text. 

The student expresses concisely, using (mostly) grammatically correct sentences, what 
she believes she has achieved as a writer of expository texts.  She uses her proficiency 
as a writer to analyse the effectiveness of her own writing, for example, selecting and 
including facts relevant to the topic, applying skills she has observed in other students’ 
writing to her own work, and using expressive verbs and adjectives in her writing (though 
not always correctly).  The student adds detail and examples to her writing to strengthen its 
metacognitive potential and power.  

 
My writing is called Sel�sh stupid 
smoke Selling
It is an exposition
I wrote it to make people believe 
that smoking should be illegal and to 
make them think the way I think.
One of my learning goals was to 
use features of other Level 4 writers.
I achieved it because I read other 
level 4 writing, thought about what 
I liked about them and tried to put 
them in my writing.  I put in strong 
verbs and adjectives like murderers 
and stupid and pathetic! I put in 
facts like ‘scientists claim you get 14 
years off your life’ and I put in how 
we would feel like ‘How would you 
feel if.

Transcript: Selfish stupid smoke Selling

By the end of year 8, students are required to 
create a variety of texts in order to think about, 
record, and communicate experiences, ideas, and 
information across the curriculum.  To meet the 
standard, students draw on the knowledge, skills, 
and attitudes for writing described in the Literacy 
Learning Progressions for students at this level.

The following examples illustrate aspects of the tasks  
and texts and demonstrate how each student engages  
with both task and text to meet the writing demands  
of the curriculum.  A number of such examples would  
be used to inform the overall teacher judgment for  
these students.

 
There are many different Grey wolves and 
they have adapted to their environment 
and their climates.  For Example the Grey 
wolves in Greenland and Siberia live on 
tundra (tree-less plains), when Grey wolves 
in Canada and the USA live in forests. 

 
Before Room 
27 could start 
building, everyone 
had to plan.  Our 
groups planned by 
coming up with 
two different 
designs for the 
submarine.  After 
that everyone 
wrote problems 
and solutions for 
their designs.  Then 
our group pickid 
which one we liked 
the most.

 
To start making 
our submarines, 
everyone in their 
groups had to bring 
different materials.  
My group brought 
a bottle, tinfoil, 
marbles, and 
wood.  First my 
group cut a hole 
on the side of the 
bottle.  Then we 
made two tinfoil 
balls with marbles 
in them.  Then we 
stuck them inside 
the bottle.  Also we 
added little pieces 
of wood.  Then we 
covered the hole 
up with tinfoil … 
but left a little 
space on the front 
to see in.  Then we 
added water inside 
the bottle.  

 
Since wolves are not on the top of the food 
chain (We are) they are hunted as well.

 
Advertisements are 
annoying theres no 
doubt about that 
especially when they 
continuously play the 
same advertisements 
over and over again.  

Doesn’t it blow your 
mind to think that 
they are trying to 
brainwash you with 
their pointless shows?

 
As part of their learning in English, the students in this year 8 class are 
writing in order to prepare for speeches they will deliver to their classmates 
about an issue that they feel strongly about.  This writing task requires the 
students to gather, organise, and prioritise information and to think about 
the language structures and features that have an impact when text is 
delivered orally.

The student writes concisely to persuade others about his selected topic.  
His sentences are grammatically correct, and he selects content that is 
relevant to his purpose.  Each main point is supported with elaborating 
examples.  These examples have been selected to add weight to the 
student’s arguments and to appeal to the fellow students in his audience by 
making links to their personal experiences.  

The student structures his text logically.  For example, he makes clear links 
between paragraphs (“THAT!  is what I call annoying”, “Advertisements 
are annoying theres no doubt about that”).  He selects and uses specific 
rhetorical questions (“Doesn’t it blow your mind to think that they are 
trying to brainwash you with their pointless shows?”) and emotive language 
(“irratating”, “brainwash”) to persuade his audience.  He also uses phrases 
that are appropriate to the purpose of preparing a speech (“truth told”, 
“theres no doubt about that”).  The student’s use of some visual language 
features (especially capitalisation) indicates the intensity with which his 
main points would be delivered in an oral presentation.  

BY THE END OF YEAR 7

THE WRITING STANDARD  YEAR  
3

YEAR  
5

YEAR  
6

YEAR  
7

YEAR  
8

YEAR  
2

YEAR  
4YEAR  

1

BY THE END OF YEAR 7
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ILLUSTRATING THE WRITING STANDARD

By the end of year 7, students will create texts in order to meet  

the writing demands of the New Zealand Curriculum as they work towards level 4.   

Students will use their writing to think about, record, and communicate experiences, 

ideas, and information to meet specific learning purposes across the curriculum.*

KEY CHARACTERISTICS OF STUDENTS’ WRITING AT THIS LEVEL

Students will write for a range of different purposes on topics and themes 

across the curriculum at this level, selecting and applying a process 

appropriate to the task and drawing on the knowledge, skills, and attitudes 

that will help them achieve their purpose.  The knowledge, skills, and 

attitudes expected at this level, including those needed for spelling and 

punctuation, are described in the Literacy Learning Progressions.

Students will independently write texts, choosing language and a clear and 

logical text structure to meet the requirements of the curriculum task (for 

example, when writing personal narratives, poems, arguments, feature 

articles, character profiles, research reports, essays, responses to literature, 

and short answers).  These texts will include, when appropriate:

content that is concise and relevant to the curriculum task and that  
often includes detail and/or comment supporting or elaborating on the 
main points;

paragraphs within which the ideas are clearly related and links within 
and between paragraphs; 

grammatically correct sentences;

words and phrases that are appropriate to the topic, register, and 
purpose, including expressive, academic, and subject-specific 
vocabulary.

* The text and task demands of the curriculum are similar for students in year 7 and year 8.  The difference in the standard for year 8 is the students’ 
increased accuracy and fluency in writing a variety of texts across the curriculum, their level of control and independence in selecting writing 
processes and strategies, and the range of texts they write.  In particular, by the end of year 8, students need to be confidently and deliberately 
choosing the most appropriate processes and strategies for writing in different learning areas.  

Transcript: ‘Bottle submarine’
 
The students in this year 6 and 7 class are evaluating aspects of a science and technology unit that they have 
undertaken.  As they write about and discuss what their group has done during the unit, they explore the success 
they have had, both in developing and testing their prototypes and in working collaboratively as a group.

The student describes, in sequence, the process undertaken by her group during their science and technology 
challenge, although she has used the time connective “then” somewhat excessively.  Her detailed explanation 
of how to construct a submarine lists six actions undertaken by her group (compared to the two actions 
described by the year 6 student).  The student is also able to make some clear links between paragraphs.   
For example, the phrase “To start making our submarines” clearly links the information about planning, 
in paragraph two, with that about building, in paragraph three.  

‘Bottle Submarine’ and The Grey Wolf!

By the end of year 7, students are required to create 
a variety of texts in order to think about, record, and 
communicate experiences, ideas, and information 
across the curriculum.  To meet the standard, students 
draw on the knowledge, skills, and attitudes for writing 
described in the Literacy Learning Progressions for 
students at this level.

The following examples illustrate aspects of the tasks 
and texts and demonstrate how each student engages 
with both task and text to meet the writing demands 
of the curriculum.  A number of such examples would 
be used to inform the overall teacher judgment for 
these students.

 
The colour and thickness of their coat 
varies depending on their environment. 

Transcript: The Grey Wolf!

 
As part of their learning in science, a year 
7 class is studying how animals are suited 
to their environments.  The purpose for the 
writing is to explain how particular animals 
have adapted to their environments.  

The student writes concisely, using precise 
language and selecting relevant details about 
the grey wolves’ environment.  She clarifies 
meaning by adding definitions in brackets  
and uses subject-specific vocabulary that  
is appropriate to the task and purpose  
(“adapted”, “environment”, “climates”).   
She has used varied sentence types, including 
complex sentences with phrases that add 
relevant detail, for example, “Since wolves are 
not on the top of the food chain (We are) they 
are hunted as well.”

The students by the end of year 7 choose an 
appropriate text structure and relevant content, 
vocabulary, and sentence structures as they 
record and communicate ideas and experiences to 
complete the curriculum task.  

The students by the end of year 8 deliberately  
include appropriate text features as they think about 
and communicate their ideas and experiences in 
order to achieve the curriculum task.

‘No Advertisements’ and Selfish stupid smoke Selling

 
Well �rst of all I 
think that THE most 
irratating thing about 
advertisements is 
the time we waste 
watching them.  I 
mean truth told a 
normal t.v. programme 
would be around 
twenty minutes but 
if you include the 
advertisements then 
the time frame would 
stretch to thirty 
minutes …  THAT! is 
what I call annoying.

Transcript: ‘No advertisements’

 
As part of an integrated health and English unit, this student is writing a text that attempts 
to persuade others that cigarette smoking should be banned.  She then uses a teacher-
generated template to reflect on the processes she has used, demonstrating the importance 
of being able to evaluate the production of her own text. 

The student expresses concisely, using (mostly) grammatically correct sentences, what 
she believes she has achieved as a writer of expository texts.  She uses her proficiency 
as a writer to analyse the effectiveness of her own writing, for example, selecting and 
including facts relevant to the topic, applying skills she has observed in other students’ 
writing to her own work, and using expressive verbs and adjectives in her writing (though 
not always correctly).  The student adds detail and examples to her writing to strengthen its 
metacognitive potential and power.  

 
My writing is called Sel�sh stupid 
smoke Selling
It is an exposition
I wrote it to make people believe 
that smoking should be illegal and to 
make them think the way I think.
One of my learning goals was to 
use features of other Level 4 writers.
I achieved it because I read other 
level 4 writing, thought about what 
I liked about them and tried to put 
them in my writing.  I put in strong 
verbs and adjectives like murderers 
and stupid and pathetic! I put in 
facts like ‘scientists claim you get 14 
years off your life’ and I put in how 
we would feel like ‘How would you 
feel if.

Transcript: Selfish stupid smoke Selling

By the end of year 8, students are required to 
create a variety of texts in order to think about, 
record, and communicate experiences, ideas, and 
information across the curriculum.  To meet the 
standard, students draw on the knowledge, skills, 
and attitudes for writing described in the Literacy 
Learning Progressions for students at this level.

The following examples illustrate aspects of the tasks  
and texts and demonstrate how each student engages  
with both task and text to meet the writing demands  
of the curriculum.  A number of such examples would  
be used to inform the overall teacher judgment for  
these students.

 
There are many different Grey wolves and 
they have adapted to their environment 
and their climates.  For Example the Grey 
wolves in Greenland and Siberia live on 
tundra (tree-less plains), when Grey wolves 
in Canada and the USA live in forests. 

 
Before Room 
27 could start 
building, everyone 
had to plan.  Our 
groups planned by 
coming up with 
two different 
designs for the 
submarine.  After 
that everyone 
wrote problems 
and solutions for 
their designs.  Then 
our group pickid 
which one we liked 
the most.

 
To start making 
our submarines, 
everyone in their 
groups had to bring 
different materials.  
My group brought 
a bottle, tinfoil, 
marbles, and 
wood.  First my 
group cut a hole 
on the side of the 
bottle.  Then we 
made two tinfoil 
balls with marbles 
in them.  Then we 
stuck them inside 
the bottle.  Also we 
added little pieces 
of wood.  Then we 
covered the hole 
up with tinfoil … 
but left a little 
space on the front 
to see in.  Then we 
added water inside 
the bottle.  

 
Since wolves are not on the top of the food 
chain (We are) they are hunted as well.

 
Advertisements are 
annoying theres no 
doubt about that 
especially when they 
continuously play the 
same advertisements 
over and over again.  

Doesn’t it blow your 
mind to think that 
they are trying to 
brainwash you with 
their pointless shows?

 
As part of their learning in English, the students in this year 8 class are 
writing in order to prepare for speeches they will deliver to their classmates 
about an issue that they feel strongly about.  This writing task requires the 
students to gather, organise, and prioritise information and to think about 
the language structures and features that have an impact when text is 
delivered orally.

The student writes concisely to persuade others about his selected topic.  
His sentences are grammatically correct, and he selects content that is 
relevant to his purpose.  Each main point is supported with elaborating 
examples.  These examples have been selected to add weight to the 
student’s arguments and to appeal to the fellow students in his audience by 
making links to their personal experiences.  

The student structures his text logically.  For example, he makes clear links 
between paragraphs (“THAT!  is what I call annoying”, “Advertisements 
are annoying theres no doubt about that”).  He selects and uses specific 
rhetorical questions (“Doesn’t it blow your mind to think that they are 
trying to brainwash you with their pointless shows?”) and emotive language 
(“irratating”, “brainwash”) to persuade his audience.  He also uses phrases 
that are appropriate to the purpose of preparing a speech (“truth told”, 
“theres no doubt about that”).  The student’s use of some visual language 
features (especially capitalisation) indicates the intensity with which his 
main points would be delivered in an oral presentation.  

This paragraph explains how the students create texts 
in order to carry out curriculum tasks.  It describes what 
the students will demonstrate as they carry out these 
tasks, and it also highlights the underpinning role of the 
Literacy Learning Progressions.   

These paragraphs describe the 
specific learning context (the 
curriculum area or areas) in 
which students are meeting 
the writing demands of the 
curriculum.  They may also 
identify the text features 
that particularly relate to the 
curriculum task.  (On pages 
with only one writing sample, 
this information is in the second 
paragraph on the page.)

These examples of the student’s 
writing relate specifically to  
the curriculum task and its 
writing demands.

This paragraph explains the 
purpose of the illustrations, 
highlighting that short 
extracts from the student’s 
text provide a snapshot of 
the skills and strategies they  
use as they meet the writing 
demands of the curriculum. 

This paragraph describes 
how the illustrations show 
the differences between 
achievement at the end of  
year 7 and at the end of year 8.  

These are examples of some 
of the skills, knowledge, and 
strategies that the student 
independently uses.  These 
examples show that the student 
is meeting the writing standard 
through the curriculum task.

 
The layout of the illustrations for the first three standards has a similar purpose but is 
not exactly the same.  




