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BY THE END OF YEARS

ILLUSTRATING THE WRITING STANDARD

Maisy
This example meets the demands of the curriculum at strategies for different writing purposes. (Reading and
early level 3. The writer uses a narrative to demonstrate Writing Standards, page 31 footnote)

some understanding of why people move from place to

A i . The writer has used a straightforward plot and narrative
place and the difficulties they face in moving.

structure to demonstrate a simple understanding of the
The difference in the standard for year 6 [as compared with social sciences context. She is developing control over her

year 5] is the students’ increased accuracy and fluency writing processes and strategies. The writer includes some
in writing a variety of texts across the curriculum, their irrelevant content and details, and her revisions are mostly
level of control and independence in selecting writing to correct the spelling rather than to improve her writing.
processes and strategies, and the range of texts they Together with some inconsistencies in her spelling,

write. In particular, by the end of year 6, students will punctuation, and grammar, this results in writing that is

be required to write more complex texts than students less than accurate, aligning this piece more closely to the
in year 5 and to be more effective in selecting different year 5 standard than to the year 6 standard.

The writer understands the purpose of a narrative. She introduces the reader to
the family and describes the events that happen, but she assumes that the reader
shares some of her own prior knowledge of the context. The writer includes

the main elements of a narrative, including an orientation, a complication, and

a conclusion. The story is written in the first person, and the writer attempts to
weave in aspects of her learning from the social sciences context.

The writer recognises that she wlcoma, To ma peting B ANS o the Sk & The writer includes details that
is writing for an audience as she / PR < communicate the narrator’s feelings.
appeals to the reader in her opening Py Warn
{0/51 :ms Skepim in oy looh, Soft ound alnas Then
statement. ! -rd o !

crosh, boro, Bowm T ok, v Uit = shote. He pushed me into the shed.
! 1 sat with pain it was like I had a
knife in my hart.

After 30 minute they found me
stashed in pain. Deverstated.

Nt ainnte the, yoeden = loe

Welcome to my exciting life this T e ks My J\Dg(,%,_;gw,.<
is the start of myjourney! Eh )
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The writer includes details (though
some are not relevant to the story) 2 _ P
and is learning to weave these ﬂ W 3 e~ ] e The writer creates her story
details throughout the story. oo, Do ~ '_ ' aa ’ independently and seeks feedback in
= : order to improve her writing.

I see my father who is 2910 e .
meters away ... T R W et AR o Isitinteresting a nafe?

The writer is aware of the need for self-
editing, with clear evidence of adjustments
throughout her writing.
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BY THE END OF YEAR 5

ILLUSTRATING THE WRITING STANDARD

The writer provides the reader with
an image of the family members as
well as more generalised references
to the police and firemen. The writer
uses various simple descriptors to
provide information for the reader
and enough details to maintain
meaning. She makes minimal use of
dialogue.

The writer describes the events in
sequence. She groups her ideas, but
there is no evidence of paragraphing.
The writer uses words to link the
main events and to indicate the
passing of time.

Next minute our house was . ..
After 30 minutes they found me

The writer uses simple sentences
and some complex sentences. She
attempts compound sentences,

but they are often grammatically
incorrect, with commas in the place
of conjunctions. Overall, the writer
has less control over sentence
structure than is indicated by the
expectations for the end of year 6.
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The writer is prepared to take risks
and attempt words that she does not
know how to spell. She uses basic
punctuation (with some errors),
independently revises and edits

her work for accuracy, and seeks
feedback at various stages during
the writing process.

(JhoX g'o o wowd from .

The writer attempts to provide the
reader with an image, using (and
sometimes over-using) simple
descriptors.
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She has greater precision, to suit the
narrative, in her choice of verbs and
adverbs.
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Mum whispered ...

We were surrounded
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The writer uses many descriptive
verbs.

swaying, screamed, rushed,
grabbed, raced, crawled,
snapped, shpped

DIFFERENTIATION BETWEEN THE WRITING STANDARDS AT YEARS 5/6 AND 7/8
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