Danger!  Actors at Work! by Michael Wilson
Overview

This text is a light-hearted opinion piece written by a professional actor.  He is trying to suggest in a humorous way that, contrary to what some people may think, acting can be more dangerous than stunt work.

Teaching purposes

Use this text to help your students:

· read a short text that expresses and explains an opinion;

· recognise some features of an informal, persuasive text;

· increase their oral fluency;

· present an oral or written opinion.

Features of the text

This text expresses an opinion in an informal and light-hearted way.  Its purpose is to entertain, persuade and inform.  The intended audience is young people.  To relate to the audience, the author’s style is informal and colloquial. 

The text follows the structure of a persuasive text: a statement of a position followed by arguments (presented, in this case, as an anecdote or a short story to illustrate a point) and ending with a reinforcement of the position statement.

Visual features reinforce the content:

· The page border is like a film negative.

· The title is big, bold and in hot colours.

· Fonts of different sizes, styles and colours are used for dramatic impact.

· The illustration vividly portrays the author’s near-drowning in a whirlpool.

· Italics and exclamation marks are used to emphasise the reality of danger – “I was drowning!”  Note that italics are also used for the title of the film.

Language features

Nouns, noun phrases and pronouns

· Technical nouns/noun phrases associated with film are used, for example, “the film crew”, “the next scene”.

· Nouns/noun phrases modified by adjectives are used to give detail, for example, “a weird lizardy monster”, “a special magic wand”, “two army scuba-divers”.

· Noun/noun phrase word chains are used to reinforce the concept of danger stated in the title, for example, “holes”, “a hidden platform”, “the edge of a cliff”, “a whirlpool”, “a rubber life-raft”, “a life jacket”.

· Definite and indefinite articles are used with nouns to indicate specific or generic participants, for example, “a waterfall near Huka Falls”, “the water”.
· The first-person personal pronoun (I) is used frequently to relate the body of the text to the subtitle: “a warning from professional actor Michael Wilson”.  The repetition of this pronoun emphasises that this text reflects his personal opinion.

Verbs and verb phrases

· Past-tense verbs are used as the author recalls incidents to support his argument: regular simple past, for example, “managed”, “headed”, “decided”, “chased”, and irregular simple past, for example, “spent”, “hit”, “fell”.
· The present perfect is used, for example, “I’ve been a stunt man”.

· Many action verbs are used, for example, “ridden”, “spun”, “chased”, “fell”.

· Phrasal verbs are used, for example, “fallen off”, “fallen down”, “jumped off”, “came up”.

· Complex verb phrases are used, for example, “supposed to be the most dangerous”.

Other features

·  Some colloquial expressions are used to reinforce the informal nature of the text and connect to the younger audience, for example, “cracked up”, “No worries”, “Piece of cake”.

· Ellipsis (the omission of words needed to complete the sentence) and substitution are common in this text and could pose problems for English language learners as they may not have enough language knowledge to construct the missing words mentally and make the necessary inferences.  For example, fluent English speakers will interpret the minor sentence “Not stunt work” on page 22 to mean “It was not stunt work (where all these dangerous things happened).”  Explicit teaching of the colloquialisms, ellipsis, substitution and inference will be necessary for students to understand the text.

· Repetition and listing are used in the first paragraph to illustrate and reinforce the point being made, for example, “I’ve …  I’ve …  I’ve …”.

· A variety of sentence types is used: 
· short (minor) sentences, for example, “But acting?”, “Easy”, “Hey!”;
· simple sentences, for example, “I hit the water”; 
· compound sentences, for example, “My rubber monster mask was filling up with water and sticking to me, so I couldn’t get it off”;
· complex sentences, for example, “So he checked me out before we went on to film the next scene – me struggling out of the water, looking half drowned.”
· Various language devices are used for humorous effect and to reinforce the points made:

· onomatopoeia, for example, “SPLOSH!  Gloop!!”; “plop, plop, plop”.  The fact that the first two words are enlarged and bold with exclamation marks serves to strengthen the idea that going over a waterfall can be very dangerous.

· puns ( plays on words), for example, “cracked a couple of ribs” and “cracked up”. 

· parallel construction, for example, “I’ve fallen off”, “I’ve ridden”, “I’ve jumped”.

· Time conjunctions are used in the anecdote to sequence events, for example, “Then”, “The day before”, “After that”.

Learning outcomes

With your students, set one or more of the following learning outcomes for working with this text.

By the end of this work, I will be able to:

· read a text that expresses and explains an opinion;

· recognise some features of an informal, persuasive text;

· read this text aloud fluently and expressively;

· present an oral or written opinion.

Before reading – introducing the readers to the text

1.
Explain to your students that they will be reading about a person who has been in films as both a stuntman and an actor.  Activate the students’ prior knowledge by using the stuntman reciprocal interviewing strategy.  First have the students write down what they know about acting for film and stunt work.  Have them develop two or three questions to use to interview another student about the topic.  Get the students to find a partner and share their joint knowledge by interviewing each other.

2.
Have the students write a sentence giving their opinion about the relative dangers of acting and stunt work and give a reason why.  I think stunt work/acting is more dangerous in films because …
3.
Give out copies of the Before and After Vocabulary Grid on page 41 and have the students individually complete the second column.  Encourage them to use the blank rows to fill in any other unknown words or phrases they encounter during the reading.

4.
Remind the students of the learning outcome(s).

During reading – thinking through the text

· Read the story to your students or have them listen to the audiotape.  

· Review the meanings of the words in the Before and After Vocabulary Grid and discuss any other unknown words or phrases.

· Discuss the features of spoken language that the writer has used.  Tell the students to pay particular attention to the vocabulary, pronunciation, stress, intonation and pauses.  Make copies of a section of the text and ask the students to mark in the stresses and pauses and any other features of oral language.  Discuss these as a group.  

· The students can read the text in unison to practise their oral fluency.  Later, they can practise reading expressively and fluently in pairs. 

After reading – using new understandings

· Focus on prepositional phrases and phrasal verbs.  A phrasal verb consists of a verb and an adverb or preposition.  The combination is sometimes only indirectly related to the original verb, for example, “to give in”, “to come up with”.  Give the students the task sheet: Small Words Can Be Difficult (see the copymaster on page 42).  As they work through it, note any difficulties they are having and provide support as needed. 
· Put a selection of the phrasal verbs from the text on cards and have the students role-play them in pairs while the other students try to guess what they are acting out.

· Explore the writer’s use of colloquial language, for example, “Piece of cake”.  Build up a list of colloquialisms that the students have heard in the playground or outside the school and explain them in context.

	Colloquialism
	Meaning

	
	

	
	

	
	


· Hot Seat: (Refer to page 6 in the introduction to ELIP.)  The purpose of the Hot Seat activity is to develop oral confidence and fluency and to encourage students to process information and to practise generating questions.  One student sits in the middle of the class or group and role-plays Michael Wilson.  The others ask him a question about his acting or stunt work or ask him to give his opinion on some issue.  He could also be asked to spell a word or give a fact or answer some other question.  Change places after two or three questions.  

· Teach the structure of an argument.  (Refer to some models from ELIP, which are in the box at the end of these notes.)  Have the students work in pairs to fill in the structure diagram on page 43. 

Beyond the text – extension

· Prepare an oral or written opinion on a given topic using models from the ELIP folder (see below).

Related texts from the ELIP folder

	These are model texts that make explicit the structure and language features, suggested teaching components, sample strategies, grammar scope and suggested assessment tasks for the particular text.

	Stage 2

Reading 

15 – Can read, understand and respond to a simple opinion
15c “Let’s Keep National Parks”

15d “A Swimming Pool in Our Community”

	Stage 3

Oral Interaction

4 – Can listen, respond to and give an opinion/argument

4c “Why Should We Conserve Our Native Forests?”

4d “Urban Pollution”

Reading 

9 – Can read, understand and respond to an argument
9c “Recreational Drugs Should Not Be Legalised”

9d “Tattooing and Body Piercing on Minors”

Writing

17 – Can write an argument

17c “Should the Legal Age of Smoking Be Raised?”

17d “Should New Zealand Stay Nuclear Free?”


Copymaster: Before and After Vocabulary Grid

	“Danger! Actors at Work!”

(Words or phrases)
	Meaning before reading

(Use L1, a picture, or English.)
	Meaning after reading

(Use L1, a picture, or English.)

	stunt work

(page 22)
	
	

	cracked two ribs

(page 22)
	
	

	sprained my ankle

(page 22)
	
	

	edge of a cliff

(page 22)
	
	

	waterfall

(page 23)
	
	

	whirlpool

(page 23)
	
	

	scuba-divers

(page 23)
	
	

	rubber life-raft

(page 23)
	
	

	caves

(page 24)
	
	

	trampoline

(page 24)
	
	

	
	
	

	
	
	

	
	
	


Copymaster: Small Words Can Be Difficult
	Task: Small words can be difficult

Read the following sections from the text “Danger! Actors at Work!”  Then write the correct preposition in the gap.

Choose from: down, up, on, off, of, over, from, to, at, into, onto, in, towards, across. 

You may use these words more than once. 

Circle or highlight the words that go together to make up phrasal verbs.

When you have finished, look at the text and check your work with a partner.  

	Section 1

I’ve fallen ____ ladders and bicycles.  I’ve fallen ________ holes.  I’ve fallen ________ the top of a building _______ a hidden platform.  I’ve ridden a motorbike backwards _________ a hill.  I’ve jumped ________ the roof of a car and hung ____ the bottom of a helicopter.

Section 2

I was caught _________ a whirlpool.  My rubber monster mask was filling ________ with water and sticking _________ me, so I couldn’t get it ______.

Section 3

The divers were shouting ______ me to swim _________ the rope.  The day before, they had run a rope ________  _______ the river bank _______ the side of the cliff.

Section 4

I was _________ the top bar ___________ the uneven bars, ready to jump _________ the trampoline, when I slipped.  I fell __________ the steel frame __________ the trampoline and cracked a couple of ribs.  Nobody cracked _____ laughing this time.




Copymaster: Structure of an Opinion/Argument

	Structure of an opinion/argument
	“Danger!  Actors at Work!”

	Statement of position (which is implied rather than stated directly in this text)
	

	Argument

1.
	Point
	Elaboration



	2.


	
	

	3.


	
	

	Reinforcement of position statement


	
	


