Escape from Disappointment Island by Bill O’Brien
Overview

About a hundred years ago, as a result of poor weather conditions, the sailing ship Dundonald smashed into rocks near the Auckland Islands.  This is a true account of how fifteen of the shipwrecked crew survived over seven miserable months until their rescue.

Teaching purposes

Use this text to help your students:

· read and understand a historical recount using information from written and visual language features;

· identify and discuss the features of a historical recount;

· distinguish between the different purposes, conventions, styles of writing and visual features used in the text;

· develop oral fluency and confidence by retelling and role-playing the story of “Escape from Disappointment Island”.

Features of the text

“Escape from Disappointment Island” is a text of mixed genres, although it follows the basic structure of a historical recount.  Its purpose is to inform the reader about a shipwreck, the survivors and their rescue.  It does this in a variety of ways: 

· The events are retold in chronological order.  The recount starts with an orientation to the setting and circumstances.  This is followed by a series of events comprising an initial complication and resolution, further complications, a resolution and a coda.

· Interwoven into the recount are descriptions and extracts from the first mate’s journal or log.  These provide a more emotive and personal element to the story.

· Information is also given through the visual features.  These include photographs, large captions, a painting of the ship, a map of the Auckland Islands with a key, a variety of font styles, colours, and sizes, and a variety of frames to highlight different aspects of the text.  The mate’s log in italics contrasts with the narrative text, which mixes factual and imaginative language.  The orientation, title and captions are in orange.  The black and white photographs contrast with the icy green background.

Language features

Nouns and noun phrases

· Detailed noun phrases are used to provide further information, for example, “the four-masted sailing ship DUNDONALD”, “the ship’s thirteen-year-old cabin boy”.
· Proper and specific nouns and noun phrases are used to establish facts and historical accuracy, for example, “6 March 1907”, “Dundonald”, “Auckland Islands”, “Mr McLauchlin, the second mate”, “the steamer Hinemoa, which brought them to New Zealand”.

· A variety of common nouns is used, both general and technical, associated with the sea, for example, “wave”, “rocks”, “rigging”, “masts”, “sailcloth”, “clothes”, “island”, “food”.

Verbs and verb phrases

· Simple, past-tense, regular verbs are used to recount events, for example, “climbed”, “showed”, “used”, as well as irregular past-tense verbs, for example, “rose”, “swept”, “took”, “knew”.

· The simple present tense is used in Mr McLauchlin’s diary to give immediacy to the story, for example, “It is now two days since we had anything to eat”, “Everyone takes a night at watching the fire”.
· The continuous past is used to suggest an ongoing activity, for example, “Mollymawks were nesting on the island”.

· Action verbs are used, especially to describe the movement of the ship and the actions of the crew, for example, “the ship ploughed”, “three sailors climbed along the masts”.

· The relating verbs to be and to have are used, especially in the descriptive passages. Note the use of complex verb phrases in the past tense to describe the huts, for example, “the damp floor was covered in brushwood and grass”.

· Thinking and feeling verbs are used to capture the men’s emotional state, for example, “they knew that there was a depot”, and also in the log, for example, “we feel very weak”.

Other features

· Word chains (words and phrases with related meanings) are used for cohesion, for example, “four-masted sailing ship”, “helm”, “mast”, “crew”, “rigging”, “sailors”, “castaways”, “cabin boy”, “canvas”, “sailcloth”, “launch”, “rowboat”, “coracle” (in map key).
· Connotative language is used to evoke atmosphere, for example, the introduction reads like a mystery novel.  Connotative verbs include “peering”, “rose” and “towering”.  Atmospheric adjectives include “misty darkness” and “sickening”. 

· Lists are used to emphasise their immediate needs at various points in the story, for example, “matches, biscuits, and clean clothes”. 

· A rhetorical question is used to get the readers involved by wanting to answer the question themselves: “Should they try to swim to shore?”
· A euphemism is used to soften what is being said: “Some of the crew were lost in the wild sea …” (instead of saying “drowned”).
Learning outcomes

With your students, set one or more of the following learning outcomes for working with this text.

By the end of this work, I will be able to:

· read a historical recount that includes descriptions, journal writing and visual features;

· identify and discuss the features of a historical recount;

· discuss the different purposes, conventions, styles of writing and visual features used in the text;

· develop oral fluency and confidence by retelling and role-playing the story of “Escape from Disappointment Island”.

Before reading – introducing the readers to the text

1. Tell your students that they are going to read a true story about a shipwreck and survival that happened about one hundred years ago.  Ask them if they know any stories about castaways or survival (for example, the movie Alive, or the experience of the survivors on the capsized Rose Noelle, or reality television shows).

2. Study the map on page 14 and use an atlas or the Internet to show how far the Auckland Islands are from any main islands.  Discuss what you would need to survive if you were stranded on an island, for example, food, water, shelter and clothing.  

3. Write “survival” on the board and ask your students to tell you words that they associate with survival.  Discuss any new vocabulary.

4. Refer to the notes for “The Wreck of the Delaware” for suggestions about extending the students’ knowledge of technical vocabulary.

5. Explain that the captain of a ship and some of his officers are likely to keep a personal log.  Some students may be writing their own personal journals now, recording how they feel about new countries, new cultures and new experiences.  Have your students discuss and write down, in pairs, two things that people might write in journals. 

6. Discuss the layout and the different components of the text, for example, the painting and the photographs, the map and its key, and the different style and fonts for the narrative, the log writing, the title and captions.  Clarify that visual features may add impact to a text or reinforce or summarise the information within it, for example, in a table or diagram.

7. Remind the students that an orientation to a narrative or recount should tell the reader what, when, where and why.  Tell the students that you have a cloze listening exercise for them to monitor their ability to listen for details.  Give a recording sheet to each student (see the copymaster on page 27).  Read the title and the introduction twice to the class, slowly at first and then at normal speed, with the students filling in the task sheet.  Have the students peer-mark as you read the text again.  Discuss any issues that arose from the task.  Ask the students to use the information they have just heard to predict what is going to happen in the text.  

8. Remind the students of the learning outcome(s). 

During reading – thinking through the text

· This is a suitable text for reading as a co-operative jigsaw activity.  This involves dividing the text into sections that can be studied separately and then reconstructed.  It gives students practice in reading, interpreting and discussing texts.  For further information about jigsaw activities, see pages 122–123 in chapter 5 of Effective Literacy Strategies in Years 9 to 13.

· Explain to the class that each student will belong to two different groups, an expert group and a home group.

· Place the students into home groups of five and number the students in each home group. 

· Explain to the students that all students who share the same number are members of the same expert group.  Ask them to move into their expert groups (that is, all the ones together, all the twos together, and so on).

· Give each expert group a topic and a set of questions (from the Jigsaw activity copymaster on page 28).

· Read the text or play the audiotape.  As they listen, the students should think about their questions and where they can find the answers as they follow the reading.

· The students read the text and discuss their questions in their expert group.  They negotiate and write a summary of their findings using notes or key words. 

· When the time limit is up, they return to their home group and each expert explains their particular topic and the answers to their questions.  The home group records a shared summary of the information from the five experts. 

· Every student fills in a copy of the complete question grid, using the home group summary and any notes they have made while listening to “expert” peers.

· The students can then complete a Three-level Thinking Guide individually, noting that level 3 may not have “right” or “wrong” answers.  See the copymaster on page 29.
After reading – using new understandings

Select from these suggestions according to your purpose for the reading and your knowledge of your students.

· Have the students reread the text or listen to the audiotape and work with a partner to complete a narrative/recount text structure template (see the copymaster on page 30).  Have them use note form only.  

· The students could use the 3-2-1 strategy (described on page 6 of the introduction to ELIP) to develop their oral fluency.  The students retell the story (or an aspect of it), taking three minutes with their first partner, taking two minutes with their second partner, and then giving a one-minute summary to their third partner.  Much less hesitation and more fluency are expected in the final speech.  This last talk could be peer-assessed against given criteria.
· Have your students use a Say-It grid (described on page 6 of the introduction to ELIP).  The purpose of these grids is to expand students’ vocabulary, prepare them for writing, to enable them to speak from another viewpoint and to assist them in recalling and identifying main points.

· The class works in groups of three.  Give each group a colour and each member of the group a letter (A, B, or C) to identify them.  The students have the grid in front of them.  The teacher then calls out a colour and the number of the square on the grid, for example, Blue-A.  The student then answers in the first person: I am a thirteen-year-old cabin boy.  I am now on an island because my ship has sunk.  It’s really cold, and it is always raining.  We only have these birds to eat, but we can’t cook them very well.  I hate it …
· Continue to call out colour–letter combinations until everyone has had a turn.  The first time you do this exercise, you will need to model the answers and talk about such aspects as first-person speech and how to vary language according to age, status, gender and audience.

Say-It grid

	
	A
	B
	C

	Blue
	You are the thirteen-year-old cabin boy.  Explain how you felt in your first week as a castaway.


	You are the Russian sailor.  Explain to the other crew members what they have to do to make a mud cabin.
	You are the camp cook.  Explain to the other men what they have to do to get food and how you are going to cook it.

	Red
	You are one of the men who went on the unsuccessful first mission.  Explain to the rest of the men what happened.


	You are one of the four men who are going in the big canoe.  Explain what you are going to do to make your trip a success this time.
	You are the captain of the rescue ship, the Hinemoa.  Explain to the press what you found on 26 November, when you called into the depot for supplies.




· Select a passage from the text and use it for a barrier game focusing on language features.  Construct two listening and speaking cloze exercises (using the listening exercise on page 27 of these notes as a model).  Focus on a different text feature in each one, for example, you could delete pronouns in one and past-tense verbs in the other.  Have the students work in pairs and give each partner a different cloze activity.  The students must then collaborate and help one another to fill in the missing words by giving appropriate clues but not allowing their partner to see their text.

Beyond the text – extension

· For an exercise in noticing how language changes over time, use the extracts in italics from the diary and explore with the students what makes the extracts like or unlike the language we use today.  (Look at text structure and vocabulary.)  Your students could write a text message (SMS) version and fill in a table as shown below:

	Journal extract
	Modern English

How would we say that today?
	Text message (SMS)

	
	
	

	
	
	

	
	
	

	
	
	


· As a further extension, you could follow up the Say-It grid with some writing.  For example, your students could write a short diary log by the captain after he had found the survivors or a newspaper report about how the men were rescued.

Related texts from the ELIP folder 
	These are model texts that make explicit the structure and language features, suggested teaching components, sample strategies, grammar scope and suggested assessment tasks for the particular text.

	ELIP Stage 2

Oral Interaction

5 – Can listen, respond to and give an information report

5c “Kiwi”

5d “Sharks”

7 – Can listen and respond to a narrative

7c “Shark”

Reading

13 – Can read, understand and respond to a narrative

13c “D Day World War 2”

	ELIP Stage 3

Reading 

6 – Can read, understand and respond to a narrative

6c “Guy Fawkes and the Gunpowder Plot”


Copymaster: Before the reading

	“Escape from Disappointment Island”: Listening exercise
Listen to the beginning of the story (twice).  Fill in the gaps with the appropriate date or word.  Use a pencil so that you can do corrections.

	On the night of 6 March _____ , the four-masted sailing ship Dundonald 
was sailing near the ____________ Islands.  Peering into the misty darkness, the man at the helm suddenly saw a huge _______ dead ahead.  The _______ rose out of the water, towering above the tallest mast.

The ship ploughed into the rocks with a sickening sound of metal grinding 

on stone.  A huge ___________ swept across the deck.  Some of the 

_________ were lost in the wild sea or smashed against the rocks.  Those 

who were left climbed into the ___________ and hung on for dear life.  

Should they try to swim to ___________?


Copymaster: Jigsaw question grid “Escape from Disappointment Island”
	Group and topic
	Key questions
	Answers in note form

Look at the narrative text, the mate’s log and the visual features.

	Group A

FOOD


	What did the survivors eat?

How did they cook their food?

What problems related to food did they have?
	

	Group B

SHELTER


	What was the survivors’ first type of shelter, and what was the problem with it?

What were their mud cabins like?
	

	Group C

CLOTHING


	How did the survivors make their clothes at first?

What problems did they have with their clothes over time?

Describe the new clothes from the depot. (Look at the photo taken on the island.)
	

	Group D
The ESCAPE and the BOATS


	Why did the survivors want to escape from Disappointment Island?

What was the first canvas boat like, and what happened to it?

Why was the bigger new boat successful?
	

	Group E

The DEPOT and the RESCUE


	Where was the depot?  (Look on the map.)

What did they find at the depot?

How did they leave the depot?
	


Copymaster: Three-level thinking guide

	Three-level Thinking Guide: “Escape from Disappointment Island”



	The purpose of completing this guide is to reach a better understanding of some of the main ideas in the text “Escape from Disappointment Island”.  You may need to use your bilingual dictionary.  Make sure that you have good reasons for your choices and can explain them to the class.  When you have finished, compare your answers with a partner’s and then check them with the teacher and the class.  Write any new vocabulary into your vocabulary notebook.

Level 1. Reading on the lines  

Write out only the statements below that are the same as the ideas in the text.

· Visibility was poor on the night of the shipwreck.

· There was a food depot on Disappointment Island.

· In winter, the weather deteriorated.

· Being shipwrecked was an exhausting experience for the sailors.

· There was no way to preserve food on the island.

Level 2. Reading between the lines  

Write out only the statements below that you think you could work out from the text.

· Living together in poor conditions was very uncomfortable.

· It was always easy for sailing ships to find food depots along the route.

· Ships at sea were always on the lookout for distress signal fires.

· The first attempt to reach the depot failed because of poor planning.

· The only reason they needed to reach the supply depot was to find food.

Level 3. Reading beyond the text  

Write out only the statements below that you think the writer of the text would agree with.  You can use ideas not only from the text but also from your own general knowledge, but you must be prepared to give reasons for your answers.

· The Southern Ocean is the worst place on earth to be shipwrecked.

· Castaways from shipwrecks would be rescued much sooner in the twenty-first century.

· “Where there’s a will, there’s a way.”  When you have to do something to survive, you will always try to find the way to do it.




Copymaster: Narrative/recount text structure

	Narrative structure

(Main ideas)
	“Escape from Disappointment Island”

(Give dates and details in bullet points.)

	Orientation

(Who, what, where and why?)


	

	Initial complication

(The shipwreck)

Resolution

(How the problem was solved)
	

	Further complication and sequence of events

(Their inadequate food, clothing and shelter)

Resolution


	

	Third complication

(The failure of their first attempt to escape)

Resolution


	

	Coda

(The mate’s log)


	


