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Readability (based on noun frequency) 8 years

Overview

This is a warm story about a Samoan family’s lively discussion as they try to find a name for their new baby. Everyone has an idea to share, but Mum comes up with the final choice. 

The story reflects some of the family’s values and traditions. 

This text includes:

· some abstract ideas that are clearly supported by concrete examples in the text or easily linked to the students’ prior knowledge;

· some places where information and ideas are implicit and where students need to make inferences based on information that is easy to find because it is nearby in the text and there is little or no competing information;

· some compound and complex sentences, which may consist of two or three clauses;

· some words and phrases that are ambiguous or unfamiliar to the students, the meaning of which is supported by the context or clarified by photographs, illustrations, diagrams, and/or written explanations;

· a straightforward text structure.

Reading standard, end of year 4

Options for curriculum contexts

Social sciences (level 2)
· Understand how cultural practices reflect and express people’s customs, traditions, and values.

Health and physical education (level 2, relationships)

· Identify and demonstrate ways of maintaining and enhancing relationships between individuals and within groups.

Key competencies

· Thinking

· Relating to others

· Using language, symbols, and texts.

For more information refer to The New Zealand Curriculum.

The following example explores how a teacher could use this text, on the basis of an inquiry process, to develop a lesson or series of lessons that supports students’ learning within a social sciences curriculum context. Depending on the needs of your students, another context might be more appropriate.

Suggested reading purpose

To explore traditions around the naming of children

Links to the National Standards and the Literacy Learning Progressions

Your students are working towards the reading standard for the end of year 4. 

By the end of year 4, students will read, respond to, and think critically about texts in order to meet the reading demands of the New Zealand Curriculum at level 2. Students will locate and evaluate information and ideas within texts appropriate to this level as they generate and answer questions to meet specific learning purposes across the curriculum.

Reading standard, end of year 4

Students can:

· meet their purposes for reading by employing specific comprehension strategies, such as:

· identifying and summarising main ideas (using their knowledge of text structure)

· making and justifying inferences (using information that is close by in the text)

· making connections between the text and their prior knowledge to interpret figurative language.

Reading progressions, end of year 4
Key vocabulary

· The Samoan names and terms (some of which are included in the glossary)

· Words that convey relative order of ages – “eldest”, “older”, “youngest”

· The alternatives for “said” – “answered”, “suggested”, “reminded”, “shouted”, “pleaded”, “asked”.

Refer to Sounds and Words (http://soundsandwords.tki.org.nz) for more information on phonological awareness and spelling.

Prior knowledge

Prior knowledge that will support the use of this text is:

· personal experiences: family life (especially the arrival and naming of a new baby) and/or living in a large or extended family 

· topic knowledge: family and cultural traditions 

· knowledge of the world: Sāmoa and its people and culture
· literacy-related knowledge: making connections to their own lives in order to understand the text.

Features of the text

These features may support or challenge the students, depending on their prior knowledge.

· The straightforward narrative (covers a short period of time, has a single setting, has a single problem and its solution)

· A topic that everyone can relate to 

· The extensive use of dialogue that reflects familiar family patterns

· The note about naming practices

· The family setting and familiar events such as the arrival of a new baby, the visiting grandparents, and the family debate in which many different opinions are expressed

· The amount of dialogue (twelve characters who speak) and the need to follow who is speaking.

Suggested learning goal

To make inferences as we read to help us understand the text

Success criteria

To support our understanding of the text, we will:
· make connections to our own experiences

· ask questions about the process of choosing a name

· describe how the process has changed over time.

A framework for the lesson

How will I help my students to achieve the learning goal?

Preparation for reading

· For homework, encourage the students find out about their names and why they may have been given them.
· English language learners

Remember that English language learners need to encounter new vocabulary: many times; before, during, and after reading a text; and in the different contexts of reading, writing, speaking, and listening. You will need to decide on the specific vocabulary and language structures that are the most appropriate in relation to the purpose for reading and explore these with your students before they read the text. Scaffold the students’ understanding of the context by providing some background to the text and any necessary prior knowledge. Also support the students with some pre-reading experiences, such as jigsaw reading, partner reading, or specific activities to explore and develop vocabulary. For more information and support with English language learners, see ESOL Online at www.esolonline.tki.org.nz
Before reading

· Have the students share what they found out about their names and where their names came from.

· Discuss why we have names. Note that some names are for girls, some are for boys, and some can be for either. Some people have more than one name (first name, middle names, nicknames, surnames that are different from their parents’, hyphenated names).
· Discuss the students’ experiences of a new baby coming into a family – their own or others. “What happens? What changes? What doesn’t change?”

· Share the purpose for reading, the learning goal, and the success criteria with the students. Briefly revisit the idea of reading between the lines (inferring).
Reading and discussing the text

Refer to Effective Literacy Practice in Years 1 to 4 for information about deliberate acts of teaching.

Page 16

· Discuss the illustration. “I wonder what we can tell about this family?”

· Read the title and the first paragraph. Model your thinking to the students. “I wonder why she doesn’t have a name yet? How might they find a new name when there are already a lot of children?” 

· As the students read the rest of the page, ask them to notice who’s talking and try to work out which name belongs to each child in the picture. List the names of the children in your modelling book.

· “Who do you think is telling the story? How can we tell?” (This doesn’t become clear until pages 20–21, where the illustration and words show that it is the boy in red. We don’t ever know his name, though!)
· List and discuss the names suggested and the reasons for each one. Prompt the students to use their prior knowledge about school, books, movies, and TV shows to make connections to some of them. 

· “Have you ever helped to choose the name of a baby? Or a family pet? How did you go about choosing?”

Page 18

· Model the strategy of asking questions: “When I’m starting to read a story, I think about the questions it brings up for me. For example, is there a right way to name a baby? Or how many names should a baby have?” Encourage students to come up with any questions they may have and record these in your modelling book.

· Continue reading and discussing the names suggested, making connections, and clarifying the reasons they are not chosen. “‘She doesn’t look like a Sara’ – I wonder what that means? What does a Sara (or any other name) look like?” “Do you think you look like your name?”

Page 19

· Explore the concept that a name may have something more behind it. Share any experiences of the passing on of family or significant names, and of the use of a middle name. 

· Discuss Dad’s comment: “When you’ve got nine children, Peace is a good name.” “I wonder if a child’s name can influence the kind of person they will become? Would I look different if I had a different name?”

· “‘She looks like’ – I wonder why people say this?” “Do babies really look like other people?” “Do you look like one of your relatives?

Page 20

· Read the page, then discuss the grandparents’ reaction to seeing the baby and hearing the name. “I wonder why Mum looked at the floor?” 

· Read the note. “Has the family followed the tradition? What is different?” “I wonder why they did what they did?” “Should we always follow tradition? Why/why not?”

After reading 

· “What naming traditions has the family used?” “Why do some families have traditions around names? What do these traditions bring with them?” (These could be negative as well as positive, for example, if a name carried expectations that might be hard to live up to.) 

· Encourage the students to describe how the naming process has changed for the family in the story.

· Reflect with the students on how well they have met the learning goal and note any teaching points for future sessions. For example, “How easy was it to ask questions with the story?” “Did this help you to understand the text better?” 

Further learning
What follow-up tasks will help my students to consolidate their new learning?

· Students can explore surnames (family names): for example, some families use the father’s last name, some use the mother’s, and some use both. In some cultures, the family name comes first (many Asian cultures); surnames may signify particular relationships or occupations (“dottir” on girls’ names in Iceland, “sen” or “son” on boys’ names); Fitzgerald, McDonald, O’Connell where part of the name indicates membership of a clan or family. There are many other similar traditions around the world.

· Students can research their own names: how they got their first, middle, last names, what they mean, what they do or don’t like about their own name (“Can you find your name on personalised displays of toys, pens, and so on?”). “Do you look like your name?” 
· Research and write about famous people who have chosen to be known by one name only (their own or made up), for example, Pink, Madonna, Ladyhawke, and why they might do this. 

· Discuss and/or research the use of nicknames – good and bad ones, why we use them, how people get them. 

· Read other stories about names, such as Tikki Tikki Tembo, Rumpelstiltskin, or “A Name That Tells a Story” (SJ 2.3
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