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Readability (based on noun frequency) 9–10 years

Overview

Thanh and his friends live in a small fishing village in Vietnam, and when they grow up they want to be fishermen like their fathers. After introducing the boys and their daily routines, the author describes how the small “basket boats” they use are made. 

The content will be very unfamiliar to most students. You may need to provide support for the unfamiliar places, names, and processes and help the students to make connections with their own knowledge.

This text includes:

· some compound and complex sentences, which may consist of two or three clauses;

· some words and phrases that are ambiguous or unfamiliar to the students, the meaning of which is supported by the context or clarified by photographs, illustrations, diagrams, and/or written explanations;

· a straightforward text structure;

· other visual language features that support the ideas and information, for example, text boxes or maps;

· figurative language, such as metaphors, similes, or personification;

· some abstract ideas that are clearly supported by concrete examples in the text or easily linked to the students’ prior knowledge;

· some places where information and ideas are implicit and where students need to make inferences based on information that is easy to find because it is nearby in the text and there is little or no competing information.

Reading standard, end of year 4

Options for curriculum contexts

Technology (level 2, characteristics of technology)

· Understand that technology both reflects and changes society and the environment and increases people’s capability.

English (level 2, processes and strategies) 

· Select and use sources of information, processes, and strategies with some confidence to identify, form, and express ideas.

Key competencies

· Thinking

· Using language, symbols, and texts

· Participating and contributing.

For more information refer to The New Zealand Curriculum.

The following example explores how a teacher could use this text, on the basis of an inquiry process, to develop a lesson or series of lessons that supports students’ learning within a technology curriculum context. Depending on the needs of your students, another context might be more appropriate.
Suggested reading purpose

To learn about how the people of a small fishing community in Vietnam make their boats

Links to the National Standards and the Literacy Learning Progressions

Your students are working towards the reading standard for the end of year 4. 

By the end of year 4, students will read, respond to, and think critically about texts in order to meet the reading demands of the New Zealand Curriculum at level 2. Students will locate and evaluate information and ideas within texts appropriate to this level as they generate and answer questions to meet specific learning purposes across the curriculum.

Reading standard, end of year 4

Students can:

· meet their purposes for reading by employing specific comprehension strategies, such as:

· identifying and summarising main ideas (using their knowledge of text structure)

· making and justifying inferences (using information that is close by in the text)

· making connections between the text and their prior knowledge to interpret figurative language;

· use visual language features to support their understanding of the ideas and information in the text.

Reading progressions, end of year 4
Key vocabulary

· Words and phrases, including “fleet”, “moored”, “woven”, “dusk”, “dawn”, “ashore”, “swivel”, “high-tide mark”, “bamboo”, “slats”, “mould”, “lashed”, “resin”, “smeared”, “watertight”, “palm fronds”, “registration number”, “rim” 

· The use of words in unfamiliar ways – “catch” (as a noun), “lower” (as a verb), “ferry” (as a verb), “launch” (as a verb), “bowl” (as a verb)

· The use of words to indicate time order or sequence – “Every evening”, “At dawn”, “Before they set off”, “First”, “When”, “Then”, “Every six months or so”, “Sometimes”, “In the morning”, “At night”, “During the day”, “Until”

· Vietnamese words and names (although some look like English words) – “Thanh”, “Men”, “Dai”, “Hung”, “Qui Nhon”, “thung chai” 

· Compound words, including “fishermen”, “watertight”, “headlamps”.

Refer to Sounds and Words (http://soundsandwords.tki.org.nz) for more information on phonological awareness and spelling.

Prior knowledge

Prior knowledge that will support the use of this text is:

· personal experiences:
· being on the water in different kinds of small boats such as waka, canoes, dinghies, or kayaks

· working together as a family and/or as a community

· topic knowledge: making things using similar materials, especially weaving baskets or mats 

· knowledge of the world: other countries and their fishing practices
· literacy-related knowledge: asking questions to better understand a text.
Features of the text

These features may support or challenge the students depending on their prior knowledge.

· The map of Vietnam (a world map may be needed to give context), the  introduction, and the clear photographs to support the unfamiliar content

· The use of familiar technology in unfamiliar contexts

· The text structure, which includes features of recounts, explanations, descriptions, and procedures 

· The simile “like bobbing corks” 
· The very unfamiliar setting and content

· The concept of village life where all fathers do the same job, where boys take on the same jobs as their fathers when they grow up, and where the access to resources is very different from that with which most students will be familiar.

Suggested learning goal

To identify information about how thung chai are made and why
Success criteria

To support our understanding of the text, we will:
· ask questions about thung chai and how they are made as we read

· use the text and photos to find key information

· make inferences about why people make the boats the way they do.

A framework for the lesson

How will I help my students to achieve the learning goal?
Preparation for reading

English language learners

Remember that English language learners need to encounter new vocabulary: many times; before, during, and after reading a text; and in the different contexts of reading, writing, speaking, and listening. You will need to decide on the specific vocabulary and language structures that are the most appropriate in relation to the purpose for reading and explore these with your students before they read the text. Scaffold the students’ understanding of the context by providing some background to the text and any necessary prior knowledge. Also support the students with some pre-reading experiences, such as jigsaw reading, partner reading, or specific activities to explore and develop vocabulary. For more information and support with English language learners, see ESOL Online at www.esolonline.tki.org.nz
Before reading

· Spend some time looking at a map of the world to identify where Vietnam is and to relate it to the map on page 19. Discuss its large coastline (compared with Cambodia’s) and the idea that in Vietnam fishing plays a large part in people’s lives. Help students to make connections about the size of a country and its different kinds of fishing industries (New Zealand bigger, off-shore, port-based; Vietnam smaller, local, village-based).

· Because the topic and setting may be very unfamiliar, it would help to read the first 2 pages aloud, clarifying names and the setting. If you have other books about Vietnam, use them to help build prior knowledge.
· Share the purpose for reading, the learning goal, and the success criteria with the students. 
Reading and discussing the text

Refer to Effective Literacy Practice in Years 1 to 4 for information about deliberate acts of teaching.

Pages 18–19
· Discuss the title and look at the photographs – “I wonder why they are called basket boats?” (They look like baskets, they’re made like baskets, and the materials are the same as those used for some baskets.) 

· Read page 18 to get the names out of the way, working out the pronunciation to avoid students getting stuck on them. 

· Note the generational aspect of the text. “In the text it says that Thanh’s father is a fisherman and he wants to be the same. I wonder why? Do you want to have the same jobs as your parents?”
· Read page 19. Use the photographs and words to help the students get a clear understanding of which boats are the fishing boats and which are basket boats. (The fishing boat on the sand may confuse; explain that the fishermen need the basket boats to get to the big boats when they are in the sea. The photograph on page 20 shows this.) 

· Model asking questions for students. “When I read this text, I begin to have questions in my mind. Why are the basket boats round? Why don’t they sink? How does he use the paddle? Where does he sit?” (Use this discussion to introduce the words “squat” and “rim”, which feature later in the article.) Prompt them to come up with their own questions and record them in a modelling book.

Pages 20–21

· Ask the students to read the first three paragraphs as one chunk to find out what the boys do. Bring out the order of their tasks. 

· “The men go fishing at night – which words tell us this?” (evening, dusk, dawn). “I wonder why they might fish at night?” (They need fish to sell in markets in the morning; it might be too hot to fish in the day; the fish might be easier to catch at night; things need to happen at different times of day to fit their environment and their needs.)

· When the students have read the rest of pages 20 and 21, ask them to summarise how the boats are made. Clarify each step of the procedure. 

· “What can you infer about the materials and methods the people use? Why don’t they just buy little boats? Why do they use bamboo? Why don’t they use nails?” Use the photographs and words to infer and find answers to questions. Ideas could include that: this is probably a community with very little money; people survive by using what they can get easily and cheaply; everyone has their own jobs; the boats are easy to maintain; and it’s important to make something last. 

· “I wonder why they need to protect the basket boats from the sun? What things do you use or know about that have to be protected from the sun or weather?”
Pages 22–23
· As the students read these pages in chunks, they can pause to share the main idea in each paragraph and clarify any points. They can also share any answers they find to their questions and pose more questions.

· Discuss the idea that basket boats are used for many different things. Possible questions might include: “What are the different daytime and night-time tasks?” “Who would the passengers be? Are they the same as the fishermen?” “Why might people be travelling from one place to another?” “Do people live on their boats?” (Population pressure – might have to?)
· “What is it about the basket boats that makes them so useful?” (They are easy to manage, store, and move. They’re very light; they don’t have “unnecessary” things like seats; they are simple, practical, and cheap.) Bring out the idea that they suit the local needs and use the local materials: “fit for purpose”. 

· “‘Thung chai are very safe’ – What makes them safe?” Discuss the simile “like bobbing corks” to make connections with the students’ own knowledge.

· Discuss and evaluate the impact of thung chai on the community. Depending on the understanding of your students:

· They may respond with information that is stated overtly in the text, for example, that they are important because “thung chai ferry passengers between their boats and the shore”.

· They may infer from the text that thung chai are very important because they are cheap, made from local materials, and easy to use and store.

After reading 

· Review your questions, both answered and unanswered. Discuss how and where to find information for the unanswered questions.
· Clarify any parts of the article, including words and terms that were not understood, bringing together the ideas discussed during reading.
· Reflect with the students on how well they have met the learning goal and note any teaching points for future sessions. For example, “How easy was it to make connections between this article and what you know?” “How did asking questions help you to better understand the text?” 

Further learning

What follow-up tasks will help my students to consolidate their new learning?

· Ask questions and make inferences with other related texts, such as “Building a Fale” (SJ 1.4.08), “Willow Weavers” (SJ 3.1.04), or “Washing up in Sāmoa” (Connected 1, 2003).
· Research a different style of small boat. Write a report outlining the materials used, the purpose for the craft, and how it meets the needs of an individual or community.

Compare thung chai with other traditional boats (coracle, waka, rafts, dugout canoes, Inuit skin-clad canoes). Emphasise the use of local resources to meet specific needs – this is what usually dictates the differences. Compare the importance of the boats to the community, the needs that the boats meet, and the ways in which their construction reflects the society that
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