Blue Roses

by Lino Nelisi

Illustrated by Mathew Tanielu Hunkin
Overview 
Blue Roses is a vividly illustrated text in graphic novel format. The illustrations convey much of the meaning, mood, and sequence of events.

It tells the story of a Niuean family’s visit to their grandpa’s grave. The narrator, a young girl, carries blue plastic roses. “I don’t like seeing dead flowers on Grandpa’s grave,” she says. 

Comments like this, and the implicit information about customs and family routines, will support discussions about how people maintain their connections with loved ones who have passed away. Be aware of students who have experienced recent or close losses, as this text may not be suitable for them.

Following the story, there is an interview with the illustrator Mathew Hunkin. It will support students’ thinking about telling stories through artwork. It may also provoke discussions about how a person becomes an illustrator. The interview would work well within a unit on careers or role models. 

These support materials suggest exploring the interview after reading the story. However, the interview could be a central focus of the lesson if this suits your students and your current programme. 

The text includes the following key characteristics from the year 8 reading standard:

· elements that require interpretation, such as complex plots, sophisticated themes, and abstract ideas;

· metaphor, analogy, and connotative language that is open to interpretation;

· illustrations, photographs, text boxes, diagrams, maps, charts, and graphs, containing main ideas that relate to the text’s content.

Options for curriculum contexts 

Blue Roses

English (level 4, ideas)
· Show an increasing understanding of ideas within, across, and beyond texts.

Social sciences (level 3)

· Understand how people remember and record the past in different ways. 

Mathew Tanielu Hunkin, Illustrator

English (level 4, structure)

· Show an increasing understanding of text structures

Arts (level 4, visual arts, Communicating and Interpreting)

· Explore and describe ways in which meanings can be communicated and interpreted in their own and others’ work. 

Key competencies

· Thinking

· Using language, symbols, and texts

· Relating to others.

For more information, refer to The New Zealand Curriculum.

Blue Roses

The following example explores how a teacher could use this text, on the basis of an inquiry process, to develop a lesson or series of lessons that supports students’ learning within an English curriculum context. Depending on the needs of your students, another context might be more appropriate. 
Suggested reading purpose

To explore the effectiveness and impact of the graphic novel form in telling a story

Links to the National Standards and the Literacy Learning Progressions 
Your students are working towards the reading standard for the end of year 7 or the end of year 8. 

By the end of year 7, students will read, respond to, and think critically about texts in order to meet the reading demands of the New Zealand Curriculum as they work towards level 4 [at level 4 by the end of year 8]. Students will locate, evaluate, and synthesise information and ideas within and across a range of texts appropriate to this level as they generate and answer questions to meet specific learning purposes across the curriculum.

Reading standard, end of years 7 and 8 

Students will need to:

· increasingly control a repertoire of comprehension strategies that they can use flexibly and draw on when they know they are not comprehending fully, including such strategies as:

· using their prior knowledge, along with information in the text, to interpret abstract ideas, complex plots, and sophisticated themes

· gathering, evaluating, and synthesising information across a small range of texts

Students will also draw on knowledge and skills that include:

· recognising and understanding the features and structures of a wide variety of continuous and non-continuous text types and text forms;

· interpreting metaphor, analogy, and connotative language.

Reading progressions, end of year 8
This progression describes what your students are expected to do at their year level. However, you may need to look across the preceding progressions to establish where your students are at in order to identify the teaching required for them to make accelerated progress.
Key vocabulary

· Words and phrases including, “cemetery”, “grave”, “squabble”, “stems”, “dewdrops”, “petals”, “wilt”, “drooping”, “withered”, “blooming” 
· The colloquial phrase “piled out of the car” that English language learners may need support with

· The shift in time indicated by the present- and past-tense verb forms

Refer to Sounds and Words (http://soundsandwords.tki.org.nz) for more information on phonological awareness and spelling.

Prior knowledge

Prior knowledge that will support the use of this text includes:
· personal experiences: loss, funerals, and visits to cemeteries (Ensure that these experiences are not recent or upsetting; see Overview)

· knowledge of the world: cultural practices around death, including Pacific customs

· literacy knowledge: reading graphic texts, reading and writing interviews, and making inferences.

Features of the text

These features may support or challenge the students, depending on their prior knowledge.
· The graphic text form in which a lot is left unsaid, requiring inferring

· Related themes of death and loss, respect for and remembrance of ancestors, and family ties
· The sequence of events, mood, and ideas mostly conveyed through illustration, in particular:

· symbols including flowers and crosses

· a focus on single parts of things (for example silhouettes and close-ups) rather than the “full picture” 

· relative darkness and muted colours

· The first-person narrator

· Implicit information about cultural customs and family routines around death 
· The way the narrator speaks to her dead grandfather and the related footnote that translates her Niuean words (page 9)
· Shifts between the specific story of visiting the grave (with past verb forms) and general information about people, places, and routines (with present verb forms)

Suggested learning goal
To draw on a combination of text, illustrations, and prior knowledge to infer deeper meanings in this text  

Success criteria

To support our comprehension of the text, we will:

· identify text and visual clues to understand what is happening and how the characters feel 

· identify the characteristics and conventions of a graphic novel

· analyse how the meaning is conveyed to the reader

· evaluate the effectiveness of this text form.

A framework for the lesson

How will I help my students to achieve the reading purpose and learning goal?

Preparation for reading

English language learners

English language learners (ELL) need to encounter new language many times: before, during, and after reading a text, and in the different contexts of reading, writing, speaking, and listening. You will need to decide on the specific vocabulary and language structures that are the most appropriate in relation to the purpose for reading and explore these with your students. For instance, the shift between past and present may need to be explained and students supported to understand the difference between the car journey and memories of Grandpa.

For more information and support with English language learners, see ESOL Online at www.esolonline.tki.org.nz
Before reading 

Share the purpose for reading, the learning goal, and success criteria. Discuss the cover. Prompt your students’ thinking if they don’t recognise the grave: “I can see a vase of flowers, a lei, a photograph of people, and a teddy bear, all in front of a curved structure. Where might we find these things together?” Encourage the students to share their knowledge of protocol about cemeteries and graves or headstones. You could also use this opportunity to discuss any vocabulary you feel your students may need support with.

· “I wonder how the title connects with this image? Have you ever seen a blue rose?”

· Have the students share what they know about graphic novels. Explain that the illustrations are very important in this text. Have the students preview the illustrations and share their thoughts about the story’s mood. “What gives you this feeling?” If any students are familiar with the work of Mathew Hunkin, encourage them to share their knowledge.

· Throughout the lesson, look for evidence of the success of teaching and learning. Use the success criteria (above) and the notes below as a guide.
Reading and discussing the text 
Refer to Effective Literacy Practice in Years 5 to 8 for information about deliberate acts of teaching.
Page 2

· “What do you think is happening here?” “What clues in the text and illustrations makes you say that?” “What might the shopping bag be for?” Your earlier discussion (before reading) should help your students to infer that Grandpa has died and to hypothesise about where the family is going. If necessary, make the link between the flowers and the front cover. 

Page 3

· Model your thinking: “I’m thinking that the family have visited the cemetery before. What words show that?” Your students may identify the words “like we always do”, “always”, and “usually”. “Has the family arrived at the cemetery and tidied the grave yet? How do you know?” Establish that the present verb forms indicate their usual routine, not the action of this specific visit. 

· “What is the mood here?” Discuss the illustrations, noticing their darkness and sense of distance, for example, the long, stretching road and few people. “How do the children feel about visiting the cemetery?” Have the students discuss the feeling that the short sentences convey.

Pages 4–5

· Ask “What’s happening here?”  Do your students notice the roses and their connection with the title and earlier text about the shopping bag? Ask the students to describe the atmosphere in the car. “What makes you say that?” “Why do you think the narrator teases Mum?” “What does Mum’s response tell you?” 

· Model your thinking on page 5 to support the students so that they use the illustrations to understand that Mum is reflecting on her life with Grandpa and the sequence of events. “In the top illustration, I can see a cross, people with their heads bowed, and someone standing. I am thinking that this is a church service – probably Grandpa’s funeral. Have the students think, pair, and share with a partner about what the other illustrations show and what clues they see to support their thinking. 

Page 6 

· Check whether your students have identified that these pages convey general information, not the story about the specific visit. “Are the family at the cemetery yet? Remember our earlier discussions about verb forms.” Draw attention to the illustrations, particularly the lack of people. Discuss the idea of the grave being a lonely place. “I am wondering which of these graves is Grandpa’s?”

Page 7

· Encourage the students to share their reactions to the text and illustrations. Notice whether they make the connection between the text “I don’t like seeing dead flowers on Grandpa’s grave” and the plastic roses. “I think the narrator has given us a clue to why she has bought the plastic flowers.” If necessary, briefly discuss the adjectives that describe the dying flowers. 

Pages 8–10

· Have the students read to the end. Confirm that the family has only just arrived at the cemetery. (The previous two pages gave general information.)  

· Encourage the students to share their thoughts about the characters’ different behaviour. (Dad is straight to work, Jalesa texts a friend, and the narrator talks to Grandpa.) “What happens next?” Do your students notice how the family comes together as a unit? If necessary, prompt them towards the text and picture clues: “How do you think the characters feel?”

· Discuss the final sentence, referring to the illustration along the top of the page. These illustrations may also help the students with the flower vocabulary on page 7. “How do these illustrations add to our understanding of the wilting and dying?”

After reading
· To explore how the text and illustrations work together to convey meaning for the reader, you may wish to have the students complete a graphic organiser like the one below. 

	The ideas that are conveyed in the text 
	The additional information that is conveyed in the illustrations

	page 2 – The family are preparing to go somewhere.
	The colours are muted, conveying a sombre occasion. 

	page 5 – The mother is distracted and thinking.
	The mother is thinking back to Grandpa’s church service, Grandpa as a younger man, and greeting Grandpa at the airport.


· Have the students reflect on the inferring they had to do. “What do you notice about the text?” “How much of the story is conveyed through words? How much through illustrations?” Discuss the minimal amount of text (with lots of space between passages) and the short sentences. “Why is the text so sparse? What feeling does it convey?” Your students may be able to make connections with the respectful, but sometimes uncomfortable, silence that often surrounds death. If not, support them to do so.

· Consider the impact of the illustrations on the story. “What do the illustrations add to the story? If we took them away, how different would the story be?” Explore the symbolism and other characteristics of the illustrations in more detail. Link their darkness and ambiguity with the nature of loss. Use the final sentence to tease out the underlying themes. “What else keeps blooming in relation to this story?” You may need to provide more support: “Think about the family’s connection with Grandpa.” Discuss ideas about the characters’ ongoing love and respect for him. “How does the family show their connection?” Revisit the text that reveals the family’s regular visits to the grave. 

· Reflect with students on how well they have met the learning goal and note any teaching points for future sessions. “How well do you think the graphic format of this text helped to convey the ideas in this story? How did the text and illustrations work together to help you as a reader? What will you be thinking about the next time you read a graphic text?”
Further learning

What follow-up teaching will help my students to consolidate their new learning?
· Have the students read other graphic texts, such as Level Ten (SJSL), and evaluate the effectiveness of them.

· Students could rewrite the text in a narrative form, ensuring that the meaning from the illustrations is also captured in the words.

· Students could create their own short graphic novel. 

Mathew Tanielu Hunkin, Illustrator

The following example explores how a teacher could use this text, on the basis of an inquiry process, to develop a lesson or series of lessons that supports students’ learning within an English curriculum context. Refer to “Options for curriculum contexts” at the beginning of these notes. Depending on the needs of your students, another context might be more appropriate.
Key vocabulary

· Words and phrases including “Galumalemana Afeleti Hunkin”, “scolding”, “My body isn’t built for a game like rugby!”, “Talo”, “palusami”, “applied”, “been accepted into”, “overwhelmed”, “scenery”, “realistic and accurate”, “overcome obstacles”, “regular source of income”, “carpentry trade”, “ambition”, “inspiration”

Features of the text

These features may support or challenge the students, depending on their prior knowledge.
· The interview form, in which a mixture of open and closed questions are asked
· Ideas of passion, persistence, and role models

· Ideas of storytelling through artwork and the serious discipline required to become an illustrator

· Supportive photographs, including examples of Mathew’s other illustrations

Prior knowledge

What prior knowledge will support my students in using this text?

· personal experiences: how illustrators work

· literacy knowledge: reading interviews.
Suggested reading purpose

To find information about an illustrator and his work
Suggested learning goal
To evaluate the effectiveness of the interview format for conveying information

Success criteria

To support our comprehension of the text, we will:

· make connections to what we know already about the interview format 

· ask questions about what we want to find out about the illustrator 

· summarise information as we read and evaluate whether we have found answers to our questions

· ask questions about how well the interview format works for getting information. 

A framework for the lesson

How will I help my students to achieve the reading purpose and learning goal?

Preparation for reading

English language learners

Exploration of the key vocabulary, wide range of verb forms, and complex sentences may be required before reading. Also, students may need support to use the structure of the interview to find information.
Before reading 

· Share the purpose and learning goal with the students. Have the students share what they know about the interview format and interviews they may have read before. Discuss how the format of an interview helps the reader to find out information.

· Have the students share questions they may have about the illustrator and record these to revisit after the lesson. 

Reading and discussing the text 
Refer to Effective Literacy Practice in Years 5 to 8 for information about deliberate acts of teaching.
Page 12

· Have the students read the title of the interview. “How does the title help you think about what you might find out in the interview?”

· Discuss the introduction.  “What information do we get from this piece? How does it help the reader before they read the interview?”

· “How does the prompt ‘Tell us about your family’ provide an opportunity for the interviewee to give more information than a question such as ‘Who is in your family?’“ Have the students think, pair, and share their ideas.
· Have the students read to the end page 13. Discuss how the layout of question and answer has supported them to find information. “As I’m reading, I’m asking myself, ‘Are these questions helping me to get to know the illustrator?’ I think there is some interesting information about his family, his culture, and what he thought about getting into design school.“ Encourage the students to share their thoughts about the text. 

Pages 14–15

· “What information do we learn about the illustrator from these pages? How does it help our understanding of his choice of colours for the Blue Roses text?” Have the students share their ideas. 

Page 16

· Have the students finish reading the interview. Discuss the range of information that they found out. 

After reading

· Revisit the students’ questions about what they wanted to find out about the illustrator. Have them discuss how they found the answers to the questions. “Was the information to your question contained in just one place, or was it also mentioned in another section?”

· Discuss the kinds of questions. You may wish to discuss the fact that the interview has authors and will have been edited, so it is not necessarily a verbatim account of what the illustrator said. Have the students ask each other a closed question and then rephrase it as an open question. “Which type of question gives you more information about the person being interviewed?” Note that there are two closed questions in the interview and you could talk about how these have been answered with more than a “yes” or “no” answer. 

· “If this interview was not in the question-and-answer format, could it be printed in the same way?”  You could photocopy the last page of the text and delete the questions. Have the students reread the text. “Does the text flow in the same way?” “What would need to happen so that we understood the answers easily?” Have the students think, pair, and share about how they would feel if this page didn’t have headings. “How do the headings support the reader?”

· Reflect with the students on how well they have met the learning goal and note any teaching points for future sessions. “Think about the questions you had about the illustrator: how was this interview format helpful to you in finding what you wanted to know?”  
Further learning

What follow-up teaching will help my students to consolidate their new learning?

· Have the students interview someone they know if appropriate to your learning purpose and context. Ask them to think about what the reader might want to know and the kinds of questions that will provide this information. They will also need to think about a suitable title for their interview and how it will be presented.  To support your English language learners, you could have them co-construct the questions in class first. You may also wish to keep the context more specific to interviewing someone about their job or career. 
· Read other interviews in Ika Moana (SJSL) and Hero (SJSL) and evaluate how effective they think they are for providing information to answer their questions. 
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