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Readability (based on noun frequency) 11–13 years

Overview

“Kebabs” retells a traditional Persian folk tale that involves the archetypal characters of wise man, poor man, and trickster. This lesson asks your students to identify typical folk-tale features and consider why the author chose the play form over a narrative form. 

The play form is ideal since the humour of the tale lies in the dialogue, which is characterised by over-the-top insults and one-upmanship – “O descendant of a thousand cockroaches. Would you steal the eyeballs from my head?” The occasional compliment, equally exaggerated, also appears – “May your belly button be forever free of fluff.”

Most students will thoroughly enjoy this humorous banter. However, some (including English language learners) may need support to understand that the insults are all meant in good fun. 

This text includes:

· elements that require interpretation, such as complex plots, sophisticated themes, and abstract ideas; 

· academic and content-specific vocabulary;

· metaphor, analogy, and connotative language that is open to interpretation;

· illustrations, photographs, text boxes, diagrams, maps, charts, and graphs, containing main ideas that relate to the text’s content.

Reading standard, end of year 8

Options for curriculum contexts

English (level 4, structure)

· Show an increasing understanding of text structures.

English (level 4, language features)

· Show an increasing understanding of how language features are used for effect within and across texts.

Key competencies

· Thinking

· Using language, symbols, and texts.

For more information refer to The New Zealand Curriculum.

The following example shows how a teacher could use this text, on the basis of an inquiry process, to develop a lesson or series of lessons that supports students’ learning within an English curriculum context. Depending on the needs of your students, another context might be more appropriate.
Suggested reading purpose

To enjoy a humorous play that retells a traditional tale

Links to the National Standards and the Literacy Learning Progressions

Your students are working towards the reading standard for the end of year 7 or the end of
year 8. 

By the end of year 7, students will read, respond to, and think critically about texts in order to meet the reading demands of the New Zealand Curriculum as they work towards level 4 [at level 4 by the end of year 8]. Students will locate, evaluate, and synthesise information and ideas within and across a range of texts appropriate to this level as they generate and answer questions to meet specific learning purposes across the curriculum.

Reading standard, end of years 7 and 8

Students will need to:

· increasingly control a repertoire of comprehension strategies that they can use flexibly and draw on when they know they are not comprehending fully, including such strategies as:

· using their prior knowledge, along with information in the text, to interpret abstract ideas, complex plots, and sophisticated themes

· gathering, evaluating, and synthesising information across a small range of texts

· identifying and evaluating writers’ purposes and the ways in which the writers use language and ideas to suit their purposes;

· apply some criteria to evaluate texts (e.g., accuracy of information; presence of bias).

Reading progressions, end of year 8
Key vocabulary

· Particular words and concepts, including “Kebabs”, “Mullah Nasruddin”, “Pauper”, “Old Baghdad”, “intently”, “ransom”, “leech”, “droppings”, “stench”, “straightforward”, “dowry”, “descendant”, “sewers”, “dumbfounded”, “compensated”.

Refer to Sounds and Words (http://soundsandwords.tki.org.nz) for more information on phonological awareness and spelling.

Prior knowledge

Prior knowledge that will support the use of this text includes:

· literacy-related knowledge: conventions of plays and folk tales 

· personal experiences: awareness of haggling.

Features of the text
· The use of the play form (because of its focus on dialogue) to retell a traditional folk tale 
· The features of a traditional folk tale, including archetypal characters, a twist at the end in which the trickster gets tricked, a moral, and the preservation of the social order
· The historical Persian context
· The moral theme – the idea that being tricky or dishonest doesn’t pay
· The theme of social order – the idea that everyone has their rightful place in the world
· The four main sequences of interaction:
· page 15 sets up the nature of the interaction, which is marked by exaggerated conflict followed by peaceful resolution
· page 16 sets up the characters that are typical of folk tales: wise man, poor man, and trickster
· page 17 follows the pattern of the first interaction
· pages 18 and 19 show the climax with a twist, where the trickster gets tricked
· The illustrations, which give insights into the characters by showing their positions, expressions, and hand gestures
· The dialogue, which conveys the humour (mostly through exaggeration) and supports the characterisation
· The exaggerated insults and compliments, many of which are culturally specific – “This man has the nose of a fig and the brain of a dung beetle”, “I’m buying kebabs, not paying my daughter’s dowry”
· The old-fashioned turn of phrase – “Their droppings lay so thick upon the ground”, “I could scarcely breathe for the stench”, “May your armpits always smell of roses”
· The insults in the dialogue, which could be interpreted as serious rather than humorous by some people or cultural groups

· The historical Persian context, particularly given that Persia is now called Iran.

Suggested learning goal

To evaluate the effect of telling a traditional tale as a play

Success criteria

To support our understanding of the text, we will:
· review the features of folk tales and plays 

· identify and discuss what is effective about the play as we read

· recognise and discuss the typical features of folk tales in the play

· consider why the writer chose to write the text as a play instead of a narrative.

A framework for the lesson

How will I help my students to achieve the learning goal?

Preparation for reading

· You could have the students read a simple play (as part of readers’ theatre) to refamiliarise themselves with the conventions of plays. 

· English language learners

Remember that English language learners need to encounter new vocabulary many times; before, during, and after reading a text; and in the different contexts of reading, writing, speaking, and listening. You will need to decide on the specific vocabulary and language structures that are the most appropriate in relation to the purpose for reading and explore these with your students before they read the text. Scaffold the students’ understanding of the context by providing some background to the text and any necessary prior knowledge. Also support the students with some pre-reading experiences, such as jigsaw reading, partner reading, or specific activities to explore and develop vocabulary. For more information and support with English language learners, see ESOL Online at www.esolonline.tki.org.nz
You may need to support any English language learners with both the vocabulary and in identifying the differences between a story and a play.

Before reading

· Introduce the text – a Persian folk tale retold as a play. “Where is Persia?” Explain that Persia was the name of an empire that centred on part of Iran. Locate Iran on a map.

· Share the purpose for reading, the learning goal, and the success criteria with the students. Review the features of folk tales and plays. Draw attention to the list of characters. “Who might these people be? Can you identify them in the picture?” Support the students with the vocabulary as necessary. “What’s another word for ‘pauper’? How would you describe a mullah?” Discuss what’s going on in the picture. 

· “Remember to read in a way that matches the punctuation and stage directions. If there’s an exclamation mark, read the text in your mind as if you were exclaiming something.” Model examples with a humorous tone of voice: “Twelve copper pieces!” “Would you starve my family?” “I can’t afford a watch (sighing).”
Reading and discussing the text

Refer to Effective Literacy Practice in Years 5 to 8, pages 80–93, for information about deliberate acts of teaching.

First half of page 15 

· Let the students read up to and including “He pays and exits.” Check whether they are grasping the humour. One indicator could be that your students are smiling or laughing. 
· Encourage your students to share their responses to the characters and their interaction. Discuss what in the text indicates that the exchange is meant to be funny, not serious. Depending on the level of your students, possible responses could include:

· “The exclamation mark shows that the text is meant to be funny.” 

· “The dialogue is really over the top – it’s not what people would normally say. That’s why it’s funny.”

· “The dialogue is over the top – people wouldn’t normally insult each other like that when they’re just buying something to eat. It’s like they’re playing a funny game – trying to outdo each other. The change from the people arguing to being super-polite is also funny.” 

Second half of page 15 and page 16

· Discuss the humour on these pages, noticing in particular how the characters try to outdo each other with their exaggerations. “What do you think of the mullah’s solution? Why?” 

· Review who the characters are and what sort of people they seem to be. “What in the text suggests that?” The mullah and pauper are slightly more complex characters than the kebab seller. Though the mullah is positioned as the wise man, some students may have questions about why he tells the pauper he’s “starving” and how he personally collects the money for the fines. They may also comment on the pauper’s “woe is me” attitude (“sighing” and “sniffs deeply”). 

· Remind the students that this is a retelling of a folk tale. “We know lots about folk tales and the sorts of characters that tend to appear in them. Can we see some of those typical characters here?” Draw out the stock characters of wise man, poor man, and trickster/fool. 

Page 17

· Discuss how this exchange mimics the first one – in the pattern of the haggling and in the way the mullah pays the same amount as the first customer (a copper piece per kebab). 

· If any students are still struggling with the humour, read some of the text aloud with exaggerated intonation, facial expressions, and gestures. 

Page 18

· “We’ve seen the mullah be fairly reasonable and wise in his judgment before – how does he seem now?” “Using your knowledge of folk tales, can you predict what the resolution might be?” Some students may be able to predict that there’ll be a twist and even that the kebab seller will get tricked.

Page 19

· Discuss the resolution, drawing out that the trickster has been tricked by his own methods and that the mullah wasn’t being so unreasonable after all. Prompt the students to make links to other folk tales with similar resolutions. “We know that folk tales usually have a moral. How would you express the lesson here?” 

· See if you can dig deeper into the purpose of the tale, beyond conveying the idea that “being tricky doesn’t pay”. Ask who wins and who loses. The students will probably be able to identify that:

· the mullah is better off

· the kebab seller has the money from the kebabs he’s sold but no more

· the pauper’s position hasn’t changed

· the orchard owner and the goatherd have paid for their lack of honesty. 

“Relative to each other, have their positions changed much?” Draw out the idea that the social roles in the play have been maintained – another feature that is typical of folk tales. 

After reading

· “Why has the author chosen the play form rather than a narrative form for this folk tale? What does the play form add?” Depending on the understanding of your students:

· You may need to prompt them to understand that, because the humour of the play is in the dialogue, the play form is ideal since it foregrounds dialogue

· They may identify that “Plays are all about dialogue, and the dialogue is what makes the tale funny. That’s where all the crazy exaggeration and insults are.” 

· They may identify that “If you wrote the play as a narrative, you’d have to describe a lot of the action and the humour could get lost. You could still have dialogue, but you’d also have to write things like ‘the kebab seller said’ all the time.” “I think the characters come across better through dialogue than through descriptions of them, which you’d probably have in a narrative.”

· If your students need support, prompt them with questions like: “What most stands out about this tale?” (humour). “Where is the humour?” (in the dialogue). “What is a play built on?” (dialogue).
· Discuss how the dialogue supports the characterisation. “How are characters often conveyed in narratives?” Elicit how descriptions are often used. “Which do you think would be more effective in conveying the characters – dialogue or descriptions? Why?”

· Explore in more detail the language associated with the humour, particularly the exaggerated insults and compliments. Support the students to identify the repeated structures:

· “I’m buying kebabs, not paying [description of something really expensive].”

· “Would you [description of a horrible thing you could do to me]?” 

· “[Relative] of a [horrible animal].”

· “This man has the [body part] of a [horrible animal].”

· “May your [body part] always [description of something nice].”

“Why do you think the author has repeated these structures?” Draw out the idea that they allow for the sort of one-upmanship that goes on in the dialogue. 

· Experiment with converting the play, or parts of it, into narrative form. For example, have the students summarise the action on page 16, scribing for them as they go. “What is the effect?” You could complete the rest of the play as a jigsaw activity, with different groups converting different pages into narratives and then putting them all together. 

· Reflect with the students on how well they have met the learning goal and note any teaching points for future sessions. “How has this lesson affected your understanding of the play form?”

Further learning

What follow-up teaching will help my students to consolidate their new learning?

· Have the students perform the play, paying particular attention to getting the humour across.

· Ask the students to compare the effectiveness of this text with that of a folk tale presented as a narrative. Consider whether the chosen text form suits the intentions and messages of the text. 

· Ask the students to compare the play with other texts that use exaggeration to create humour, for example “When I was young …” (SJ 2.1.96).

· Encourage students to convert the insults in the play into New Zealand-specific ones, and then have some fun haggling with them.

· Have students experiment with turning another folk tale into a play.
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