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Readability (based on noun frequency) 9.5–10.5 years

Overview

When Rachel goes snorkelling, she is enchanted by the underwater world of an octopus. She resurfaces to share her delight with her parents but is overheard by some fishermen with very different intentions. 

This is an evocative slice-of-life narrative with the theme of worlds colliding – child and adult, underwater and above water, and naive and pragmatic – and the loss of innocence that results. The verbs rather than the adjectives create the atmosphere and, through their change in tone as the story progresses, they also help to convey the theme.

This text includes:

· some ideas and information that are conveyed indirectly and require students to infer by drawing on several related pieces of information in the text;

· sentences that vary in length and in structure (for example, sentences that begin in different ways and different kinds of complex sentences with a number of subordinate clauses);

· figurative and/or ambiguous language that the context helps students to understand.

Reading standard, end of year 6

Options for curriculum contexts

English (level 3, language features)

· Show a developing understanding of how language features are used for effect within and across texts.

Social sciences (level 3)

· Understand how people make decisions about access to and use of resources.

Key competencies

· Thinking

· Using language, symbols, and texts.

For more information refer to The New Zealand Curriculum.

The following example explores how a teacher could use this text, on the basis of an inquiry process, to develop a lesson or series of lessons that supports students’ learning within an English curriculum context. Depending on the needs of your students, another context might be more appropriate.
Suggested reading purpose

To explore how an author uses language and strong visual images to help us empathise with the main character

Links to the National Standards and the Literacy Learning Progressions

Your students are working towards the Reading standard for the end of year 5 or the end of 
year 6. 

By the end of year 5, students will read, respond to, and think critically about texts in order to meet the reading demands of the New Zealand Curriculum as they work towards level 3 [at level 3 by the end of year 6]. Students will locate, evaluate, and integrate information and ideas within and across a small range of texts appropriate to this level as they generate and answer questions to meet specific learning purposes across the curriculum.

Reading standard, end of years 5 and 6

Students will need to:

· understand how they select from and use their repertoire of comprehension strategies, which include:

· making connections between their prior knowledge and the concrete examples in a text in order to understand abstract ideas in the text

· drawing on several related items of information in order to infer ideas and information that are not directly stated in the text

· evaluating and integrating ideas and information across a small range of texts;

· identify and reflect on writers’ purposes and on the ways in which writers use language and ideas to suit their purposes (for example, by using vocabulary to set a scene or develop a mood). 
Reading progressions, end of year 6
Key vocabulary

· The expressive verbs, which shift from being gentle to more abrupt as the story progresses – “dangled”, “slipped”, “Gliding”, “kicked”, “flicked”, “spotted”, “twitching”, “inched”, “curling and uncurling”, “crept”, “pushing and pulling”, “poured”, “squeezed”, “shot”, “ran”, “yelled”, “froze”, “jumped”, “grabbed”, “shout”, “jerked”, “tugged”, “clenched”, “pulled”
· Particular words and concepts, including “snorkelling”, “upturned”, “speckled”, “camouflaged”, “inched her way”, “poured itself over bumps”, “invisible jet of water”, “overhang”, “to get her bearings”, “registered”, “silent panic”, “jerked”, “clenched”.

Refer to Sounds and Words (http://soundsandwords.tki.org.nz) for more information on phonological awareness and spelling.

Prior knowledge

Prior knowledge that will support the use of this text includes:

· personal experiences: 
· swimming, the sea, and sea life

· disappointment

· literacy-related knowledge: identifying language features and integrating ideas from across a text.

Features of the text

These features may support or challenge the students, depending on their prior knowledge.

· the theme of worlds colliding – the ideas that:
· the worlds of child and adult (idealism and pragmatism) are different
· the transition between these worlds involves disappointment and a loss of innocence 
· The language that subtly foreshadows that something bad might happen – “dangled one arm off the side of the swimming platform”, “gasped as the water rushed”, “her shadow crept”, “Suddenly”, “But they weren’t the only ones listening”, “froze”
· The language of opposites – “curling and uncurling”, “pushing and pulling”, “now and then”
· The sentences with multiple clauses, such as “There were other little fish, ugly and brown, that didn’t seem to move much at all, and a couple of starfish clinging to a rock, but very little else” (page 23)

· The third-person narrator, but with a distinct and personal perspective (that of Rachel) 
· The presentation of Rachel’s inner voice in italics – “This can’t really be happening. Please, please, please don’t let it be true.”
· The description of the octopus as if it were human (anthropomorphism), which helps develop the creature’s connection with Rachel – “arms were spread out like a giant hand” (simile), “letting Rachel catch up”, “as if she and the sea creature were dancing together” (simile), “It sat watching her calmly” 
· The slice-of-life plot structure, with a long rise and rapid fall
· The use of “But” to signal the turning point in the story – “But they weren’t the only ones listening”
· The sad ending (from Rachel’s perspective) and the associated contrast between the simile “As Smooth as Silk” in the title and “dirty, limp, brown cloth” at the end
· The illustrations, which contrast the two worlds through their use of colour.
Suggested learning goal

To identify language that creates images and atmosphere in a text and explore how this language relates to other aspects of the text
Success criteria

To support our understanding of the text, we will:
· focus on what we see, hear, and feel as we read the text

· identify which words and phrases help to convey those images and feelings

· explore how this language relates to the structure and themes of the text.

A framework for the lesson

How will I help my students to achieve the learning goal?
Preparation for reading

English language learners

Remember that English language learners need to encounter new vocabulary many times; before, during, and after reading a text; and in the different contexts of reading, writing, speaking, and listening. You will need to decide on the specific vocabulary and language structures that are the most appropriate in relation to the purpose for reading and explore these with your students before they read the text. Scaffold the students’ understanding of the context by providing some background to the text and any necessary prior knowledge. Also support the students with some pre-reading experiences, such as jigsaw reading, partner reading, or specific activities to explore and develop vocabulary. For more information and support with English language learners, see ESOL Online at www.esolonline.tki.org.nz
Before reading

· Discuss plants and animals that the students have seen in the ocean. “Can you visualise how these animals move?” Brainstorm some suitable verbs, sorting them by type of movement. 

· “What do you notice about the title?” Confirm that it’s a simile but that the subject isn’t stated. “What might be as smooth as silk?” You could provide a piece of silk or similar material to ensure your students know how it feels. 

· Share the purpose for reading, the learning goal, and the success criteria with the students. “As you read, think about the images and sensations you experience and the words that have created them.”

Reading and discussing the text

Refer to Effective Literacy Practice in Years 5 to 8, pages 80–93, for information about deliberate acts of teaching.

Pages 22–23

· Read page 22 aloud while the students close their eyes and focus on what they see, hear, and feel. “How does this make you feel?” “I wonder how Rachel is feeling?”

· Have the students read pages 22 and 23 on their own. “Have you found out what the title refers to?” “I’ve noticed that Rachel has entered another world. I wonder how she feels about this world?” 

Page 24 
· Read page 24. Encourage the students to use text clues to work out the meanings of unfamiliar words and phrases like “get her bearings” and “registered”. 

· Discuss the change in the mood of the story. “I wonder how Rachel is feeling now? What do you think might happen next?”

Page 25

· Ask questions to check that everyone understands what has happened in the story. Encourage those students who are unsure about the ending to reread the last page. Help them to make the connection between the “dirty, limp, brown cloth” and the octopus to work out that the octopus is dead. For those students who understood the ending, prompt them to notice the shift from “as smooth as silk” to “a dirty, limp, brown cloth” and how this shift in language adds to the story.
· Briefly share responses to how the story ends. “How did it make you feel?” “Why do you think it ends here?” 

After reading

· On photocopies of the text, have the students underline words and phrases that convey images, sounds, and feelings. Prompt the students to look carefully at the language. “What language strikes you as being particularly interesting or effective?” Students may notice features such as the expressive verbs, adjectives, similes (“like a giant hand”, “as if she and the sea creature were dancing together”), and opposites (“curling and uncurling”, “pushing and pulling”). Encourage them to also think about features such as the alliteration (“pushing and pulling”, “as smooth as silk”, “graceful glide”) and assonance (“fingers twitching”). Depending on your students’ needs, you may need to identify some of the key features for them.

· Ask questions to identify the key language features within the text and their effect. “Which feature have you highlighted the most of?” (verbs). “How effective are they in creating images and atmosphere?” Draw attention to how there are relatively few adjectives – the verbs do the bigger job of creating images and setting the tone. 

· “Can we sort these verbs in some way? Do you notice any changes in them as the story progresses?” To support your students, you could compare two verbs from the start with two from the end: “dangled” and “slipped” versus “jerked” and “tugged”. Elicit the change in quality and tone of the verbs, which could be sorted as below (or in a similar way).

	Soft verbs
	Hard verbs

	dangled

slipped

gliding

flicked

spotted 

twitching

inched

curling and uncurling

crept

poured

squeezed
	shot 

ran 

yelled 

froze 

jumped 

grabbed 

shout 

jerked 

tugged 

clenched 

pulled


· Ask the students to pinpoint the story’s turning point. They may have different ideas, but they should understand that the sentence “But they weren’t the only ones listening” (page 24) signals a big change. “What do you notice about the verbs after this point?” Your students should notice that they become more abrupt on the whole. 

· Involve the students in visualising the story’s plot structure as a line graph, adding the turning point and climax. You could show how it compares with a typical plot structure by extending the line to the left and right. Elicit that the story is a “slice of life” narrative. “Why do you think the author chose to focus on this section only?” 

Climax: fisherman kills octopus

Turning point: “But …”
<––––––Plot structure of this story––––––>

· Use the earlier comparison of verbs to lead into a discussion of themes. “What does this story contrast?” Students will need to integrate their ideas from across the text. You may need to prompt them: “How does the underwater sequence compare with that above water? What sorts of verbs are used in each place? How does Rachel see the octopus compared with how the fishermen see it? Why do you think that is?”

· If you have not discussed the contrast between “As Smooth as Silk” in the title and “dirty, limp, brown cloth” at the end, draw attention to it now. “What happens to Rachel in this story? What does she lose, apart from the octopus?” Elicit the idea that her disappointment, or loss of innocence, occurs when she enters the adult (above water) world.

· Reflect with the students on how well they have met the learning goal and note any teaching points for future sessions. “How did your exploration of the verbs affect your understanding of the story’s themes?”

Further learning

What follow-up teaching will help my students to consolidate their new learning?

· Use the story as a model for students to write a short narrative in which verbs rather than adjectives create the atmosphere. 

· Explore the author’s use of subtle foreshadowing and how this impacts on the story. Have the students look at the language that subtly foreshadows that something bad might happen – “dangled one arm off the side of the swimming platform”, “gasped as the water rushed”, “her shadow crept”, “Suddenly”, “But they weren’t the only ones listening”, “froze”. 
· Explore the concepts and ideas in the text relating to the social sciences theme – how people make decisions about access to and use of resources
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