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Readability (based on noun frequency) 10–12 years

Overview

This article profiles sculptor Regan Gentry, whose unconventional and often humorous work includes the large wire plants that were exhibited outside Te Papa in 2008 and 2009. His other works use similarly common materials and ask questions about what art is and about New Zealand culture. 

The biography refers to Regan’s motivations, inspiration, and materials. It also contains information about the traits that artists need. For these reasons, it is an ideal text to extend students’ ideas about art, artists, and the artistic process. 

This text includes:

· abstract ideas, in greater numbers than in texts at earlier levels, accompanied by concrete examples in the text that help support the students’ understanding;

· some ideas and information that are conveyed indirectly and require students to infer by drawing on several related pieces of information in the text;

· some information that is irrelevant to the identified purpose for reading (that is, some competing information), which students need to identify and reject as they integrate pieces of information in order to answer questions;

· illustrations, photographs, text boxes, diagrams, maps, charts, and graphs that clarify or extend the text and may require some interpretation.

Reading standard, end of year 6

Options for curriculum contexts

The arts (level 3, visual arts, developing ideas)

· Develop and revisit visual ideas, in response to a variety of motivations, observation, and imagination, supported by the study of artists’ works.

English (level 3, ideas)

· Show a developing understanding of ideas within, across, and beyond texts.

Key competencies

· Thinking

· Using language, symbols, and texts.

For more information refer to The New Zealand Curriculum.

The following example shows how a teacher could use this text, on the basis of an inquiry process, to develop a lesson or series of lessons that supports students’ learning within an arts curriculum context. Depending on the needs of your students, another context might be more appropriate.
Suggested reading purpose

To find out what inspires an artist to create his works of art

Links to the National Standards and the Literacy Learning Progressions

Your students are working towards the reading standard for the end of year 5 or the end of 
year 6. 

By the end of year 5, students will read, respond to, and think critically about texts in order to meet the reading demands of the New Zealand Curriculum as they work towards level 3 [at level 3 by the end of year 6]. Students will locate, evaluate, and integrate information and ideas within and across a small range of texts appropriate to this level as they generate and answer questions to meet specific learning purposes across the curriculum.

Reading standard, end of years 5 and 6

Students will need to:

· understand how they select from and use their repertoire of comprehension strategies, which include:

· making connections between their prior knowledge and the concrete examples in a text in order to understand abstract ideas in the text

· locating and summarising ideas (e.g., by skimming or scanning, by identifying key words, topic sentences, and key questions, or by using subheadings)

· drawing on several related items of information in order to infer ideas and information that are not directly stated in the text

· evaluating and integrating ideas and information across a small range of texts.

Reading progressions, end of year 6
Key vocabulary

· Particular words and concepts, including “number eight fencing wire”, “tussock”, “pōhutukawa”, “specimens”, “Tongarewa”, “dwarfed by large buildings”, “learnt all too quickly”, “muffled scream”, “rubbish skip”, “resident artist”, “picket fence”, “bag of tricks”.

Refer to Sounds and Words (http://soundsandwords.tki.org.nz) for more information on phonological awareness and spelling.

Prior knowledge

Prior knowledge that will support the use of this text includes:

· topic knowledge: different types of art

· personal experiences: the art process: forming ideas, planning, choosing materials, creating the artwork, problem solving, and refining 

· knowledge of the world: iconic New Zealand materials, such as number eight wire

· literacy-related knowledge: biographies.
Features of the text

· The New Zealand context
· The theme of creativity and innovation – the idea that art is diverse (it can be fun and challenging)
· The idea of commitment and passion – that artists need to be hard workers
· The narrative-like presentation of the text, with no subheadings

· The use of photographs to show Regan’s work and process
· The quotes by Regan, which personalise the text
· The explanations and elaborations – “‘If you think about it …’ Regan explains”, “the wire is malleable, which means …”, “a ‘number-eight-wire attitude’ … is another way of saying …”
· The humour and ideas that Regan uses in his art.

Suggested learning goal

To integrate ideas and information across a text to understand an artist and his work

Success criteria

To support our understanding of the text, we will:
· share and discuss our prior knowledge of art and artists

· identify some needs of artists – both concrete and abstract – and sort them into categories

· explore the text in relation to these categories

· integrate what we discover in the text to refine our ideas about art and artists.

A framework for the lesson

How will I help my students to achieve the learning goal?

Preparation for reading

· Visit a local art gallery to start thinking about and discussing art. Alternatively, ask the students to recall an art exhibition that they have seen. “Remember what you saw, read, and heard there.” Briefly discuss what the art was and the ideas it was working with. 

· Have the students consider and record what an artist needs. Encourage them to think beyond material needs to more abstract needs, such as particular personality traits or the reaction of an audience. “Can you sort these needs into any categories?”

· English language learners

Remember that English language learners need to encounter new vocabulary many times; before, during, and after reading a text; and in the different contexts of reading, writing, speaking, and listening. You will need to decide on the specific vocabulary and language structures that are the most appropriate in relation to the purpose for reading and explore these with your students before they read the text. Scaffold the students’ understanding of the context by providing some background to the text and any necessary prior knowledge. Also support the students with some pre-reading experiences, such as jigsaw reading, partner reading, or specific activities to explore and develop vocabulary. For more information and support with English language learners, see ESOL Online at www.esolonline.tki.org.nz
Before reading

· Have the students revisit and refine their categories relating to an artist’s needs. The possibilities are diverse but will ideally include:

· motivations

· inspiration and ideas

· materials

· personality traits

· audience reaction.
· “You’ll be using these categories to explore the text we’re reading today.” Introduce the text and preview the photographs. “What’s your immediate response to these images?” “What does the title suggest to you?” Share the purpose for reading, the learning goal, and the success criteria with the students. 
· Briefly introduce and clarify any vocabulary that might detract from the focus of the lesson. Leave out “malleable” and “number-eight-wire attitude” as these are explained in the text. “If you don’t know what a word means, look for clues or an explanation in the surrounding text.”
Reading and discussing the text

Refer to Effective Literacy Practice in Years 5 to 8, pages 80–93, for information about deliberate acts of teaching.

· Ask the students to read the text in pairs and note relevant points in a graphic organiser, using their own categories or the ones listed above. Provide an appropriate level of support. They may need to infer some information, for example, about Regan’s personal traits and about the audience reaction he wants. Have the students include evidence from the text. 

· For students working below standard, you could do a jigsaw activity, with each group taking a different category and sharing their ideas afterwards. Assign the more straightforward categories such as “media” to your least confident students. 

After reading

· Have your students share, discuss, and refine their findings about Regan Gentry. Their organisers may look something like this. 

	Motivations
	Inspiration and ideas
	Materials
	Personal traits
	Desired audience reaction

	“Likes to have fun with his art” (p. 11)

To get a reaction – bread seagulls (p. 11)

To express his frustration – ArrRghT (p. 11)

To “find out about the New Zealand art scene” and “to get his own foot in the door” (p. 11)

To be challenged – “loves … all the challenges” (p. 14)

“I just want to keep on making cool things and challenging myself” (p. 15)

“I like to think my art makes the world a bit more interesting” (p. 15)
	Native plants (p. 10)

His wire plant sculptures are “the ultimate” city plants because they’re “easy to look after and won’t grow too big” (p. 10)

NZ culture and materials – “number-eight-wire attitude” (p. 10) 

He is “inspired by everyday things” – deckchair, rubbish skip, TV, etc. (p. 12)

Gorse (p. 13)

“Having an idea is only 5 percent of a project” (p. 14)
	20 kilometres of wire (p. 9)

25 000 stainless steel clips (p. 9)

Number eight wire because it is malleable and part of NZ culture – “number-eight-wire attitude” (p. 10)

“His use of common materials helps people enjoy his work” (p. 11)

Bread seagulls (p. 11)

350 underwater light bulbs (p. 11)

1-foot rulers and art galleries (p. 11)

Rubbish skip, TV, pot plant, coffee table (p. 12)

Gorse, including flowers, branches, prickles (p. 13)

Makes tools, including special pliers (p. 14)
	Playful and funny – “likes to have fun with his art”, bread seagulls (p. 11)

Frustrated – ArrRghT (p. 11)

Cheeky – A Foot in the Door (p. 11)

Innovative and a bit crazy – giant deckchair, rubbish-skip living room (p. 12)

Ready to do anything – “travelled around Southland cutting down heaps of the stuff” (p. 13)

“Loves … the challenges” (p. 14)

Committed – “I spend a lot of time figuring out how each new piece will work” (p. 14)

Problem solver (p. 14)

“Sculptors need to have a big bag of tricks” (p. 15)

Talented and imaginative (p. 15)

Curious (p. 15)

Patient, persistent, and confident (p. 15)

Good at maths and physics (p. 15)

“Can’t be afraid of hard work” (p. 15)
	Laughter – His art is “a way for others to have fun, too” (p. 11)

Surprise – giant deckchair, rubbish-skip living room (p. 12)

Appreciation – “People really liked it” (p. 13)

Seeing that the world can be really interesting (p. 15)


· Revisit the title and discuss its connection not only with Regan’s materials but also with his particular personality and type of art. Briefly reflect on the humour in his work. Some students may have struggled with this, and you may have to explain it. Discuss his light-hearted approach in relation to his commitment and hard work. 

· Have the students briefly compare their findings from “Wired” with their work in the preparation activity. “What has this text brought to your understanding of what art is, what artists need, and the artistic process?” “Is there anything that is common to all art or that all artists need?” Depending on the understanding of your students, their responses might include:

· “Art can be made out of things like wire and gorse.” “Artists like having fun.”

· “Art is really diverse – it can be a bit crazy and not what you’d expect it to be.” “Art isn’t just about painting, drawing, and clay sculptures – it’s lots of other things too.” “Art is hard work.” “Artists need more than talent and imagination – they need things like commitment and patience too.” 

· “Art is really diverse – it can be made for different reasons, be inspired by different things, work with different ideas, use different materials, and inspire different reactions.” “Art can be hard work, whatever type of art it is.” “Artists need to be committed and believe in themselves to get through challenges and problems.” 
· Reflect with the students on how well they have met the learning goal and note any teaching points for future sessions.

Further learning

What follow-up teaching will help my students to consolidate their new learning?

· Have the students create a sculpture that meets certain criteria. For example, the sculpture may need to:

· use everyday or recycled materials

· deal with ideas about something that is particularly Kiwi

· be designed to inspire a particular reaction, such as shock or laughter. 

· Ask the students to compare the ideas about creativity and the artistic process that this text contains with those in the poem “Wild Ideas” (SJ 4.3.09).

· Have the students make connections between this text and the biography of artist Michel Tuffery, “From Corned Beef to Captain Cook” (SJ 2.4.08).

· Students could profile another artist and their work according to the categories used in this lesson. 
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