Teaching and learning sequence

“Who’s telling the story?”

Learning Task 1

We are learning to make text- to- text connections
	KC Focus
	Manage self
	

	
	Relate to others – work collaboratively
	√

	
	Participate and contribute 
	

	
	Think – make connections; predict; use visual literacy skills; use graphic organiser to organise thinking and see connections; think about thinking
	√

	
	Use language, symbols and texts- understand visual cues
	√


1. Make a class visit to the library or show students a range of bookcovers. Ask them to find three books whose covers suggest that there may be a connection between these texts. Class members share their ideas/ predictions about possible connections and the reasons for choosing. Alternatively students could check out some book covers online. (This type of connection is likely to be a subject/ theme connection or it may be a character or setting connection.)
2. Collect a range of DVD covers or have students view these DVD covers online  DVD 1 ; DVD 2; DVD 3 ; DVD 4.  List at least three different ways that these texts may be connected. 
3. Ask students to focus on a class text ‘read’ recently in class. This may be a written, oral or visual text. Brainstorm on board any connections they can make between that text and another text (written/ oral/ visual)  the class has ‘read’. For example, is the connection a type of character  or group of characters which is similar in each text? Is it something about the plot? Do they both have characters who fall in love? Do they have a similar setting?.....
4. Ask students to think about the connection between one or both of those class texts and at least one text they have ‘read’ independently. It could be a book or graphic novel they’ve read, a movie they’ve viewed or a song they’ve heard.
5.. Ask students to complete introductory table which combines their results from tasks 3 and 4 above.
6. As an extension, students could collaborate in groups on a poster which shows some different types of connections across texts.

7.   Discuss with students: What does ‘connections’ mean?  It could mean that the texts are connected because they have similar aspects, or it could mean that they are connected because they have contrasting aspects. Brainstorm some titles of texts which are connected because they have contrasting aspects to the texts already identified and discussed. Add these texts to the introductory table and highlight them to show that they are texts which have a connection because they are contrasting.
8.  Ask students to share their results and to discuss in groups why we might want to explore connections between texts. How can this type of exploration help us with ‘reading’ and interpreting texts? What are some possible advantages of thinking about how texts are connected? 
Another significant connection across texts which students may not have discussed so far is a narrative perspective connection.

Learning Task 2
We are learning to identify different types of narrative perspective 
	KC Focus
	Manage self
	

	
	Relate to others – work collaboratively
	√

	
	Participate and contribute – transfer learning to another context
	√

	
	Think – make connections; use graphic organiser as thinking tool
	√

	
	Use language, symbols and texts
	


 To model the thinking about possible connections it is not essential that the texts chosen are at Level 6 of the curriculum.
1. Discuss the main types of narration used to tell a story: first person narration and third person narration.  How can they be recognised? How do they differ?  Why might  writers choose first person narration or third person narration?


2. Discuss the difference between a naïve / innocent narrator and a ‘knowing’ narrator. Naïve narrators are often (but not always) children, so they can only share what a child would know or understand. ‘Knowing’ narrators are likely to be older adolescents or   adults. They will often reflect on things that happened in childhood but they bring a wiser perspective to the narration.
3.  Ask students to read these extracts from texts. Complete the table to show whether each text uses 
·  a first person or a third person narrator. 

· an innocent/ naïve  narrator  or a ‘knowing’ narrator
Use these texts as models to discuss with students the indicators or evidence which helps us choose whether we have a naïve narrator or one who is ‘knowing’.
4. Give students some more practice at identifying the type of narration by choosing a range of short texts/ extracts from short texts or short extracts from longer texts.  Allocate 2 or 3 texts to each group. Some examples could be:

· “Ka kite Bro” – Willie Davis
· “To Kill a Mockingbird” – Harper Lee
· “The Catcher in the Rye” -J.D. Salinger
· “It Used to be Green once” – Patricia Grace
· “The Beginning of the Tournament” _ Witi Ihimaera
· “In Search of the Emerald City”- Witi Ihimaera

· “The Hills” – Patricia Grace

· “The Boy in Striped Pyjamas” – John Boyne

· “Mister Pip” -  Lloyd Jones

· “The Curious Incident of the Dog at Night- Time”- Mark Haddon

· “The God Boy” – Ian Cross

· “My First Ball” – Witi Ihimaera
·  “Kingfisher come home” – Witi Ihimaera

 For each text  students should identify 

· whether the text uses a first person or a third person narrator. 

· whether the text uses an innocent/ naïve  narrator  or a ‘knowing’ narrator  .
Record results on texts table.  Ask students to swap texts with a second group and then to share results with  the class, giving reasons for choices. Students should ensure that they keep this table to refer to later. 
Learning task 3
We are learning to analyse the effect of using an innocent narrator

	KC Focus
	Manage self
	

	
	Relate to others – work collaboratively; peer assess
	√

	
	Participate and contribute – 
	√

	
	Think – make connections; use graphic organiser as thinking tool; justify; infer; use background knowledge; predict
	√

	
	Use language, symbols and texts
	


1. Read aloud and ask students to re-read an extract from the novel, “Once”  by Morris Gleitzman.  Do we have a first person or a third person narrator? Do we have a naïve narrator or a ‘knowing’ narrator? How do we know?
2. Ask students to highlight a word or phrase in the extract which answers each of the following questions:

· When is the story set?

· What country is the story set in?

· Where is the main character living at the moment?
3. Ask students to discuss, in groups, the following questions: 

· Why is he there?

· Does he know why he’s there?

· How happy does he feel about his life there?

· What is suggested to the reader about his life?

Student should record answers on the table. Use the completed table as the basis for a discussion of the idea that when the narrator is innocent or naïve there are two levels of understanding - what the character him/herself understands

                                       - what the reader understands 
4. Ask students to list what the reader knows or understands that the narrator doesn’t. 
5. Discuss how the reader knows. This could lead to a discussion with students about the way that good readers make use of reading strategies such as Making Predictions, Using Prior Knowledge, Inferring, Making Connections between ideas in a text to help them understand the text. Students should use Inference chart   to show how they have made inferences from the text.
6. Ask students to choose another text (or an extract from a text) already studied  which has a naïve narrator.  Select some quotes from that text and write them on the blank inference chart. Give chart to a peer and ask peer to complete.  Ask students to discuss results with peer.   
7. For this second text, students should collaborate on making a list of what the reader knows or understands that the narrator doesn’t.

Learning Task 4
We are learning to identify a narrative perspective connection across texts
	KC Focus
	Manage self
	

	
	Relate to others 
	

	
	Participate and contribute 
	

	
	Think – make connections; use graphic organiser as thinking tool
	√

	
	Use language, symbols and texts
	


1.  Ask students to refer back to the texts table  that they filled in earlier. They could revisit the range of texts already read or read some different ones. They should highlight on their table all of the texts which have a naïve narrator.
Learning Task 5
We are learning to explain the significant connection across texts
	KC Focus
	Manage self- self assess
	√

	
	Relate to others 
	

	
	Participate and contribute- transfer learning
	√

	
	Think –explore connections
	√

	
	Use language, symbols and texts – use writing scaffold
	√


1. Here is a model of  a paragraph which explains the effect of using a naïve or innocent narrator in “Once”. 
In “Once” the narrator is a young boy who is living in an orphanage in Poland in  1942. Because the narrator is a young child he doesn’t understand  his situation. We realise a lot of things that he doesn’t know. For example when he mentions “1942”  and “Poland” we make links with World War 2. He also refers to “ Adolf Hitler”,  and his parents as “Jewish booksellers”. The boy is given a carrot to eat and because it’s his favourite vegetable  he sees this as a sign from his parents to say that they are coming to collect him soon. Because we know what happened to a lot of Jews in World War 2 we realise that his parents probably are dead or in a concentration camp and probably won’t be coming back.

2. Ask students use two different colour highlighters to highlight

· Information about the significant connection of using a naïve narrator
· Details/ examples from the text  which support the connecting factor of a naïve narrator
3. Discuss with students the use of linking words and phrases. ( The list of comparison words will be particularly useful) to join the paragraphs about the texts they write about.

4. Read this extract from “ To Kill a Mockingbird” or ask students to choose a second text that they have identified as having the same narrative perspective (ie naïve narrator). 

5. Ask students to list what the reader knows or understands that the narrator doesn’t.  Discuss how writers sometimes use this technique of a naïve narrator to create humour or to make social comment.
6.  Ask students to use a linking word/ phrase to begin a paragraph about the narrative perspective in that text. The paragraph must include 

· Information about the narrative perspective connection

· Details/ examples from the text which support the connection

Below are some possible sentence starters: 
In ….. the narrator is…..

The narrator……
The readers….

An example ……

Another example…….

As an extension exercise, students could explore some texts which are connected through  having a contrasting narrative perspective.

Assessment
During your English programme in class, your teacher will work with you on a variety of written, oral and visual texts. You will do a wide range of activities in class which will help you to understand and respond to the texts. Your teacher will also give you opportunities to identify, discuss and explain important connections between texts. 
This assessment activity focuses on the narrative perspective connection. You will use up to three of the texts you have ‘read’ in class, and one text that you have chosen independently, to present a report (of at least 350 -400 words) which explains the  narrative perspective connection across the four texts You need to support your explanation with at least one specific detail from each text.
Your teacher will guide you in your choice of independent text to ensure that your text is at an appropriate level.
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