The Wreck of the Delaware by Gus Hunter and Margaret Smith

Overview

This visual narrative tells the true story of the Delaware being wrecked near Nelson in 1863.  All but one of the crew was saved by heroic local Māori.  

Teaching purposes

Use this text to help your students:

· use written and visual language features to read and understand a visual narrative; 

· identify and discuss the structure of a narrative text; 

· talk about how visual language features convey meaning and add impact in this text;

· develop oral fluency and confidence by retelling what happened when the Delaware was wrecked.

Features of the text

“The Wreck of the Delaware” follows a narrative structure of:

· orientation to time, place and participants;

· a sequence of events and complications;

· a resolution;

· a coda.

The text format combines both written text and coloured illustrations to retell this dramatic historical event.  The visual language features are starting points for discussion of the storyline and vocabulary.  These features include the use of:

· different-sized lettering for specific effects (large, bold, fractured, “blood-red” lettering for the title to suggest danger; italics in text boxes for narration; and plain font in speech bubbles for dialogue);

· colour, clothing and hairstyles to identify the main characters;

· red, jagged borders to emphasise crucial moments;

· arrows to clarify the sequence of events;

· a variety of perspectives, for example, long-range, mid-range and close-up images, including insets;

· symbolism, for example, the mayoral chain around the neck of the speech giver suggests that he is a person of importance.

You can obtain background reading on visual language from your English department or find it at http://english.unitecnology.ac.nz/resources/units/static_image/home.html

Language features

Nouns and noun phrases

· The main participants are identified by name (proper nouns), for example, Delaware, Henry Squirrel, Huria and Hemi Matenga.
· The ship is referred to as “her”.

· Subject-specific vocabulary associated with sailing and the sea is used, for example, “foresail”, “shore”, “first mate”, “rigging”. 

· Nouns or noun phrases associated with danger are used, for example, “wreck”, “a stormy night”, “inquest”.

Verbs and verb phrases

· Imperative verbs are used for giving orders and to create a sense of urgency, for example, “Set the foresail!”, “Get …”, “Hurry”, “Wait”, “Try …”.

· Past-tense action verbs are used in the narrative, for example, “offered”, “appeared”, “tied”, “helped”, “washed”.

Other features

· Connectives of time are used to sequence events, for example, “One hour later”, “The next morning”, “Some weeks later”.

· Onomatopoeia (the use of words that imitate the actual sounds of things) is used, for example, “crunch”, “swoooshh!”.  Visual language is also used in the size and shape of the lettering.  Note also the repetition of the “o” and “h” in “swoooshh!” to emphasise the size of the wave that washed Henry Squirrel overboard.

· Adjectives are used to give details and build atmosphere, for example, “stormy”, “strong”, “huge”.

· Figurative language is used at the inquest to help readers visualise the conditions at the time of the shipwreck, for example, “The weather was as thick as a hedge, and the sea was running mountains high.”

· Māori words are included, for example, “whānau”, “Whakamaua te taura nei!”

· Macrons are used to denote long vowels on the Māori words.

· Exclamation marks are used for emphasis.

Learning outcomes
With your students, set one or more of the following learning outcomes for working with this text.

By the end of this work, I will be able to:

· use written and visual language features to read and understand a visual narrative; 

· identify and discuss the structure of a narrative text; 

· talk about how visual language features convey meaning and add impact in this text;

· develop oral fluency and confidence by retelling what happened when the Delaware was wrecked.

Before reading – introducing the readers to the text

1. Tell the students you have a visual text for them to read that tells the true story of a shipwreck in Nelson about 150 years ago.   Have them locate Nelson on a map.

2. Draw on the students’ prior knowledge of sailing ships and shipwrecks.  Ask them, in pairs or small groups, to share what they know about shipwrecks in history or fiction (books, movies) and to brainstorm (English) nouns and verbs associated with shipwrecks.  Encourage them to use their first language in their discussion.

3. Record the students’ vocabulary suggestions on a chart and discuss their meanings.  You could write the words on cards and have the students sort them into categories, for example, descriptive and technical language or nouns, verbs and adjectives, depending on your purpose.  Add in any words from the text that you think would be useful for the students to know before they read.  Discuss the meanings of any added words and where they might fit in the “word sort”.

4. Briefly review what the students know about visual language features and have them record terms relevant to this text in their learning logs.  Prompt them to look out for examples of these features in the text and to consider their impact.

5. Remind the students of the learning outcome(s).
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During reading – thinking through the text

· Have the students view the narrative individually and then ask them to retell their version of the story to a partner. 
· Bring the group together and model critical thinking in relation to visual language, for example: The colour of the title and first frame is red.  Why?  The background in the first frames is grey.  Why?  Who is the man in the first frame?  How do you know?  How is he feeling, and how can you tell this?  How does the text relate to the visuals?  (For example, “a stormy night” relates to the huge waves, dark clouds, lightning, the ship’s tilting and the ship’s sails being full.) 

· “Read” the text with the students, discussing the events portrayed in the illustrations, providing explanations when necessary, modelling pronunciation and reinforcing any new vocabulary in context.  

· Have the students list on paper five main events in order from the text and the illustrations, first individually and then comparing them in pairs or small groups.  

· Teach (or revise) the structure of a narrative.  You may want to use one of the narrative texts from the ELIP folder cited at the end of this section.

· Ask the students to work in groups and use their lists of the five main events to fill in a table showing the narrative structure of the text.  A model is provided on page 6.  For a copymaster for students to use, see page 8 of these notes.  After a class discussion about the correct order, have your students reread the text individually.

Model answer 

	Narrative structure
	“The Wreck of the Delaware”

	Orientation
	The ocean near Nelson – a storm

	Initial complication
	Waves engulf the ship.

	Further complication and sequence of events
	The ship hits a rock.

A sailor tries to take a rope from ship to shore.

He hits the rock and is injured.  The sailors pull him back on board.

Three Māori see the sailors and tie the rope to a rock.

They help the men to shore.

Henry Squirrel still lies injured on board.

The captain thinks he is dead and leaves the ship.

Later Henry gets up and is seen by people on the shore.

A huge wave washes him overboard, and he drowns.

The ship is wrecked.

	Resolution
	Henry Squirrel drowns but the rest of the crew are rescued.

	Coda
	The Nelson people thank the Māori rescuers.  A portrait of Huria Matenga hangs in the Nelson Art Gallery.


· An alternative way of supporting students with retelling the story could be to enlarge and photocopy the sentences on the copymaster on page 9.  Note that some details have been added.  Cut the strips up and put them, out of sequence, into envelopes.  Divide the class into groups and give an envelope to each group.  Ask the groups to rearrange the sentences into the correct sequence and then read the resulting text.  You could have photocopies of the illustrations available for the students to cut up and match with the sentence strips.  Some strips might match with more than one illustration.  Encourage the students to ask questions and identify the written and visual language features of the text. 

After reading – using new understandings

Select from the suggestions according to your purpose for the lesson and your knowledge of your students.

· Have your students review their initial vocabulary lists and add any new words they have learnt.

· Have the students choose three visual language features of the text and ask a partner to identify an example of these in one of the frames not previously analysed in detail.

· The students can use a variety of strategies to retell the story and develop oral fluency and confidence:

· You could enlarge the cartoons and photocopy them, in colour if possible.  Cut them into their separate frames and have the students sequence the pictures and retell the story with a partner. 

· 
Using the 3-2-1 strategy (on page 6 of the ELIP folder), the students retell the story, taking three minutes with their first partner, taking two minutes with their second partner, and then giving a one-minute summary to their third partner.  Much less hesitation and more fluency are expected in the final speech.

· The students can construct their own written narrative version of “The Wreck of the Delaware” (with illustrations if desired) using the narrative text structure given to the groups previously and including their new understandings from group work and discussion.

Beyond the text – extension

· Extension work could involve converting another narrative the students have been studying into comic book (visual narrative) format.  (Possible sources could include such simple historical New Zealand texts as Exploring Time: A History of New Zealand for Children published by Arbury Press or other texts from the Choices series.)

· Look at narrative texts at an appropriate level from the ELIP folder (cited below) and work through some of the suggested teaching components and sample strategies.
Related texts from the ELIP folder

	These are model texts that make explicit the structure and language features, suggested teaching components, sample strategies, grammar scope and suggested assessment tasks for the particular text.

	ELIP Stage 2

Oral Interaction

7 – Can listen and respond to a narrative

7b “The Legend of Daedalus and Icarus”

7c “Shark”

Reading 

13 – Can read, understand and respond to a narrative

13c “D Day World War 2”

13d “How Maui Played with Fire”

	ELIP Stage 3

Reading 

6 – Can read, understand and respond to a narrative

6c “Guy Fawkes and the Gunpowder Plot”

Writing 

14 – Can write a narrative

14c “Macbeth, The Killer King”

14d “Prometheus”


Copymaster: Narrative structure

	Narrative structure


	“The Wreck of the Delaware”



	Orientation


	

	Initial complication


	

	Further complication and sequence of events


	

	Resolution


	

	Coda


	


Copymaster: Sentence strips

	“The Wreck of the Delaware”

	In September 1863, a terrible storm blew up.  Captain Baldwin was sailing the Delaware.  He peered anxiously into the dark night.  

	Sailing conditions were very dangerous.  Dark clouds gathered, and the sea grew rough.

	The crew became alarmed.  The sails flapped, the anchor rope broke and waves swept over the ship.

	While heading to shore, the ship crunched into a large rock.  This damaged the ship and washed away all the lifeboats tied to the side of the ship.

	First mate Henry Squirrel was a strong swimmer.  He offered to take a rope from the ship to shore.

	As he went down the side of the ship, he struck his back against a large, sharp rock.  His mates hauled him back on deck and tried to revive him.

	Just then, three young Māori appeared on the shore.  They rushed into the sea and swam towards the ship.  The crew threw them a rope, which they tied to a rock.  The rescuers then helped the weary sailors to the shore.

	Captain Baldwin waited until all the crew members were safely on shore.

	He visited Henry Squirrel’s cabin.  Henry was lying still on his bunk.  He looked dead.

	Huria and her Māori friends helped the captain ashore.

	One hour later, Henry Squirrel struggled to the deck.  His shipmates were amazed to see him still alive.

	They shouted to him to try and reach the rigging, and then a shipmate went into the water with a rope and lifebuoy.

	Suddenly, a huge wave washed Henry Squirrel overboard.  The next morning, his body was washed up on the shoreline.

	Hemi Matenga took the news to Nelson.

	Shortly afterwards, an inquest was held to find the cause of Henry Squirrel’s death.  The captain explained about the dangerous weather conditions and what had happened.

	The crew praised the courage of their Māori rescuers.

	Some weeks later, a watch and chain and a reward were presented to each of the rescuers.  They were given by the people of Nelson and the government.  The mayor thanked everyone but especially praised Huria for her bravery.  

	Huria’s portrait still hangs in the Nelson Art Gallery.


