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Readability (based on noun frequency) 8.5–9.5 years

Overview

In this lengthy article, children at Royal Road Primary School explain the school’s efforts to become a sustainable school. 

Through different examples, we learn about the methods used at the school to minimise waste and reuse resources and about the end results of these methods. 

This text includes:

· some compound and complex sentences, which may consist of two or three clauses;

· some words and phrases that are ambiguous or unfamiliar to the students, the meaning of which is supported by the context or clarified by photographs, illustrations, diagrams, and/or written explanations;

· other visual language features that support the ideas and information, for example, text boxes or maps;

· figurative language, such as metaphors, similes, or personification;

· some abstract ideas that are clearly supported by concrete examples in the text or easily linked to the students’ prior knowledge;

· some places where information and ideas are implicit and where students need to make inferences based on information that is easy to find because it is nearby in the text and there is little or no competing information.

Reading standard, end of year 4

Options for curriculum contexts

Health and physical education (level 2, societal attitudes and values)

· Explore how people’s attitudes, values, and actions contribute to healthy physical and social environments.

English (level 2, ideas)

· Show some understanding of ideas within, across, and beyond texts.

Science (levels 1 and 2, Planet Earth and Beyond, interacting systems)

· Describe how natural features are changed and resources affected by natural events and human actions.

Social sciences (level 2)

· Understand how people make choices to meet their needs and wants.

Key competencies

· Thinking

· Participating and contributing.

For more information refer to The New Zealand Curriculum.

The following example explores how a teacher could use this text, on the basis of an inquiry process, to develop a lesson or series of lessons that supports students’ learning within a health and physical education curriculum context. Depending on the needs of your students, another context might be more appropriate.
Suggested reading purpose

To explore the idea of sustainability in a school environment

Links to the National Standards and the Literacy Learning Progressions

Your students are working towards the reading standard for the end of year 4. 

By the end of year 4, students will read, respond to, and think critically about texts in order to meet the reading demands of the New Zealand Curriculum at level 2. Students will locate and evaluate information and ideas within texts appropriate to this level as they generate and answer questions to meet specific learning purposes across the curriculum.

Reading standard, end of year 4

Students can:

· meet their purposes for reading by employing specific comprehension strategies, such as:
· identifying and summarising main ideas (using their knowledge of text structure)

· making and justifying inferences (using information that is close by in the text)

· making connections between the text and their prior knowledge to interpret figurative language.

Reading progressions, end of year 4
Key vocabulary

· Words and phrases, including “sustainable”, “recycling”, “orchard”, “shadehouse”, “compost”, “worm farm”, “bathtubs”, “bark chips”, “spade”, “stakes”, “silverbeet”, “scuttles”, “non-recyclable”, “tuck shop”, “resources”, “environment”.

Refer to Sounds and Words (http://soundsandwords.tki.org.nz) for more information on phonological awareness and spelling.

Prior knowledge

Prior knowledge that will support the use of this text is:

· personal experiences: gardens, gardening, composting, or recycling at home

· topic knowledge: working together – roles and responsibilities (and how they change as students get older)

· literacy-related knowledge: identifying the main ideas to understand a text.

Features of the text

These features may support or challenge the students, depending on their prior knowledge.

· The straightforward text in the form of a recount with explanations

· The use of supportive photographs to support ideas and information

· Some abstract ideas that are supported by concrete examples and links to students’ experiences (“Becoming a sustainable school won’t just happen overnight.”)

· Relevant and topical content

· The use of the present tense and dialogue

· The length of the article

· Place names: “Waitakere Ranges”, “Tiritiri Matangi”, “Hauraki Gulf”.

Suggested learning goal

To identify the main ideas in the text to gain a better understanding of sustainability
Success criteria

To support our understanding of the text, we will:
· locate the information in each paragraph

· ask questions to identify the main information

· describe the key messages about sustainability.

A framework for the lesson

How will I help my students to achieve the learning goal?

Preparation for reading

English language learners

Remember that English language learners need to encounter new vocabulary: many times; before, during, and after reading a text; and in the different contexts of reading, writing, speaking, and listening. You will need to decide on the specific vocabulary and language structures that are the most appropriate in relation to the purpose for reading and explore these with your students before they read the text. Scaffold the students’ understanding of the context by providing some background to the text and any necessary prior knowledge. Also support the students with some pre-reading experiences, such as jigsaw reading, partner reading, or specific activities to explore and develop vocabulary. For more information and support with English language learners, see ESOL Online at www.esolonline.tki.org.nz
Before reading

· Read the first paragraph on page 23 to the students. “I wonder what ‘sustainable’ means?” Turn to the last page and read it together, discussing each idea of what sustainable means. Make connections with the students’ knowledge of recycling – this will depend on what they are doing at home and/or school, but students will probably have some ideas already.

· Share the purpose for reading, the learning goal, and the success criteria with the students. 
Reading and discussing the text 
Refer to Effective Literacy Practice in Years 1 to 4 for information about deliberate acts of teaching.

Pages 22–23
· Discuss the title to help the students understand what it means literally and figuratively (getting involved, being part of something). Look at the photographs and discuss them in relation to the title.

· As the students read the text, collect their ideas about sustainability and what it means in your modelling book or on the whiteboard. 
· Once the students finish reading this page, have them ask questions to clarify their ideas (identify the main ideas). Help them to make connections with what they do at school. “What kind of rubbish do we have? What do we do with it?” 

Page 24
· Make note of any main ideas about sustainability from this page. These could include that sustainability: 

· takes time

· is about growing your own food

· is about growing your own plants to create a nice environment

· is about everyone taking part

· is about composting your organic waste

· is about reusing non-organic waste.

· Make connections with other recycling ideas (such as using old bathtubs). “What other things do we recycle?” “How do we do that?”

Page 25

· Read the poster together. “Why can’t you put meat or orange peel in the compost?” 
· Discuss the worm farm – what it is, what happens, why people have them, how they work. Note: this could be a separate and complete study in itself.
Page 26 

· Discuss compost – “What is it? What does it do? Why do they do it?” This too could be a separate in-depth study and a trigger for setting up a compost system at school. 

· Make connections from “It's a good place for birds to stop and rest” to the comment at the end of page 25 (“to stop … birds eating it”). Discuss what seems to be a contradiction here. By planting, the students create a longer lasting food supply for birds. Encourage the students to see that sustainability is all about the bigger, longer term picture rather than here and now. 
· Following on from the role of birds, discuss the bigger picture of the role and presence of birds in the wider environment, including special places where they can breed safely and how some plants rely on birds to spread their seeds. (See “Seeds for the Birds”, SJ 2.4.07, for more on this.)

Page 27
· Add to your list of main ideas about sustainability.

· “Are you surprised that this is hard work? I wonder what makes it hard?” Explain that many jobs worth doing are not easy!

· Discuss how things do go wrong sometimes and have to be fixed up. Relate this to students’ own experiences.

· Explore the idea that sustainability is not something you do once – it is an ongoing process and an approach or attitude. “How do you think the school manages the ongoing work over time?” “I wonder how they cope with the things that go wrong along the way?”
Page 28

· Ask the students to consider the cyclical nature of what they are reading about: scraps from food make compost, compost feeds the garden, the garden produces food … This could be recorded as a cycle on the board and compared with other cycles the students know, such as the water cycle, or the life cycle of a frog or insect. 

· “What are some of the jobs that have to be done over and over again?” 

Page 29

· Relate the existence of other creatures that benefit from the work of the students to the bigger picture of interdependence in nature, including humans. 

· You could extend this to discuss pests in the garden and how to deal with them. (The cabbage looks to have been eaten by caterpillars!)

Pages 30–31
The topic changes its focus in these pages to cover rubbish and recycling: this is a good section to read in a separate session.

· “I wonder what picking up rubbish has to do with sustainability?” (keeping the school clean, sorting rubbish for other purposes).
· Point out the phrase “the smallest amount of non-recyclable rubbish”. “I wonder what this means?”

· “What are other ways to reduce rubbish?” (Some schools limit the use of plastics or reuse paper.) “How do we dispose of packaging?”

· Review the last line on page 31 and discuss the fact that there will always be a next time – sustainability means keeping it going.

· “I wonder what will happen in the future? Do you think these students and their schools, communities, and families will continue to be sustainable?” “What will it take to make sure that happens?”
After reading 

· Revisit the students’ recorded main ideas about sustainability and discuss what we can do to develop it.
· Discuss why you might want to have a sustainable school. Use a T-chart or PMI chart to record the pros and cons of having a sustainable school. 
· Encourage the students to make connections with their own school environment. “What are we doing?” “What might be barriers for us becoming more sustainable?”

· Reflect with the students on how well they have met the learning goal and note any teaching points for future sessions. For example, “How easy was it to identify the main ideas about sustainability?”

Further learning

What follow-up tasks will help my students to consolidate their new learning?

· Students can write to the principal and/or board of trustees with their suggestions for developing a more sustainable school. They can gather information, prepare their ideas, and present them to the board of trustees. 

· Students can carry out a variety of writing tasks, such as letters to ask for materials, posters to support recycling, or labels for containers.
· Research different ideas in the article, such as a worm farm, compost bins, vegetable gardening, re-vegetating land, or recycling plastics and other waste. 

· Students can read and make connections with other texts related to recycling, sustainability, or composting. These include “Dead Car Clean-up” (SJ 2.2.04), “Gardens to Go” (SJ 2.2.09), “Plastic Fantastic?” (3.3.07), “Worm Wise” (SJ 1.2.02), and Extraordinary Earthworms (Ready to Read).
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