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Readability (based on noun frequency) 8–9 years

Overview

This text recounts, in words and photographs, the process of building a faleo‘o – a small Samoan house. A young boy, who helps his family members to gather and prepare the materials and construct the fale, tells the story. 

The recount includes information about aspects of the process and ends with the family preparing a big feast for everyone who helped. There is additional information about fale, with photographs of some of the different styles.

[This text is included on the CD-ROM The Perfect Birthday Present and other stories.]

This text includes:

· some compound and complex sentences, which may consist of two or three clauses;

· some words and phrases that are ambiguous or unfamiliar to the students, the meaning of which is supported by the context or clarified by photographs, illustrations, diagrams, and/or written explanations;

· a straightforward text structure;

· figurative language, such as metaphors, similes, or personification;

· other visual language features that support the ideas and information, for example, text boxes or maps;

· some abstract ideas that are clearly supported by concrete examples in the text or easily linked to the students’ prior knowledge;

· some places where information and ideas are implicit and where students need to make inferences based on information that is easy to find because it is nearby in the text and there is little or no competing information.

Reading standard, end of year 4

Options for curriculum contexts

Social sciences (level 2) 

· Understand that people have social, cultural, and economic roles, rights, and responsibilities.

Technology (level 2, technological products)

· Understand that there is a relationship between a material used and its performance properties in a technological product.

Health and physical education (level 2, relationships)

· Identify and demonstrate ways of maintaining and enhancing relationships between individuals and within groups.

Key competencies

· Thinking

· Participating and contributing.

For more information refer to The New Zealand Curriculum.

The following example explores how a teacher could use this text, on the basis of an inquiry process, to develop a lesson or series of lessons that supports students’ learning within a social sciences curriculum context. Depending on the needs of your students, another context might be more appropriate.
Suggested reading purpose

To learn about fale and how the members of the community support each other to build one

Links to the National Standards and the Literacy Learning Progressions

Your students are working towards the reading standard for the end of year 4. 

By the end of year 4, students will read, respond to, and think critically about texts in order to meet the reading demands of the New Zealand Curriculum at level 2. Students will locate and evaluate information and ideas within texts appropriate to this level as they generate and answer questions to meet specific learning purposes across the curriculum.

Reading standard, end of year 4

Students can:

· meet their purposes for reading by employing specific comprehension strategies, such as:

· identifying and summarising main ideas (using their knowledge of text structure)

· making and justifying inferences (using information that is close by in the text)

· making connections between the text and their prior knowledge to interpret figurative language;

· use visual language features to support their understanding of the ideas and information in the text.

Reading progressions, end of year 4
Key vocabulary

· Words and phrases, including “faleo‘o”, “thatched”, “thatch”, “timber yard”, “rasped”, “niuolo tuma palm”, “panels”, “overlapped”, “cyclone season”, “pola”, “blinds”, “fronds”, “corrugated iron”, “palagi”, “European-style”

· Mix of present and past tense as shown through different verb forms

· High-frequency words with low-frequency meanings – “[to] level”, “blinds”, “sleeping” (mats).

Refer to Sounds and Words (http://soundsandwords.tki.org.nz) for more information on phonological awareness and spelling.

Prior knowledge

Prior knowledge that will support the use of this text is:

· personal experiences: different kinds of buildings 

· topic knowledge: working together as a family or as a community to achieve a shared goal

· knowledge of the world: Sāmoa or another Pacific country (familiarity with the climate, the culture, the buildings, and the geography and vegetation)

· literacy-related knowledge: making connections to understand a text.
Features of the text

These features may support or challenge the students, depending on their prior knowledge.

· The introduction, which sets the scene and explains what a faleo‘o is

· The facts and details about the fale-building process, and their support by photographs

· The first-person narration, which helps students to identify with the story

· The use of footnotes, which translate and explain unfamiliar Samoan terms 

· The explanations and descriptions that tell how, why, and when different processes and materials are used

· The idea of building your own house 

· The risks of building by the sea (tsunami threat).

Suggested learning goal

To find and summarise the main ideas about the roles and responsibilities 
of people building a fale

Success criteria

To support our understanding of the text, we will:
· identify roles and responsibilities in the text

· make connections to our own lives

· evaluate the impact of roles and responsibilities in the community.

A framework for the lesson

How will I help my students to achieve the learning goal?

Preparation for reading

English language learners

Remember that English language learners need to encounter new vocabulary: many times; before, during, and after reading a text; and in the different contexts of reading, writing, speaking, and listening. You will need to decide on the specific vocabulary and language structures that are the most appropriate in relation to the purpose for reading and explore these with your students before they read the text. Scaffold the students’ understanding of the context by providing some background to the text and any necessary prior knowledge. Also support the students with some pre-reading experiences, such as jigsaw reading, partner reading, or specific activities to explore and develop vocabulary. For more information and support with English language learners, see ESOL Online at www.esolonline.tki.org.nz
Before reading

· Discuss houses – why we have them, who build them, what they are made of. Have the students think, pair, and share about their own houses, sharing details about the kinds of houses they live in or the things you would need to build a house. 

· Introduce the words “role” and “responsibility” and discuss what they mean. 

· Share the purpose for reading, the learning goal, and the success criteria with the students. 
Reading and discussing the text 
Refer to Effective Literacy Practice in Years 1 to 4 for information about deliberate acts of teaching.

Page 18
· The introduction to the text can be varied according to the experiences of the students. If students have limited experience with the topic, you may want to spend time talking about life in the South Pacific islands where conditions (climate, lifestyle, and available building materials and machinery) may be very different. Where students can share their own experiences, allow time for them to make strong connections at the start and as they read through the article.

· Discuss the title. Read page 18 aloud, look at the pictures on the page, and discuss. Draw on your own and the students’ connections as you talk about a building with one room, thatched roof, and open walls. “In what ways is a fale similar to or different from houses we know? Could we live in a house like that here? Why/why not?”

· “It says here that ‘lots of people helped’. I wonder who might have helped and why?” 
Page 19

· Make connections with knowledge of technology: use the photographs and the words to discuss what fale are made of, what materials would be needed, where the materials come from, and the equipment required.

· Identify the roles and responsibilities on this page and who does what. Prompt the students to make connections with roles in their own families and lives. Discuss the specific roles and responsibilities that people have. Depending on the understanding of your students:

· You may need to suggest that roles are matched to age, strength, experience, and different skill sets.

· They may suggest that roles are matched to age, strength, experience, and different skill sets.

· They may also suggest that tradition comes into play and that specific roles are handed down to particular members of a community.

Pages 20–21
· When the students have read these pages, ask them to summarise the process. If necessary, model the process of summarising what has to happen first and then next. You could make a flow chart in your modelling book or on the whiteboard to record the steps in the process.

· Discuss the footnotes if required. 

· As more family members become involved, discuss the roles and responsibilities they have, including the role of the grandfather in passing on knowledge. Note the two generations that are working together to share the job and their skills. These roles could be added to a flow chart of the process if you wish.

Pages 22–23

· There are tense changes on these pages as the text moves from a recount of the process to giving information (such as reasons why things are done). This pattern of recount then explanation occurs on both these pages and can be noted briefly in a first reading. In a later session the pattern can be then explored in more detail (for example, wondering why the tense changes and noticing the way verbs indicate the changes).

· “The narrator’s mother wove ninety pola in one day! What handcrafts or building jobs do you know of that might be similar to this?” Examples could include knitting a garment, weaving a kete or mat, or laying bricks. Help students to make connections with the idea of doing a lot of small repetitive actions to produce something large and complete, and the skills required for the job.

· “I notice that even Miriama has a role to play. How does this help with the project?” “I wonder what small but important jobs you or your younger brothers and sisters do to help in your family?”

Page 24
· Discuss keeping the house clean and tidy, noting the way everyone helps, not just in building the fale but also with the continued upkeep. Their roles are ongoing.
· Discuss the feast to thank the builders. “Is that something we’d usually do here?” “Why are they doing this? How does this fit with the way the fale was made?” “I wonder if the helpers were paid?” (Everyone worked together, and this is the family’s way of showing their appreciation.) 

Page 25

· The material on this page may be challenging for some students because it is supporting or competing information, that is, not essential to the main ideas in the article. Point out that it is extra information, separate from the boy’s recount about the fale.

After reading 

· If you have not already done so, ask the students to help summarise the process briefly, listing the steps on the board.
· Summarise and discuss the roles and responsibilities: why we have them, what they mean (giving to the community, helping others and being helped, making tasks easier by sharing them). Ask the students to evaluate these ideas by sharing their opinions with a partner and then feeding back to the group. 

· Reflect with the students on how well they have met the learning goal and note any teaching points for future sessions. For example, “How easy was it to make connections to the text if you had not been to Sāmoa?” “Did relating the text to your own experiences of roles and responsibilities help you to understand the text?” 

Further learning

What follow-up tasks will help my students to consolidate their new learning?

· Find and summarise the main ideas of other related texts, such as “Basket Boats” (SJ 2.1.09), “Willow Weavers” (SJ 3.1.04), or “Washing up in Sāmoa” (Connected 1, 2003).
· Discuss the roles in the story and use a graphic organiser to compare them with roles in their families or in the classroom or school.
· Have the students read other stories that describe situations where people work together for a common goal, such as “Helping to Win the War” (SJ 1.3.07), “Basket Boats” (SJ 2.1.09) or “Teamwork” (SJ 2.1.08).

· Have students write about an activity that they are involved in and the role they play or the responsibilities they have.
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