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Readability (based on noun frequency) 10–12 years

Overview

This fictional narrative is set at the point of Māori and European contact. The children of Tawhiti Pā are playing on the beach when they notice a strange white-sailed waka approaching. In the absence of adults, the eldest boy, Tūtama, steps up to issue the taki (challenge) for the visitors. 

This lesson explores how roles and responsibilities depend on context – on who is involved and where they are. It also touches on another interesting feature of the narrative – that of perspective. The story presents only the perspective of the Māori children, ending at the climax, just where the perspective may be about to shift. The text also includes two explanations, which elaborate on the narrative.

This text includes:

· elements that require interpretation, such as complex plots, sophisticated themes, and abstract ideas; 

· sentences that vary in length, including long, complex sentences that contain a lot of information;

· academic and content-specific vocabulary;

· metaphor, analogy, and connotative language that is open to interpretation;

· illustrations, photographs, text boxes, diagrams, maps, charts, and graphs, containing main ideas that relate to the text’s content.

Reading standard, end of year 8

Options for curriculum contexts

Health (level 4, relationships)

· Identify the effects of changing situations, roles, and responsibilities on relationships and describe appropriate responses.

English (level 4, purposes and audience)

· Show an increasing understanding of how texts are shaped for different purposes and audiences.

Key competencies

· Thinking

· Using language, symbols, and texts.

For more information refer to The New Zealand Curriculum.

The following example shows how a teacher could use this text, on the basis of an inquiry process, to develop a lesson or series of lessons that supports students’ learning within a health curriculum context. Depending on the needs of your students, another context might be more appropriate.
Suggested reading purpose

To find out how a boy in earlier times learns about the roles and responsibilities he has within his community

Links to the National Standards and the Literacy Learning Progressions

Your students are working towards the reading standard for the end of year 7 or the end of
year 8. 

By the end of year 7, students will read, respond to, and think critically about texts in order to meet the reading demands of the New Zealand Curriculum as they work towards level 4 [at level 4 by the end of year 8]. Students will locate, evaluate, and synthesise information and ideas within and across a range of texts appropriate to this level as they generate and answer questions to meet specific learning purposes across the curriculum.

Reading standard, end of years 7 and 8

Students will need to:

· increasingly control a repertoire of comprehension strategies that they can use flexibly and draw on when they know they are not comprehending fully, including such strategies as:

· using their prior knowledge, along with information in the text, to interpret abstract ideas, complex plots, and sophisticated themes

· identifying and resolving issues arising from competing information in texts

· gathering, evaluating, and synthesising information across a small range of texts

· identifying and evaluating writers’ purposes and the ways in which the writers use language and ideas to suit their purposes;

· apply some criteria to evaluate texts (e.g., accuracy of information; presence of bias).

Reading progressions, end of year 8
Key vocabulary

· Particular words and concepts, including “palisades”, “ventured”, “clustered”, “slumbers”, “lee”, “dominion”, “rigged”, “parry”, “turn to the tide”, “furl”, “maintains his guard”, “clamber”, “adornments”, “topknots”, “perched”, “prow”, “contorting”, “feather light upon the sand”, “extravagant”, “a rangatira by his manner”, “issues his challenge”, “provocation”, “martial prowess”, “protocols”, “govern the behaviour of children”

· The Māori words, including names – “Tūtama”, “Tawhiti Pā”, “Tangaroa”, “tapu”, “taniwha”, “waka”, “Maha, titiro atu!”, “taiaha”, “ruru”, “taki”, “rangatira”.
Refer to Sounds and Words (http://soundsandwords.tki.org.nz) for more information on phonological awareness and spelling.

Prior knowledge

Prior knowledge that will support the use of this text includes:

· topic knowledge: New Zealand history

· personal experiences: 

· te ao Māori, for example, pōwhiri and haka

· filling a role when others are absent

· encountering something completely outside their norm

· literacy-related knowledge: reading between the lines (inferring).

Features of the text
· A fictional narrative, with two explanations at the end
· The historical New Zealand context – the point of contact between Māori and Pākehā
· The theme of roles and responsibilities – the idea that these change depending on context
· The way the narrative builds to a climax and abruptly ends, leaving a question about what will happen, which the ellipsis emphasises – “So Tūtama issues his challenge …”
· Associated with the above, the way the narrative focuses on the experience of the boy and his Māori community, ending right where the perspective seems to be changing to that of the European men
· The two explanations after the narrative, which clarify aspects of the story
· The illustrations that support the text, particularly the ones showing:
· the strong Māori perspective (pages 19–21), with a shift to the European perspective at the end (page 22)
· the sails unfurled and furled (pages 18 and 21)
· the odd-looking strangers in their “tight cloaks” (page 21)
· The third-person narrator with a clear perspective (that of the boy Tūtama)
· The language that helps convey the historical context, particularly:

· the old-fashioned turn of phrase – “set free from their duties awhile”, “it is their dominion”, “And so it is that”, “maintains his guard”, “Strange, these paddlers”, “And what of these topknots”, “draws ever closer”, “a rangatira by his manner” 

· the sentences with multiple clauses – “Tūtama steps forward to the lapping edge of the sea with his driftwood taiaha held at the ready, right hand high to strike or parry, the children of Tawhiti Pā gathered behind him”

· The language that creates atmosphere, images, and sounds, particularly the use of:
· the present tense, which builds a sense of immediacy and urgency 

· the simile “furl its sails as a seabird might fold up its wings” (page 19)

· the metaphor “He makes large ruru eyes that see everything and fear nothing” (page 20)
· the onomatopoeia “through the frothy surf, settling the craft with a sandy hiss” (page 22)
· the repetition of “They know …” (page 19) and “Strange, these …” (page 20)

· short sentences to convey urgency near the climax ​– “A taki is required. There must be a challenge” (page 22)
· The amount that is left unsaid or unexplained (such as when the story is set, what the “great waka” is, and what the “long sticks” are), requiring the reader to infer 

· The sentence structures, which include old-fashioned phrasing and multiple clauses.

Suggested learning goal

To use our prior knowledge and the information in the text to evaluate the choices made by the main character
Success criteria

To support our understanding of the text, we will:
· discuss what roles and responsibilities are and what affects them, making connections with our own lives

· identify how the role of the boy changes in the story

· speculate on the ending and on how the roles of the boy and other characters might change

· sum up what roles and responsibilities depend on and what they affect.

A framework for the lesson

How will I help my students to achieve the learning goal?

Preparation for reading

· If your students have little knowledge of New Zealand history, prepare them for this text in the days before. You could read and discuss extracts from The Illustrated History of New Zealand by Marcia Stenson.

· If your students are likely to have difficulties with the level of the language in the text, introduce some of the more difficult vocabulary before the session. 

· English language learners

Remember that English language learners need to encounter new vocabulary many times; before, during, and after reading a text; and in the different contexts of reading, writing, speaking, and listening. You will need to decide on the specific vocabulary and language structures that are the most appropriate in relation to the purpose for reading and explore these with your students before they read the text. Scaffold the students’ understanding of the context by providing some background to the text and any necessary prior knowledge. Also support the students with some pre-reading experiences, such as jigsaw reading, partner reading, or specific activities to explore and develop vocabulary. For more information and support with English language learners, see ESOL Online at www.esolonline.tki.org.nz
Before reading

· Introduce the title. Encourage your students to share their knowledge of what a “taki” is. Read the explanation on page 23 to the students if they have no prior knowledge of this.

· Share the purpose for reading, the learning goal, and the success criteria with the students. “What are roles and responsibilities? How are they similar or different?” Clarify that a role is a position in a group and is associated with various responsibilities (duties) or expectations. “What is your role at home compared to the roles of other family members?” “What responsibilities are you expected to fulfil?” “How does your home role differ from your role at school?” “How do your relationships differ?” 

· Briefly discuss the progression associated with roles and responsibilities – that is, “People generally fulfil particular roles at particular times in their lives. Why is this the case?”

Reading and discussing the text

Refer to Effective Literacy Practice in Years 5 to 8, pages 80–93, for information about deliberate acts of teaching.

Page 19

· “Where and when is this story set? What tells you that?” There are clues in the images (the old sailing ship) as well as the text (particularly the old-fashioned turn of phrase). Discuss whose perspective the text presents and how the illustrations reflect this. “How do you think Tūtama considers the arrival of the ‘great waka’? What in the text suggests that?”

· Notice the reference to “duties” in the first paragraph. “I wonder what the children’s normal duties would be?”

· Focus on the third paragraph and discuss what “dominion” means. “Have you seen this word in other contexts? Whose dominion would the beach be if the adults were there?” Draw attention to the last line of the paragraph. Elicit what Tūtama is doing in the new context – that is, stepping up. “What other examples on this page show that he is stepping up or taking on a new role?” 

Page 20

· Discuss Tūtama’s point of view. “I wonder why everything is strange to him?” If necessary, clarify the idea that he has never seen Europeans before. 

· “What on this page shows that Tūtama is taking on a new role?” “Why is he doing these things?” Possible student responses at different levels of understanding include:

· “He maintains his guard because he’s afraid of the waka.”

· “He sticks out his tongue, makes large ruru eyes, and maintains his guard. He’s doing these things because no adults are there to do them.”

· “He listens carefully, hearing the splash of an anchor, and he watches the strangers really closely, noticing what they’re doing and what they’re wearing in a lot of detail. He’s doing these things because strangers are arriving, because no adults are there, and because there needs to be a challenge in this sort of situation.” 

· Students new to New Zealand may not understand that, in Māori culture, sticking out the tongue and making large eyes are the actions of warriors showing their strength. Such gestures have different meanings in different cultures. Clarify these concepts as necessary. 

· Ensure that the students have inferred what the “long sticks, pointed and gleaming” are.

Page 22

· “What has happened here?” Discuss the taki, or challenge, that Tūtama has issued. “How do you think he feels doing this? Why do you say that?” Draw attention to the placement of the word “children” alongside “men” in the first paragraph – a reminder that Tūtama is, after all, still young. 

· “How might the European men interpret his behaviour? What makes you say that?” Discuss the repeated description of the extravagant aspects of the men’s appearance and of their “long sticks, pointed and gleaming” – we are reminded that they have guns. Also discuss the illustration, which has shifted to the point of view of the men. 

· Focus on the last line, highlighting the ellipsis and discussing what it indicates. “The narrative ends here. Why?” Elicit that the question of how the Europeans will react remains in the reader’s mind after the narrative is over. 

Page 23

· “What is the purpose of the information on this page? Does anything surprise you here? If so, why?” 

· Draw attention to the final note and refer back to the title of the story. “What else does the title refer to, aside from the challenge to the visitors?”

After reading

· “What do you think of Tūtama taking on the adult role of challenging the visitors even though his whānau and iwi wouldn’t have expected him to? Was his response appropriate?” “How might his challenge affect his relationships in his community?” Encourage the students to make connections with their own lives. “In what circumstances might you step up?” “When might you challenge your own and other people’s expectations? Why?” “How might doing so affect your relationships?”

· Revisit your discussion about the beach being the children’s dominion in the absence of adults. “If an adult had arrived on the beach earlier, would Tūtama have stepped up as he did?” “What, then, do roles and responsibilities depend on?” Depending on the understanding of your students:

· You may need to elicit that roles and responsibilities depend on who is involved. 

· The students identify for themselves that roles and responsibilities depend on who is involved. 

· The students identify that roles and responsibilities depend on who is involved as well as where they are. To reach this understanding, they have synthesised the text they read earlier about the Māori children having duties at the pā that they don’t have at the beach. They have also made connections with their own experiences of different roles, for example, at school and at home.

· Sum up: “So, roles and responsibilities depend on context – that is, who is involved and where they are.” With students who have a good understanding, you could discuss how the modern New Zealand context differs from the context of the story. Elicit that the balance of people has changed (society is now predominantly European) and that New Zealand is more technologically advanced. Discuss how this change in context has affected roles, responsibilities, expectations, understandings, rules, and relationships. Let your students lead the discussion while you support and guide them as necessary. 

· Revisit your discussions about why the narrative has an open ending and only hints at (rather than presents) the European perspective and reaction to the challenge. “We know from history that life changed for Māori after this early contact, but we don’t know this from the story. Could the author be suggesting that anything was possible at that time or asking whether things might have been different? What do you think?” 

· Reflect with the students on how well they have met the learning goal and note any teaching points for future sessions.

Further learning

What follow-up teaching will help my students to consolidate their new learning?

· Ask the students to compare at least two of their roles in different contexts, for example, at home, with extended family, at school, in a sports team, on the marae, and so on. Have them describe – in a written or visual way – the relationships, responsibilities, and expectations associated with these roles.

· Further explore the meanings of words like “roles”, “responsibilities”, “expectations”, “rules”, “relationships”, and “rights”, perhaps using a Venn diagram to show the overlaps.

· Have the students write about a situation, real or imagined:

· where they stepped up, or would step up, into a new role because of a change in context

· where they or someone else took on a role that was inappropriate for the context.

· Explore the language in the text that helps convey the historical context or that creates atmosphere, images, and sounds.
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