Rugby League Rules

by Iona McNaughton

Overview 

This text explores rugby league from various angles: its history, two boys’ experience of the game, its popularity today, a comparison with rugby union, and New Zealand’s success in the sport.  

Your students will need to use a range of strategies to engage with the text.  Where it focuses specifically on league, they will need to identify the main ideas.  Where it shifts in focus, they will need to identify and infer information relevant to league.  They will also need to consider what the different focuses add to their understanding of rugby league’s place in New Zealand, past and present.

The text includes the following key characteristics from the year 8 reading standard:

· complex layers of meaning, and/or information that is irrelevant to the identified purpose for reading (that is, competing information), requiring students to infer meanings or make judgments;

· non-continuous text structures and mixed text types;

· sentences that vary in length, including long, complex sentences that contain a lot of information.

Options for curriculum contexts 

Social sciences (level 4)

· Understand how people pass on and sustain culture and heritage for different reasons and that this has consequences for people.  

English (level 4, ideas)  

· Show an increasing understanding of ideas within, across, and beyond texts.  

Key competencies

· Thinking

· Using language, symbols, and texts.

For more information, refer to The New Zealand Curriculum.

The following example explores how a teacher could use this text, on the basis of an inquiry process, to develop a lesson or series of lessons that supports students’ learning within a social sciences curriculum context.  Depending on the needs of your students, another context might be more appropriate.
Suggested reading purpose

To find out about rugby league and its role in New Zealand sport
Links to the National Standards and the Literacy Learning Progressions 
Your students are working towards the reading standard for the end of year 7 or the end of year 8. 

By the end of year 7, students will read, respond to, and think critically about texts in order to meet the reading demands of the New Zealand Curriculum as they work towards level 4 [at level 4 by the end of year 8]. Students will locate, evaluate, and synthesise information and ideas within and across a range of texts appropriate to this level as they generate and answer questions to meet specific learning purposes across the curriculum.

Reading standard, end of years 7 and 8 

Students will need to:

· increasingly control a repertoire of comprehension strategies that they can use flexibly and draw on when they know they are not comprehending fully, including such strategies as:

· using their prior knowledge, along with information in the text, to interpret abstract ideas, complex plots, and sophisticated themes

· identifying and resolving issues arising from competing information in texts

· gathering, evaluating, and synthesising information across a small range of texts.

Students will also draw on knowledge and skills that include:

· making links across a text by recognising connectives or adverbial clauses.

Reading progressions, end of year 8

This progression describes what your students are expected to do at their year level.  However, you may need to look across the preceding progressions to establish where your students are at in order to identify the teaching required for them to make accelerated progress.

Key vocabulary

· Some vocabulary:

· proper names, including “Albert Henry Baskerville”, “1905 ‘Originals’ ”, “Athletic Park”, “Rangikura School”, “Porirua”, “Kangaroos” (for the Australian team), “Tristan”, “Porirua Vikings”, “Jasiah”, “National Rugby League”, “NRL”, “New Zealand Warriors”, “Papua New Guinea” 
· topic-specific vocabulary, including “try”, “substitute”, “union” (for rugby union), “hook the ball”, “opponent”, “ball carrier’s”, “representative rugby union”, “line-outs”, “tackled”, “tournament”
· other complex words and phrases, including “toured”, “spectators”, “tree-planting ceremony”, “rest home”, “international centenary”, “signatures”, “Trophies”, “hang in there”.

Refer to Sounds and Words (http://soundsandwords.tki.org.nz) for more information on phonological awareness and spelling.

Prior knowledge

Prior knowledge that will support the use of this text includes:
· personal experiences: playing sports 

· topic knowledge: rugby league and rugby union, including vocabulary, teams, tournaments, and grades

· knowledge of the world: New Zealand sporting history 

· literacy knowledge: 

· moving between text forms;
· reading numerical information such as statistics and dates;

· finding the main idea and supporting information in text.
 Features of the text

These features may support or challenge the students, depending on their prior knowledge.

· The big idea that rugby league is an important and enjoyable sport with a long history and ongoing relevance in New Zealand

· The mixture of text forms and associated changes in the focus of the content:

· a history of rugby league until the present (first two sections)

· a profile of two young players, based on an interview
· rugby league today, including a summary of rules

· a comparison between league and union

· New Zealand success in the sport

· a quiz

· The conventions of a non-fiction report, including:

· a heading for each section

· explanations and extra information in separate text boxes (pages 7, 13, and 16)

· supportive photographs, some with captions

· quotations from profiled people 

· indicators of time (especially in the historical sections), for example, “More than a 100 years ago”, “In 1907”, “Within two years” 

· numerical and statistical information, including “played 49 games, winning 29 and drawing three”, “13 players … four substitute players”, “five sports practices and two games a week”, “15 teams”, “25 000 schoolchildren”, “40 minutes each”, “four points in league and five points in union”, “50 pages … 500 pages”, “32–20”

· bullet points (with semicolons on page 13)
· Information that isn’t directly related to the topic or reading purpose (competing information), for example, the text boxes about rucks and mauls (which are features of rugby union rather than league) and some of the information about Tristan and Jasiah

· Some long and complicated sentences, including:

· compound sentences in which “but” or “and” signals a new idea, for example, “None of them had played rugby league before, and they didn’t know the rules …” (page 3)

· simple sentences with commas that surround extra information, for example, “Two days later, the New Zealand team, the Kiwis, played the Australian team, the Kangaroos” (page 4) 

· complex sentences with extra information at the end, after a comma, for example, “Eight of the All Golds were also in the All Blacks rugby team, including four …” (page 2), “Tristan Davis, who goes to Rangikura School in Porirua, was one …” (page 5)

· with adverbial (time) phrases, for example, “More than 100 years ago, a Wellington sportsman …” (page 2)

· Related to the above, the linking words “including” (page 2), “and” (many examples), “who” (pages 5 and 9), “even though” (pages 5 and 10), “because” (pages 7 and 10), “while” (page 7), “but” (pages 9 and 12), “especially” (page 12), “However” (page 14), and “when” (page 16)

· The features designed to engage the reader, including:

· questions that address the reader as “you” (first sentence and on page 4)

· a quiz on the final page, with upside-down answers inside the back cover

· The use of a wide range of past and present verb forms including “have certainly heard”, “called”, “had played, “was being played”
Suggested learning goal 

To find the main ideas about rugby league and consider the sport’s role in the past and present  

Success criteria

To support our comprehension of the text, we will:

· ask “when”, “what”, “who”, and “where” questions about rugby league to guide our reading of the text

· use the headings, photos, and captions to form hypotheses about the important information in each section

· look for evidence to distinguish main ideas from supporting information.

A framework for the lesson

How will I help my students to achieve the reading purpose and learning goal?

Preparation for reading

English language learners

English language learners (ELL) need to encounter new language many times: before, during, and after reading a text, and in the different contexts of reading, writing, speaking, and listening. You will need to decide on the specific vocabulary and language structures that are the most appropriate in relation to the purpose for reading and explore these with your students.
For English language learners who are at an appropriate level, this text provides a meaningful context for exploring different verb forms and time and sequencing language.

Particular support may be required for the adverbial (time) phrases, the variety of verb forms, and the topic-specific words and phrases. 
To scaffold the students’ understanding of the different text forms that contain a variety of information, provide some background to the text and any necessary prior knowledge. Also support the students with some pre-reading experiences, such as jigsaw reading, partner reading, or specific activities to explore the subject-specific words and phrases.

For students whose oral language is stronger than their written language, listening to the audio version of this text on Readalong 9 will provide further support.  

For more information and support with English language learners, see ESOL Online at www.esolonline.tki.org.nz
Before reading 
· Discuss the title and image on the front cover. “What do you think this text will cover?” Notice whether anyone raises the possible colloquial meaning of “Rules” (is best). 
· Discuss the title page. “Who might these two players be?” “What relevance do you think they will have to the text?” 
· Have the students share their knowledge of rugby league and related vocabulary.  If necessary, prompt them to consider the background of the game. “What questions do you have about this game?” You may want to create a KWL chart.  If you do, have the students complete the first two columns now, supporting them to formulate questions as necessary (column 2).

· Share the reading purpose, learning goal, and success criteria with your students, and review strategies for identifying main ideas and information, for example, looking for topic sentences and keywords. Signal that the strategies may differ depending on the section. For instance, in historical text, dates and names are often important markers. You could prepare photocopies of the text for the students to highlight. They could summarise the information that they highlight in the third column of the chart.  

· If your students need extra support, allow them to preview the headings and photographs throughout the text. These will foreshadow the changing focus of the content and provide an opportunity to preview new vocabulary and ideas. They could describe the photographs and make predictions about the text. 

· Throughout the lesson, look for evidence of the success of teaching and learning. Use the success criteria (above) and the notes below as a guide.

Reading and discussing the text 
Refer to Effective Literacy Practice in Years 5 to 8 for information about deliberate acts of teaching.
New Zealand’s First Rugby League Team

Pages 2–3 

· Discuss the heading and photographs. “What sort of information will we read here?” “What clues are there as to who these people might be?”

· Model the process of identifying main ideas. You may wish to make notes on the whiteboard for learners who need more support. “This section is about the history of league, so I’m looking for when, what, who, and where.” You could have the students come up with succinct statements that would suit a timeline.  “I’ve noticed that most of the important information is in the first sentence of the second paragraph. I’d say the main point here is: More than 100 years ago, New Zealand’s first rugby league team, the All Golds, was formed in Wellington.”  Notice that the exact year isn’t stated.  

· On page 3, encourage the students to extend on the topic sentences by making connections with other text. “The first sentence sums things up pretty well – it says when, who, and where … but not so much what. The next information is also important. I’d say the main point here is: In 1907, the All Golds toured overseas to learn how to play rugby league.” Encourage the students to share their responses to this information.  

· Also provide support with the main idea that is hidden halfway through paragraph 2 (about the first game in New Zealand). “What do we learn from this paragraph?”

· Discuss the time involved in travelling by ship and why Australia and England would have been the main destinations (historical connections). “Considering they had very little experience in playing the game, are you surprised about the number of games they lost?” 

Celebrating 100 Years of Rugby League in New Zealand

Pages 4–5

· Discuss what the title (particularly the word “Celebrating”) suggests about the role of rugby league in New Zealand today. Continue supporting the students to identify main ideas. They should be able to find a key idea for each paragraph on page 4 (both topic sentences).  

· Refer to the two main ideas, discussing the important place of the Kiwis–Kangaroos game and the tree planting in the celebrations. Make connections with celebrations in your community.  

· Check whether the students are making connections between pieces of text to answer the question: “Who do you think won?” Notice whether they refer to the final paragraph and caption on page 5. Also check whether they can make links to information on the previous pages: “What’s the significance of Athletic Park?”  

· Notice whether your students struggle with the long and complicated sentences, such as “Two days later, the New Zealand team, the Kiwis, played the Australian team, the Kangaroos”. If so, model reading them, pausing at the commas and changing your tone slightly for the parenthetical information (“the Kiwis” and “the Kangaroos”). You could read the sentence without that information to show how it is additional to the main message.
· Discuss the final page. “How might the young players have felt?  Why were they included in the celebrations?” Have the students think, pair, and share ideas around the importance of encouraging the next generation of Kiwis.  

Starting out in Rugby League

Pages 6–7 

· Look at the heading and photographs. “I’ve noticed that the text has changed here – this is no longer the history of rugby league. The heading and the photographs provided me with the clues.” Signal to your students to look out for any information about rugby league: keywords may still help them, but topic sentences probably won’t. Steer them away from collecting information about Tristan and Jasiah specifically: the focus should be on the overall impact of rugby league. You may wish to remind them of the reading purpose and learning goal again.

· If necessary, support the students to recognise that the explanations at the bottom of page 7 relate to rugby union, not league (competing information). Prompt them to reread the relevant main text (“there are no rucks and mauls”). “Why are the definitions here rather than in the main text?” “What can we tell about rugby league from this page?” Clarify that “union” refers to “rugby union” if necessary.

Pages 8–9

· Discuss what the photographs and text say about Tristan’s love of and commitment to league. “What can we infer about how the sport of rugby league caters for young people?” “What sorts of teams and tournaments must it have?” Add the information to the KWL chart.  If necessary, support the students with the shift to Jasiah and his aspirations in rugby rather than league.  

Pages 10–11

· Encourage the students to share their thoughts about the extent of Jasiah’s commitment to sport and Tristan’s dreams of becoming a Warrior. Also support them to identify the main information about league on page 11.  

· Have the students reflect on how much information about league they found in this section overall (relatively little). “Why do you think the author included this section?” “What’s the general idea – what does it add?” Discuss how this section helps to convey that rugby league is important to young people as much as adults – and engages readers.  

Rugby League Today

Pages 12–13

· “What’s the main idea about league here?” Notice how the first sentence of paragraph 2 supports the first sentence on the page as well as relating to the previous section (which illustrates the game’s popularity with young people).    

· Discuss the rules and how they are aimed at young people – another example of nourishing young players. Consider why they are presented as bullet points.  

League and Union – What’s the Difference?

Page 14

· If necessary, support the students to recognise that the text starts to answer the headings question only in the third sentence.  (The first two sentences focus on the similarities.)  Have them add any new information about league to their chart.  Encourage connections with their knowledge of sport: “Why do you think rugby union, rather than rugby league, is considered New Zealand’s national sport?”

The World Champions

Page 16

· Discuss the feat of winning the world championship in relation to New Zealand’s relatively humble beginnings in the game. Also consider the information in relation to the book’s title, particularly the meaning of “Rules”.

After reading 

· Support the students to review and refine what they found out about rugby league (the third column of their chart). “Did you find answers to all your questions?” 

· Consider the different focuses of the text. “How effective is the variety of sections?” “What big idea do they convey about rugby league?” Discuss ideas around its important role in the past and present. 

· Revisit the learning goal and support the students to track how they met it.  “What different approaches to gathering information did you have to use in the different sections?” “What helped you to identify main ideas or specific information?”

· Discuss how finding the main ideas helps them to understand other texts that they read. 

· Explore the book’s different ways of presenting information (for example, running text, bullet points, text boxes). “What different features do you notice?” “Can you think of other ways of presenting the information?” For example, some numerical information could be presented in graph form – the students could experiment with converting it into this form.  

· Have the students share with a partner any challenges they encountered in the text and the strategies they used to overcome them. Listen to the discussions. Do you need to provide more support with complex sentences? You could explore adverbial (time) phrases in historical texts (for example, “More than a 100 years ago, a Wellington sportsman …”) and how they sequence ideas.

· Have the students listen to the audio version of the text on Readalong 9 while they reread silently. 

Further learning

What follow-up teaching will help my students to consolidate their new learning?

· Ask the students to note one or two places where finding the main idea of a text they are reading independently has helped them to better understand the author’s purpose. With a partner, have them share and explain what they did.

· Have the students use the text as a model for researching another sport and presenting their findings in an appropriate form. To support English language learners, talk about the text structure and then use it as a model to co-construct with a partner. They could then write the text independently.

· Create a timeline of the history of rugby league, using the main events they have identified.  

· Have the students retell the main events using time and sequence language and past verb forms.

· Research any unanswered questions they have about rugby league.

· Compare the text with others about sports, including Go Red! (SJSL) and Kendo: The Way of the Sword (SJSL).  
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